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Explicit Instruction of Reading Comprehension Strategies Using
Short Stories with EFL Students':?

Pinar Ustiindag-Algin3, Ankara Yildinnm Beyazit University, Ankara, Turkey

Abstract

Utilizing effective reading comprehension strategies is a critically important aspect of the reading process in L2. This
study explored the effect of short stories and explicit instruction of reading comprehension strategies on reading
comprehension. As a quasi-experimental study, a mixed-method design was adopted, and the data were collected from
post-tests and student questionnaires. The post-test scores were calculated and analyzed to investigate the role of
explicit instruction of the reading comprehension strategies on participants’ levels of comprehension. The findings
indicated that a significant difference in reading comprehension was found between the students who participated in
the explicit instruction of reading comprehension strategies and those who did not at the end of a 16-week experimental
study. Within the scope of qualitative research, the findings revealed that all the experimental group participants
expressed their positive attitudes and opinions about explicit instruction in reading comprehension studies. Additionally,
the employment of short story books as a tool in the classroom, in general, improved motivation toward reading
comprehension skills in L2.

Resumen

El uso de estrategias efectivas de comprension lectora es un aspecto fundamental en el proceso de lectura en una
segunda lengua. Este estudio explord el efecto de los cuentos breves y la instruccidn explicita de estrategias de
comprensién lectora en la comprension lectora de los estudiantes. Se utilizé un disefo de investigaciéon mixto, de tipo
cuasi-experimental, y los datos se recopilaron mediante pruebas finales y cuestionarios. Los resultados de las pruebas
finales se analizaron para determinar el impacto de la instruccion explicita de las estrategias de comprension lectora en
el nivel de comprensién de los participantes. Los resultados mostraron una diferencia significativa en la comprension
lectora entre los estudiantes que recibieron instruccion explicita de estas estrategias y aquellos que no la recibieron, al
finalizar el estudio experimental de 16 semanas. En el ambito de la investigacion cualitativa, los resultados revelaron
que todos los participantes del grupo experimental expresaron opiniones positivas sobre la instruccidon explicita de
estrategias de comprension lectora. Ademas, el uso de cuentos breves en el aula mejord, en general, la motivacion
hacia la comprensién lectora en la segunda lengua.

Introduction

In general, reading is a purposeful mental process formed by the conceptualization and transformation of
printed symbols into phonological forms and one of the most important modern society skills needed
throughout life(Banditvilai, 2020; Eskey, 2005; Koda, 2007; Nisa, 2017; Noor, 2016; Ziegler & Goswami,
2006). Additionally, reading is a skill that should be utilized frequently to benefit from the resources related
to the selected field in universities providing education in a second language (L2). For this reason, reading
is a key skill in the first language (L1) and L2 acquisition processes. Several researchers (e.g., Levine et al,,
2000; Marzban & Barati, 2016) have stated that one of the most significant skills to be acquired by university
students learning English as L2 is the ability to comprehend academic texts. With this in mind, L2 students
are in need of effective reading strategies for reading comprehension acquisition, which is seen as one of
the main ways of gaining academic knowledge (Abdelhalim, 2017; Janaideh, 2020; Lee & Tsai, 2017; Paris
& Hamilton, 2009; Zhou & Zhao, 2014).

There are two different tendencies in the literature regarding the acquisition of reading comprehension
strategies. The first of these is related to the idea that reading comprehension in L2 is a skill that students
can acquire on their own (Birch, 2002; Perry, 2013; Tindal & Nisbet, 2010). This view causes reading
comprehension strategies to be utilized without being taught to students. This situation highlights the
relationship between L1 and L2 in reading comprehension instruction (Bernhardt & Kamil, 1995; Brisbois,
1995; Long et al., 2006; McNamara et al.,, 2007; Yamashita, 2002). Underlying this widespread point of view
is the idea that reading in L1 and L2 are interdependent abilities (Cummins, 1984; Goodman, 19733).
Contrary to the idea mentioned above, another common opinion is that explicit instruction of reading
comprehension strategies in L2, which takes into account the needs, strengths, and weaknesses of students,
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is one of the important issues that several researchers often emphasize (Duke et al., 2021; Madikiza et al,,
2018; Ness, 2011; Williams & Burden, 1998).

