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Abstract

In recent years, academic optimism (AO) has emerged as a significant variable that can positively influence students’
learning outcomes. On the other hand, mobile assisted language learning (MALL) is now considered significant to
education work around world. However, little research has explored students’ AO in MALL contexts. The current study
explored Iranian high and low proficiency students’ AO in relation to listening comprehension in the context of MALL.
Data were collected using quantitative and qualitative instruments such as questionnaires and interviews. The
quantitative analysis of the data revealed that first, AO and MALL-driven listening were positively correlated and
second, high proficiency students had more positive attitudes toward MALL in relation to their AO. The analysis of
qualitative data indicated that proficiency level played a significant role in the students’ perceptions with high-
proficiency students being more AO-oriented than the low proficiency students. The study concludes with implications
for teachers and students in developing students’ AO and listening comprehension, especially in MALL contexts.

Resumen

En los dltimos afios, el optimismo académico (AO) ha emergido como una variable significativa que puede influir
positivamente en los resultados de aprendizaje de los estudiantes. Por otro lado, el aprendizaje de idiomas asistido
por dispositivos mdviles (MALL) ahora se considera importante para el trabajo educativo en todo el mundo. Sin
embargo, poca investigacion ha explorado el AO del estudiante en contextos MALL. El estudio actual explord el AO del
estudiante irani de alto y bajo dominio en relaciéon con la comprensién auditiva en el contexto de MALL. Los datos se
recopilaron utilizando instrumentos cuantitativos y cualitativos como cuestionarios y entrevistas. El analisis
cuantitativo de los datos reveld que, en primer lugar, el AO y la escucha impulsada por MALL estaban correlacionados
positivamente y, en segundo lugar, los estudiantes de alto dominio tenian actitudes mas positivas hacia MALL en
relacion con su AO. El analisis de los datos cualitativos indicé que el nivel de dominio jugé un papel significativo en las
percepciones de los estudiantes, ya que los estudiantes de alto dominio estaban mas orientados al AO que los
estudiantes de bajo dominio. El estudio concluye con implicaciones para los maestros y estudiantes en el desarrollo
del AO y la comprensién auditiva de los estudiantes, especialmente en contextos MALL.

Introduction

Academic Optimism (AO) is defined by Hoy et al. (2006) as a collective set of beliefs regarding the
strengths, capabilities, and potential achievements of an educational community. Optimism acts as the
overarching component that aligns collective efficacy, academic emphasis, and trust within the learning
environment. Including this construct at the core of instructional processes allows learners to develop
higher confidence and more goal-directed engagement, particularly in language learning contexts. These
three components have been considered central to improving student learning outcomes by specifically
drawing on the potentials of students, teachers, and parents even in circumstances that bear low
socioeconomic statuses (e.g., Galindo & Sanders, 2021; Horner et al., 2019; Hoy et al., 2006). Central to
this line of research is how collective efforts come to define students’ achievement. Hoy et al. (2006)
emphasized that context is a key determinant in shaping students' academic achievement, particularly
across different levels of proficiency and skill development. Given the importance of listening in mobile-
assisted language learning (MALL) environments, it is essential to understand how learners perceive this
skill. Moreover, examining these perceptions through the lens of proficiency levels provides deeper insight
into how students experience and benefit from mobile-based listening.

One such context that has gained mounting recognition over the past decade is the rise of online learning
supported by (MALL) (Lin & Lin, 2019; Xodabande et al., 2022; Xodabande & Atai, 2020; Zakian et al.,
2022). MALL has redefined the mode and content of students’ learning as students are provided with
learning opportunities that can enable them to reformulate their personalized understandings and the
skills they develop (Colpaert, 2020; Nazari & Xodabande, 2020, 2021). In this vein, a skill that has
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received increased attention is listening comprehension (Elahifar et al., 2022; Ghorbanpour et al., 2021;
Marashi & Khaksar, 2013; Najafi Sarem & Marashi, 2020), especially in online contexts (Faramarzi et al.,
2019; Wise & Hsiao, 2019). Despite these advancements, little research has examined how students view
AO in MALL contexts, especially how proficiency mediates their perceptions in regard to listening
comprehension. This line of research is significant since by understanding how proficiency defines
students’ AO perceptions in relation to listening, teachers can employ strategies that help them increase
their proficiency and enhance their achievement more effectively.