Foreign language teaching today is seen as a comprehensive subject that aims not only to teach students
to speak, read, listen, and write in L2 but also to develop cultural understanding and social skills and
encourage students’ personal development (Stevens, 2014). Therefore, it is thought that the way for the
students to improve their reading comprehension skills is basically related to learning the L2 speakers’ world
perspective, cultures, thoughts, and value systems (Alsamadani, 2017; Asci & Topgu Tecelli, 2020; Houda,
2021; Mohammadzahed, 2017). It is widely thought that short stories in L2 as an authentic tool trigger
students’ curiosity, help them realize the possibilities, flexibility, and richness of the target language, and
support reading comprehension (Alsamadani, 2017; Asci & Topgu Teceli, 2020; Eren, 2004; Erten & Karakas,
2007; Houda, 2021; Mohammadzahed, 2017). Although L2 teaching is a dynamic discipline in which new
methods and techniques can be developed, it is observed that literary texts, which are a very valuable tool,
are not sufficiently included in L2 teaching curricula (Bilal et al., 2013; Stevens, 2014; Tomlinson, 2008).
With the above components in mind, this study aims to investigate whether short stories and explicit
instruction of reading comprehension strategies have an impact on reading comprehension.

Literature Review
Reading comprehension strategies

The main goal in foreign language teaching is to enable students to master the four basic skills (listening,
reading, speaking, and writing) competently. With this background in mind, it is observed that most of the
studies examining the learning strategies used by students to develop their L2 competencies are related to
the reading comprehension strategies (Baker & Boonkit, 2004; Banditvilai, 2020; Cekiso, 2012; Li, 2010).
These studies seem to emphasize that students who are called good readers aim to interpret the author's
ideas, have a clear goal in mind, and grasp the required information from the text by utilizing reading
comprehension strategies (Erler & Finkbeiner, 2007; Lee & Tsai 2017; Noor, 2016; Zhang & Wu, 2009; Zhou
& Zhao, 2014). It is remarkable that the difference between good readers and other readers is associated
with reading comprehension strategies. Being a good L2 reader could mean adopting a different structural
integrity and ordering system from the mother tongue. Additionally, those good readers proceed by planning
how they will cope with a written text and which reading comprehension strategies they will use. At this
point, the cited works from the literature as reported above are capable of creating and supporting the
assumption that consciously used reading comprehension strategies are effective in the development of
reading comprehension skills.

In the related literature, good readers are considered to benefit from the advantages of various reading
comprehension strategies that are used before, during, and after reading to understand the text better and
step into the world of the author (Duke et al, 2021; Fathi & Afzali, 2019; Madikiza et al, 2018; Pressley,

2000).

In this study, the reading comprehension strategies of questioning, visualization, making connections, and
summarizing will be addressed. The rationale for the selection of these strategies is rooted in their capacity
to accommodate learners’ diverse learning preferences (Ankrum & Bean, 2008). Recent research also
documents meaningful individual differences in strategy use that relate to comprehension outcomes (Sun
et al., 2021). In this vein, the researcher intended to address learner diversity and provide multiple
pathways to enhance text comprehension.

Questioning

The questioning strategy is one of the most substantial strategies that can be utilized before, during, and
after reading and it supports the students’ active participation in the reading process (Duke et al., 2021;
Elleman, 20177) Answering questions enables students to gauge how well they have understood the text
(Jensen, 2010; Joseph et al.,, 2016). This strategy requires actively engaging with the text to generate
questions that help deepen understanding of meaning and increase students’ independence (Crabtree et al,,
2010). It is an effective reading comprehension strategy that can offer some benefits to students. By
generating questions, students can improve their reading comprehension and become more independent
learners. Additionally, they can develop the confidence to approach new and challenging texts.