Given the significance of listening in MALL contexts in using different technological devices, it is helpful to
see how students view this skill in MALL contexts, more importantly in light of their proficiency levels.
Similarly, it has constantly been argued that AO is contingent upon contextual descriptions of education;
(Hoy et al., 2006; Galindo & Sanders, 2021); thus, exploring how students view AO in relation to their
listening abilities rises to mounting prominence. This exploration helps teachers and students better
understand how students view the role of AO in their listening comprehension and specifically in MALL
contexts, which are prevalent in different contexts these days. Against this background, the current study
explored high and low proficiency Iranian EFL students’ attitudes toward AO in the context of MALL and in
relation to listening comprehension. The following questions were formulated for the study:

1. Is there any significant difference between high and low proficiency students’ attitudes toward
academic optimism in the context of listening comprehension using mobile assisted language
learning ?

2. Is there any relationship between attitudes towards academic optimism and listening-related
perceptions of mobile assisted language learning among Iranian EFL learners?

3. How do the students view academic optimism when using mobile assisted language learning in
listening comprehension?

Review of Literature
Academic Optimism (AO)

AO has been discussed as an important factor in increasing student learning outcomes. By its focus on the
three components of academic emphasis, faculty trust, and collective efficacy, AO builds primarily on
Seligman’s (1999) argument that optimism plays as important a role as motivation and talent in student
achievement. Hoy et al. (2006) argued that AO includes the cognitive, affective, and behavioral
dimensions of achievement and development, and describes the relationship among these three
components as: “Collective efficacy is a group belief or expectation, it is cognitive. Faculty trust in parents
and students is an affective response. Academic emphasis is the push for particular behaviors in the
school” (p. 431). These three components collectively form the foundation of Academic Optimism as
defined by Hoy et al. (2006). Such a perspective means that AO includes the whole range of students’
educational performances by drawing on individual and collective factors that shape their achievement and
development.

Since the beginning, AO has been the focus of a large number of studies in relation to students
(Hamedinasab & Asgari, 2020; Marcos et al., 2021; McGuigan & Hoy, 2006; Smith & Hoy, 2007;
Tschannen-Moran et al., 2013). Hamedinasab and Asgari (2020) explored the connection between AO and
achievement motivation in 2520 Iranian students with the mediating role of their self-efficacy. The study
findings revealed that AO had a direct and significant role in the students’ self-efficacy and achievement
motivation. In another study, Smith and Hoy (2007) investigated the connection between AO and student
achievement of 99 US students. Data analyses showed that AO significantly predicted the students’
achievement. Moreover, Marcos et al. (2019) explored principal and teachers’ views on the effectiveness
of AO in student achievement. The results of the study showed that both principals and teachers placed
significant emphasis on the effective role of AO in students' learning outcomes. However, there are few
studies that have explored students’ perspectives and attitudes toward AO, especially in MALL contexts.

MALL listening comprehension

Over the past few decades, MALL technologies have reshaped most of the learning aims, and outcomes
across different contexts. Research on mobile-assisted language learning (MALL)shows that mobile devices
are effective in student learning because they can help students engage in self-learning across many
contexts (Colpaert, 2020). Among the many uses mobile devices provide learners, listening
comprehension has gained particularly increasing attention. It has been argued that students can draw
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devices like earphones, iPods, and others to enhance their listening comprehension (Abdi & Makiabadi,
2019; Liu et al., 2014; Ono et al., 2015). For example, in an action research study, Xu (2020) explored 61
Chinese students’ views on the use of mobile devices for listening instruction. The findings of the study
showed that after applying the action research project, the students’ attitudes became more positive.

In another study, Al-Shamsi et al. (2020) explored 31 Omani students’ attitudes toward the use of mobile
instruments on their listening comprehension as well as the factors that impeded their effective use. The
participants were divided into two control and experimental groups and received strategy-based
instruction in using mobile apparatuses for listening comprehension. The results of the study showed that
the experimental group’s attitudes oriented toward more positive views after the instruction. These
findings were also corroborated by Chang et al. (2020) and Islam and Hassan (2020) in regard to the
effectiveness of these devices for developing students’ listening comprehension. However, all of the
studies discussed have argued that more research is needed to explore students’ attitudes more.

Research has indicated that level of proficiency plays a determining role in students’ listening
comprehension (e.g., Humaidah, 2021; Wang & Cha, 2019). For example, Humaidah (2021) explored the
learning styles of 50 high and low proficiency students in relation to their listening comprehension at the
University of Islam Malang. Collecting data from a learning styles questionnaire, the researcher found that
there was no significant difference between high and low proficiency students’ listening comprehension
skills. Moreover, Wang and Cha (2019) investigated how 30 high and low proficiency students’ listening
were influenced by foreign language listening anxiety. The analysis of data showed that the low
proficiency students’ listening comprehension was negatively influenced by anxiety in comparison to high
proficiency students whose self-belief was determining in their becoming less affected by anxiety.

Method
Design

The current study used a parallel convergent mixed methods design (Creswell & Clark, 2017; Hashemi &
Babaii, 2013), in which the researcher “concurrently conducts the quantitative and qualitative elements in
the same phase of the research process, weighs the methods equally, analyzes the two components
independently, and interprets the results together” (Demir & Pismek, 2018, p. 123). The underlying
rationale for using this design was “to obtain different but complementary data on the same topic” (Morse,
1991, p. 122) which contributed to better understanding of the research problem. In this regard, the
study was conducted in quantitative (using questionnaires) and qualitative (interview) phases to
triangulate findings from different sources.

Participants

The participants of the study were 155 adult English language learners selected based their availability in
the context of the study. More specifically, the participants were recruited from four state-run universities
in Tehran, Iran. The mean age of the participants was 23, and 95% were B.A. students in non-English
majors. The proficiency levels of the participants were elementary (46%) and advanced (54%) as
determined by the Cambridge quick placement test (Test Your English, 2022) based on the Common
European Framework of Reference (CEFR) (Council of Europe, 2001) benchmarks. With respect to
previous language learning experience, 85% of the participants reported studying English for five years.
Additionally, 3.2% had five to ten years of experience, and 11.6% had more than ten. Finally, regarding
online language learning experience, around 76.8% reported studying English online for at least three
academic semesters, and 16.2% reported studying it online for more than two years. Informed consent
was obtained from the participants and the study followed ethical guidelines in educational research
involving human subjects.

Instruments

To collect the quantitative data, two questionnaires were employed for assessing students’ AO beliefs and
their perceptions towards using mobile devices for listening instruction. The scales were adopted from
earlier studies (Azli et al., 2018; Dashtestani, 2012; Hamedinasab & Asgari, 2020; Hejazi & Amini Pour,
2014; Hoy et al., 2006; Tschannen-Moran et al., 2013), and the following steps were taken to ensure their
validity and reliability. First, after translating the questionnaires into Persian, in order to verify the face
validity of the instruments, five applied linguistics professors with extensive experience in the field, read
and commented on them. This step resulted in further modifications in the instrument in terms of
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rewording a number of questions to enhance the clarity, and also discarding some items based on their
redundancy. Second, to examine the construct validity of the instrument, the validation process was
conducted through two phases of exploratory and confirmatory factor analyses (EFA and CFA) on a sample
of 155 EFL students in the context of the study. The final instrument contained 30 items for assessing AO,
and 38 items to investigate the EFL learners’ attitudes towards mobile assisted listening.

To collect the qualitative data, semi-structured interviews were conducted with 30 students (15 per high
and low proficiency groups) to obtain a more detailed understanding of their AO- and listening-related
perceptions. The interviews were conducted in Persian (the participants’ L1) through WhatsApp. One of
the researchers asked the questions and the participants provided their responses. The interview
questions were informed by the questionnaire components including the AO elements (i.e., academic
emphasis, collective efficacy, and faculty trust) in relation to listening comprehension. Relevant follow-up
questions were also administered to obtain a clearer understanding of the details in the participants’
responses. The interviews lasted on average 45 minutes per participant.Once the whole data were
collected, they were transcribed for further analysis.

Procedures

To collect quantitative data, the invitation to participate in the research was sent to 320 individuals via a
locally popular social media network, and after additional reminders around 155 respondents completed
the questionnaires. The 48.43% rate for returned responses is acceptable in online surveys (Dérnyei &
Taguchi, 2009). The responses obtained were saved into a Microsoft spreadsheet document by the online
survey software. For the qualitative phase of the study, semi-structured interviews were conducted with
30 students. The questions of the interview were informed by the items in the questionnaire and each
interview lasted for around 45 minutes. The sessions were audio recorded for further analysis.