Visualization

Visualization is an effective reading comprehension strategy that can provide a range of benefits to students.
Jensen (2010) asserted that students can transform their thoughts about the text into visual representations
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to find the meaning by arranging the information in the text. According to de Salas and Huxely (2014), this
strategy supports students’ problem-solving and decision-making skills. With this strategy, students go
beyond relying solely on the words in the text and instead use their visuals to construct nonverbal
representations of the concepts conveyed in the text (van den Broek, 2010). By doing so, students can
increase their possibilities of accurately comprehending the text (Sadoski & Paivio, 2007). Therefore, the
visualization strategy helps students embody their ideas and thoughts and make inferences about the ideas
the author wants to convey.

Making connections

Making connections is a powerful reading comprehension strategy that involves linking the text to students’
prior knowledge, experiences, and observations. According to Kern (2008), the first step is to activate
background knowledge. This strategy helps readers internalize the text when applied before, during, and
after reading by creating a path for students to engage with the text on a more personal level and develop
a deeper appreciation and enjoyment of reading (Draper, 2010). Keene and Zimmerman (1997) have
mentioned that making connections occurs in three different ways: text-to-self, text-to-text, and text-to-
world. The first can be expressed as building a relationship between students’ own lives, and the text they
are reading, while the second can be defined as the cognitive process of associating the information, themes,
or ideas presented in the text being read with those found in other texts. In text-to-world, on the other
hand, students’ thoughts about the world are influential. Thus, it can be said that the students should have
a deep worldview to benefit from this strategy.

Summarizing

Summarizing can help students distill the main ideas and key details of the text, and express them concisely
and efficiently. Jensen (2010) said that summarizing is the ability to retell the essential points in the text in
a logical order. This strategy involves processing the ideas in the passage and examining how they are
interconnected (Huang, 2006), looking at the text holistically, purifying important ideas from details, and
creating a new text that is consistent in meaning (Dole et al., 1991) Additionally, students need the ability
to analyze and synthesize information to create an effective summary (Friend, 2000). With this background
in mind, summarizing requires readers to engage in higher-order thinking skills, such as identifying the
central message of the text, recognizing the main supporting ideas, and eliminating irrelevant information.
Thus, this strategy is to rewrite original sentences that require creativity, rather than carrying out a
mechanical writing activity.

Explicit instruction of reading comprehension strategies

In the context of explicit instruction of reading comprehension strategies, many studies emphasize that the
improvement in students’ ability to understand L2 academic texts, in general, is related to teachers who
employ reading comprehension strategies as a model in the classroom (Banditvilai, 2020; Duke et al., 2021;
Kosonkoson, 2013). In this regard, the teachers should be trained more consciously about how reading
comprehension strategies ought to be taught to students, and if necessary, that knowledge and awareness
should be improved through in-service training for teachers (Demirbas, 2018; Fathi & Afzali, 2019; Zhang
& Wu, 2009). Additionally, the syllabuses prepared for explicit instruction of reading comprehension
strategies should be equipped with appropriate reading strategies to cover all learning styles (Tadayonifar
et. al,, 2021). The assumption that explicit instruction of reading comprehension strategies which are
developed based on knowledge, observations, and experiences in the field is effective in developing reading
comprehension skills can be created and supported by the above examples.

On the other hand, studies by Shang (20100) and Mehrpour et al. (2012) contradict the studies mentioned
above. The results of these studies, in general, found that explicit instruction of reading comprehension
studies indicated a positive and significant relationship in terms of self-efficacy and awareness of reading
strategies and encouraged the use of them. However, no relationship could be found between reading
strategies and reading comprehension success, and it was found that learners did not significantly improve
their reading comprehension performance. Similarly, Spérer et al. (2009) wanted to observe how three
different groups would make a difference in reading comprehension skills by forming reciprocal instruction
groups, traditional instruction groups, and explicit instruction groups. When the results were compared, it
was found that the students in the reciprocal instruction group had higher performance in reading
comprehension than in the other two groups.
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In light of these research examples, the emphasis on the requirement to focus on students’ needs during
the planning of explicit instruction of reading comprehension strategies is noteworthy. In addition, in some
studies mentioned above, it was observed that explicit instruction of reading comprehension strategies did
not have any improvement effect on students' reading comprehension performances.