Data analysis

The quantitative data were analyzed for both descriptive and inferential statistics using IBM SPSS software
(Version 25). To this end, group statistics in terms of mean values, standard deviations, and standard
errors of mean were obtained for scores on the AO and MALL perception scales for the participants in high
and low-proficiency levels. In order to see if there were significant differences in the scores, independent
samples t-tests were conducted to compare the two proficiency levels with respect to their attitudes
towards AO and perceptions for mobile assisted listening comprehension.

As for qualitative data, the participants’ responses to interview questions were analyzed through thematic
analysis (Braun & Clarke, 2006) using both deductive and inductive approaches (Xu & Zammit, 2020).
Accordingly, in the first step, the responses were analyzed for global factors such as main components in
the construct of AO (such as faculty trust), and relevant parts in the responses were highlighted and
categorized. Then, the analysis continued inductively to examine the parts of responses not categorized
under specific themes in the first step. To ensure credibility and trustworthiness of the findings in
analyzing interview data (Fereday & Muir-Cochrane, 2006), 15% of the data were coded and analyzed by
two other researchers, and inter-rater reliability was 81%. The disagreements were resolved through
reviewing the codes and recoding and re-categorizing some parts of the data. Furthermore, the findings of
the study and the researchers’ interpretations of the respondents’ perceptions were discussed by the
participants in a member-checking procedure to enhance the credibility of the interpretations.

Results
Quantitative results

The results of descriptive statistics for the high and low proficiency EFL learners’ AO and their perceptions
towards MALL are represented in Table 1. With respect to AO, the low proficiency participants had a mean
value of 8.78 (SD =1.23), and high proficiency participants had a mean value of 10.15 (SD=0.84). For
perceptions towards MALL in listening comprehension, the low proficiency group had a mean value of
34.55 (SD =2.62), and the high proficiency had a mean value of 35.36 (SD =1.04). Overall, participants
in the high proficiency level reported higher level of academic optimism and had positive perceptions
towards MALL.
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Group Statistics

Proficiency Std. Std. Error
level N Mean Deviation Mean

elementary 72 8.7868 1.23366 .14539
Academic Optimism

advanced 83 10.1542 .83874 .09206

elementary 72 34.5477 2.62092 .30888
MALL Perception

advanced 83 35.3559 1.04379 .11457

Table 1: Descriptive statistics for AO and MALL perceptions

In order to analyze the obtained results for statistical differences, independent samples t-tests were
conducted to compare the scores on AO and MALL perceptions among high and low-proficiency groups
(Table 2). The results indicated that there were statistically significant differences among the two groups’
attitudes towards AO (t (153) =-8.15, p=0.000, two tailed) and their perceptions with respect to MALL (t
(153) =-2.58, p=0.011, two tailed). The effect size of the differences was large for AO (eta
squared=0.30) and moderate for MALL perception (eta squared=0.04) based on the criteria proposed by
Cohen (1988).

Levene's
E:::::itf;";)f t-test for Equality of Means
Variances
95% Confidence
F sig t df Sig. (2- Mean Std. Error Interval of the
' tailed) Difference Difference Difference
Lower Upper
Equal
variances 22.7 .000 | -8.15 153 .000 -1.36741 .16762 -1.6985 -1.0362
Academic assumed
Optimism Equal
variances -7.94 122.3 .000 -1.36741 .17209 -1.7080 -1.0267
not assumed
Equal
variances 43.7 .000 | -2.58 153 .011 -.80825 31277 -1.4261 -.19035
MALL assumed
Perception Equal
variances -2.45 90.3 .016 -.80825 .32944 -1.4627 -.15380
not assumed

Table 2: Independent samples test

Furthermore, the relationship between AO and MALL perceptions was investigated using Pearson product-
moment correlation coefficient. Before running the test, the assumptions of normality, linearity, and
homoscedasticity of the scores were checked and no violation was observed. The results indicated that
there is a significant medium, positive correlation between the two variables (r = 0.464, n = 155, p =
0.000), with high scores on AO associated with more positive perceptions towards MALL (Table 3).