The importance of short stories in L2 education

The close relationship between language and literature undoubtedly explains why literary texts are among
the key materials in foreign language teaching. Literary texts are the product of intelligence that reflects the
characteristic features of a society, its culture, the richness of the language it belongs to, and its artistic
attribute. In this vein, with rich words and syntax structures, literary texts are seen as useful authentic tools
in L2 teaching (Nazara, 2019; Paran, 2008; Pardede, 2011; Stevens, 2014; Turan & Colak, 2018). From
this point of view, it has been observed that the benefits of short stories, which are a type of literary text,
are frequently mentioned because of their unique features and because they support all L2 skills
(Hismanoglu, 2005; Khatib & Seyyedrezaei 2013; Koutsompou, 2015; Pardede, 2011; Sage, 1987; Vural,
2013; Yeasmin et al., 2011). Moreover, short stories provide an opportunity to develop several different
skills. While Al-Haydan (2020) stated that the use of short stories as a target language contributes to better
learning of prefixes and suffixes, Turan and Colak (2018) emphasized their effect on four basic skills in L2.
Mart (2012) mentioned the benefits on speaking skills and Asci and Topgu Teceli (2020) and
Mohammadzahed (2017) mentioned the contribution to reading and writing skills. Similarly, several studies
underlined that the use of short stories in the classroom contributes to the development of reading
comprehension skills (Abu Zahra & Farrah; 2016; Erten & Karakas, 2007; Lao & Krashen, 2000; Sultan et
al.,, 2018). It has been found that the use of short stories in L2 education contributes to students’ motivation
in many theoretical and experimental studies (Ellis & Brewster, 1991; Ghazali, 2008; Hismanodglu, 2005;
inal & Gakir, 2014; Kirkgdz, 2012; Musleh et al., 2020; Nazara, 2019; Pathan, 2012). With this in mind, it
is assumed that students’ motivation will increase with the use of short stories as a tool in the explicit
instruction of reading comprehension strategies in the classroom.

To contribute to the studies mentioned in the literature review, this study is an attempt to explore the role
of short stories and explicit instruction on reading comprehension skills. In this sense, in line with the criteria
determined for elementary level (A2) and pre-intermediate level (B1) students in the Common European
Framework of Reference for Languages (CEFR), the explicit instruction of four basic reading comprehension
strategies (asking questions, visualizing, making connections, and summarizing) and employing English
short story books in classroom contributions to reading comprehension was investigated. Thus, three basic
components, explicit instruction, reading comprehension strategies, and short stories, that are frequently
emphasized in the reading literature have been brought together and examined from a holistic point of view.

This study aims to answer the following research questions:

1. What is the impact of the explicit instruction for four different reading strategies on the overall
effectiveness of reading comprehension skills?

2. What are the perspectives of the study group on the explicit instruction of reading comprehension
strategies to understand short stories?

3. What are the perspectives of the study group on the use of short stories in the classroom?
Methodology
Research design

This research study follows a quasi-experimental design, as suggested by Creswell (2014) because, in some
experimental studies, there may be spontaneously created groups, so individuals cannot be randomly
assigned to groups. Additionally, a mixed-method design was adopted so that the validity and reliability of
the findings would increase (Hashemi 2012; Yildinm & Simsek, 2008). In addition to mixed-method design,
the quantitative research design was seen as the focus and the qualitative as a supporting element. Within
the scope of the quantitative research method, a post-test control group model was employed, considering
that the pre-test may negatively affect the post-test scores of the students and the implementation process.
In this sense, Karasar (2005) stated that in the post-test control group model, the groups are formed by
unbiased assignment, and it is assumed that the similarity between the groups is achieved before the
experiment; in this way, the adverse effects of pre-experimental measurement on internal and external
validity are reduced.
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Pilot study group and materials

The research study first began with materials development. Before the piloting stage of the research work,
reading comprehension strategies presentations for in-class practice of skills and strategies (questioning,
visualization, making connections, and summarizing) were prepared by asking for expert’'s opinions. In
general, the materials were designed to cover the definition of strategies, where and how to utilize them,
their benefits, key features, and effectiveness. After proofreading by a native English speaker, they took
their final form and were formatted for the classroom.