Correlations Acafie_mic MALL.
Optimism Perception
Pearson Correlation 1 .464™
Academic Optimism Sig. (2-tailed) .000
N 155 155
Pearson Correlation .464™ 1
MALL Perception Sig. (2-tailed) .000
N 155 155

** Correlation is significant at the 0.01 level (2-tailed).
Table 3: Correlation between AO and MALL perceptions

Qualitative results

As mentioned before, the participants were interviewed on their AO and listening-related perceptions. The
analyses of their responses indicated several themes. Below, these themes are presented and the relevant
comparison between high and low proficiency students is provided.
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Listening as a goal to be achieved by all students

The first theme emerging from the students’ responses was viewing listening as a necessary skill to be
developed by all students. In the following excerpts, the students from both high and low proficiency
groups emphasized the necessity of listening to be mastered by all students:
We encounter many situations in which listening is needed for better communication. So, listening could be an
achievable and necessary skill for us. (Low proficiency)
I think that listening should be considered seriously as it takes time to learn everything and because of this, it
should be of specific attention. (High proficiency)
We need to master listening to become proficiency in speaking and other skills. It is an important skill. So, it could
be achieved by hard work both by us and our teacher. (Low proficiency)
I think that all students can and have the right to benefit from good listening. Although it is mostly dependent on
ourselves to listen to audios, videos, YouTube channels, and online materials, I think that it can be achieved by
hard work by our teachers. (High proficiency)
The excerpts above show that students from both high and low proficiency groups viewed listening as a
skill that could be developed by hard work from themselves and teachers and that all the students can
have such purposes for better interpersonal communications and academic success in different
environments.

Self-efficacy as a function of academic proficiency in listening

The second theme of the students’ responses to the interview questions concerned the relationship
between self-efficacy and listening comprehension. Regarding this theme, there was a difference among
the high- and low proficiency students. The difference was that the high proficiency students emphasized
the influential role of listening in developing students’ self-efficacy, whereas the low proficiency group was
less inclined towards emphasizing that point. The following excerpts from both groups show these
differences:
I think that listening is very important in students’ belief in their abilities as besides the interpersonal importance of
it, it has profound psychological effects on us. When my listening is strong, I believe that I can understand
everything and this gives me self-confidence. (High proficiency)
I think that listening is the mother of all skills. This mother can give birth too many children that can help us
succeed in our life. For example, it can help us make our speaking stronger or have better reading skills. This way,
we as academic students face fewer problems in our international relationships. (High proficiency)
Listening is very important, but we also have other contents to do and learn as well. I think that the contents of
our lessons are more important. (Low proficiency)
I know that we should have strong skills in listening but believe me sometimes we don’t have the time to work on
our own content classes, and we always have little time to work on our language skills and especially listening. I
love this skill, but there are many things to do, which stop me from focusing on it. (Low proficiency)
As the above excerpts show, the high proficiency students viewed listening as a significant factor in their
academic self-efficacy and emphasized its potentials in international communications and other positive
effects on the other language skills. However, low proficiency students mainly raised content as the major
factor that stops them from working on listening.

Trust between parents and students as a significant factor in developing listening

The final theme in the responses was related to the role of trust in parents and students in developing
students’ listening. In this regard, there was a difference between the high and low proficiency groups.
The high proficiency group argued that while parents should be involved in developing students’ listening,
it was mainly up to the students to develop their skills. However, the low proficiency students argued that
parents have an equal role in developing students’ listening as the students themselves. The excerpts
below show these differences:
I think that it is good that both parents and students be involved in education and especially listening development
and the teachers trust both of us. But I think that it is mainly the responsibility of students to become autonomous
in listening as many parents don’t have access to what we can see and understand. (High proficiency)
I think that parents can support students to become more effective students, but it is the student who should be
immersed in the process of listening to videos, audios, YouTube, and different websites to develop their listening.
This way, we can become students who take control of our learning and can teach this to others. (High proficiency)
In my opinion, teachers can't trust the students and parents to help each other to develop their listening skills and
education in general. This is because there are many problems that many parents can devote their time to
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students’ listening and education. But I think that parents should become more involved by providing certain
facilities. (Low proficiency)
I think that parents have a significant role in students’ education. They should provide a suitable condition so that
we don’t face many problems. But we also know that they have their own problems. I think that if our education
and listening in particular have many problems, it is partly the fault of students and partly parents, besides others.
(Low proficiency)
As the extracts above indicate, the high proficiency students focused more on the personal side of
developing listening and highlighted autonomy as a significant factor in such a skill development.
However, the low proficiency students referred to the importance of facilities and the guilty role of parents
in students’ low quality of education.

Discussion

The first research question related to the difference between high and low proficiency students’ attitudes
toward academic optimism in the context of MALL-oriented listening comprehension. The results indicated
that highly proficient learners had higher levels of AO and perceived MALL more positively. Since AO
involves cognitive, affective, and behavioral dimensions of achievement and development, the results
provide empirical evidence for the effectiveness of MALL for advanced level language learners more than
for those in lower proficiency stages. There might be a number of reasons for this. First, as highlighted by
Hoy et al. (2006), AO is closely related to perceived self-efficacy in learning. Accordingly, as more
proficient learners are generally more self-efficacious in doing language learning-related activities (Fathi et
al., 2018), they hold positive attitudes towards themselves and their teachers in MALL-oriented listening
lessons. Second, given the importance of affective factors in mobile assisted language learning (Cho &
Castafieda, 2019), high proficiency learners experience more positive emotions in using mobile devices for
language learning which significantly contributes to their enhanced AO. On the other hand, since low
proficiency learners mostly struggle with language-related problems, they can feel a range of negative
emotions (Pengnate, 2018) which impacts their AO.

Moreover, research on listening comprehension in EFL/ESL contexts has shown that learners of different
proficiency levels demonstrate different levels of listening comprehension skills (e.g., Ghorbanpour et al.,
2020; Marashi & Khaksar, 2013; Najafi Sarem & Marashi, 2020). From this perspective, as AO has, as its
principles, claims for learner competence as arising from institutional work (e.g., Galindo & Sanders,
2021; Horner et al., 2019; Hoy et al., 2008), it seems that the high proficiency learners of this study have
already developed the listening comprehension capital necessary for educational work, and specifically in
relation to listening. This finding contributes to the literature by suggesting that learners’ listening
development may be influenced by the historical-educational context in which they study.”

The second research question had to do with the relationships between the students’ perceptions towards
MALL and their AO. The findings indicated that the two constructs were positively correlated. In this
respect, regardless of the proficiency level in English, it seems that having positive attitudes in MALL is
associated with enhanced AO, and higher levels of AO also positively influence the students’ perceptions
towards MALL. A number of reasons might explain this relationship. First, the implementation of MALL-
oriented listening comprehension for the participants of the current study was associated with increased
interaction among the teachers and the students through online platforms (Xodabande & Atai, 2020). This
condition might have promoted trust between students and teachers (in terms of availability of the
teachers for answering students’ questions) which is a key factor in AO. Accordingly, teachers’
personalized feedback on students’ performances contributed to their sense of progress and achievement.
This is different from listening instruction in traditional classes where teachers do not have enough time to
provide feedback to all students. As a result, in both high and low proficiency learners, AO was associated
with positive attitudes towards MALL. Second, the use of educational technology generally promotes
learner motivation (Potvin & Hasni, 2014; Stockwell, 2013). In this regard, both high and low proficiency
learners experienced enhanced motivation in MALL-oriented listening instruction program that might have
resulted in improving AO.

Furthermore, as AO ultimately aims to contribute to learners’ own progress in educational work (Galindo &
Sanders, 2021; Horner et al., 2019), it seems that the learners attempt to personalize the learning
process for their own purposes. Of related note here is that similar arguments with regard to the
personalized aspects of education have been abundantly made for MALL (e.g., Colpaert, 2020; Nazari &
Xodabande, 2020). Thus, AO and MALL seem to be both conceptually interrelated and embodied in
learners’ belief systems as well. This finding, however, needs more rigorous research to explore how these
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two constructs or levels of them are related to each other so that a better picture of their connection can
be made.

The third question aimed to qualitatively examine the students’ perceptions about the connection between
AO and MALL. In this sense, three themes emerged from the analyses. The first theme was related to the
point that both high and low proficiency students perceived mastery of listening as an achievable purpose.
This finding corroborates the findings of earlier studies regarding the positive attitude of students toward
AO and its significant role in learning (e.g., Hamedinasab & Asgari, 2020; Marcos et al., 2021; McGuigan &
Hoy, 2006), which was here related to listening comprehension. However, the learners argued that
teachers and learners should work collaboratively to achieve the interpersonal purposes of listening. This
finding suggests that the learners view listening as beyond its institutional purposes and relate it
interpersonal purposes, which marks their awareness of the significance of listening for such purposes.
And the mediating factor in developing such competency is the facilitative role of AO in bringing about a
condition that helps learners develop their listening comprehension with help from others (Hoy et al.,
2006).

The second theme, however, marked differences between high and low proficiency students in that the
higher group viewed listening as central to enhanced self-efficacy, while the lower found content to be
their major obstacle. This finding may be because high proficiency learners have, over time, come to
develop their listening abilities, which have now influenced their self-efficacy (see Smith & Hoy, 2007;
Tschannen-Moran et al., 2013). Moreover, this finding is in line with earlier studies in relation to the
facilitative role of listening in learners’ competencies and skills over time (e.g., Humaidah, 2021; Wang &
Cha, 2019). In this sense, it appears that differences between the high and low proficiency students may
be due to the goals they set for themselves and their educational career, which is central to AO
(Tschannen-Moran et al., 2013). Moreover, the low proficiency students’ objections to content as impeding
their self-efficacy needs careful attention from educational stakeholders as it may become a source of
various emotional-educational problems for these students. From this perspective, using the affordances
of MALL could be a helpful alternative to compensate for the deficiencies in the students’ flaws.

Finally, the third theme was related to the role of trust in parents and students in developing students’
listening. In this regard, the low proficiency students believed that external factors were more central to
problems in listening comprehension. However, the high proficiency students argued that autonomy was
the key to developing listening. Research has indicated that students who are more oriented toward self-
regulated perceptions are more likely to accelerate the process of developing L2 proficiency across various
skills and specifically listening comprehension (e.g., Abdi & Makiabadi, 2019; Chang et al., 2020; Islam &
Hassan, 2020; Wang & Cha, 2019). There could be two reasons for this. First, the low proficiency students
may not have been able to take more control over their learning, which may have influenced the way they
viewed the role of external factors in their language competency (Fathi et al., 2018). This gap could
specifically be filled by drawing on the affordances of MALL in that these learners could be equipped and
familiarized with MALL-related technologies to develop their listening skills. The second reason could be
the more positive attitude of high proficiency students toward their listening abilities , which has been
documented in previous research (Ghorbanpour et al., 2021). That is, these learners have been able to
develop their listening skills over time and thus view their effort and investment as central to their present
competence. However, these findings need to be explored in further research to view whether more
differences emerge from such attitudes.

Conclusion

This study aimed to explore Iranian EFL high and low proficiency students’ academic optimism (AO) and
mobile assisted language learning (MALL) experiences in listening comprehension. The results of the study
showed that firstly, high proficiency learners had higher levels of AO and perceived MALL more positively
than lower proficiency learners. Secondly, it was found that AO and MALL were positively correlated.
Thirdly, the learners viewed AO as both similar and different in its contributions to their listening
comprehension. These findings indicate that proficiency level may play a significant role in Iranian EFL
students’ AO and listening comprehension. The findings add to the literature by showing a dimension of
listening comprehension (i.e., AO) that has little been explored and is gaining more attention among
educational researchers.

These findings offer implications to teachers and students. First, teachers need to pay more attention to
the role AO plays in students’ performance and especially in relation to listening comprehension. In this
regard, they could integrate MALL-related technologies into their instruction to help learners develop more
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positive attitudes toward language learning in general and listening comprehension in particular.
Moreover, students (especially low proficiency students) should become more engaged in the listening
comprehension process to take a more central role in their language development. In this sense, they
could draw on help from their high proficiency peers to learn strategies that help them become stronger.
Moreover, these learners should participate more in MALL and listening-developing communities to hone
their skills. This way, they are likely to develop their AO and gain a set of strategies that equip them with
the ability to become more autonomous learners.

This study had limitations that should be acknowledged. First, the study was done using a cross-sectional
design. More longitudinal research is needed to show how the students’ AO and listening develop over
time. Moreover, future research should explore how teaching students in AO can contribute to their
abilities to hone their listening skills. Second, only thirty students participated in the interviews. Further
research that explores the connection between AO and listening comprehension using more sophisticated
analyses (e.g., structural equation modeling) could better show the connection between AO and listening
comprehension. These perspectives need more research to explore the less-studied connection between
AO and listening, especially in MALL contexts, to develop the knowledge base of learners’ interlanguage
development, especially in EFL contexts.
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