The pilot study aimed to determine whether the time given for the presentations was sufficient and they
were clear and understandable for the students at their comprehension level. In this vein, the piloting study
took place in the English preparatory school of a state university in Ankara, Turkey, over eight weeks. This
study was carried out with 25 students, 13 females, and 12 males, enrolled in the preparatory program at
the elementary level; (A2) in a 50-minute class per week (eight lesson hours total). After the pilot study, it
was seen from the verbal feedback received from the students that all the materials prepared had clear and
understandable expressions. Additionally, it was observed that the students did not experience any
difficulties during the activities. Accordingly, it was concluded that all the materials could be used without
making any changes to the main study.

Main study group

The main study was conducted with two groups of students, an experimental group and a control group.
Table 1 shows the demographic and general information of the groups who participated in the study.

Group n Gender n Age n
Control 25 Female 26 18-19 22
Experimental 25 Male 24 19-20 28
Total 50 Total 50 Total 50

n = number
Table 1: Student participants

In addition to the information in Table 1, all participants spoke Turkish as their L1 were at A2+ level in
English in all skills according to Common European Framework of Reference (CEFR). A written consent form,
which included information about the study, details about participants’ rights, as well as anonymity and
confidentiality of the responses was given to participants before starting the study. Care was taken that all
participants read the written consent forms in detail. By asking whether there were any unclear statements
in the written consent form, the researcher provided extra proof that the terms of consent have been
understood. Through the written consent forms, it was observed that all written responses of the participants
were positive, and participation was ensured to continue based on the principle of voluntariness.

Implementation

Main study started in the 2019-2020 academic year at a state university in Ankara, Turkey, and lasted 16
weeks. It was implemented for one class hour every week. (16 class hours total). Four different reading
comprehension strategies detailed in the literature review were explicitly taught by the researcher to the
experimental group. Meanwhile, the lessons were taught by adhering to the syllabus in the control group.
The implementation began at the elementary level (A2) with a total of 50 preparatory students and was
completed at the end of the pre-intermediate level (B1).

In the implementation phase, the researcher delivered presentations on reading comprehension strategies.
The presentations explained the strategies’ importance and purposes, their benefits for reading
comprehension, and when and how they can be used before, during, and after reading, illustrated with
concrete in-class examples. In addition, the researcher invited students to ask questions about any points
they were curious about or did not understand to support students’ internalization of the strategies. Figure
1 illustrates an in-class tool in the implementation part of the course.
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WHEN READERS MAKE A CONNECTION TO WHAT
THEY ARE READING, THEY USUALLY CONNECT TO

1. AN EXPERIENCE- TEXT TO SELF =
-3

1. ANOTHER STORY- TEXT TO TEXT w

L &
s =)
2. SOMETHING FROM LIFE- TEXT TO WORLD & =/

Figure 1: A screenshot from an in-class tool
After the necessary information about each reading comprehension strategy had been shared with the
students, the examples were analyzed and discussed with the class with the researcher encouraging the
students to express the strategies verbally in the classroom. Figure 2 illustrates an in-class strategy example
discussed with the students..

| = READ THIS TEXT

—

| Book: Lost In The Cave
Author: H.Q. Mitchell

The character ‘discovers’ a cave and claims that it is for
himself, even though it belongs to someone else. This
reminds me of how Columbus claimed that America is
for himself, even though the Native Americans have
been living there since before Columbus arrived.

Source: https;, 1d-140132422/

Figure 2: A screenshot from an in-class making connections strategy example

Then, by reading the short story books in the syllabus (The Olympic Promise, A2 by Lynda Edwards; Black
Beauty, B1 by Anna Sewell) students were invited to implement strategies in the classroom, and finally,
student products were displayed. Figure 34 illustrates a student’s product created and displayed in class.

e S PR 3 Ao
M
TEXT TO SELF s - A T e
=2 el &>
ST ST

[TEXT TO TEXT
|

Figure 3: A screenshot of a student product

Upon completion of implementation, a post-test was utilized in both experimental and control groups. The
participants were told that comprehension level would be evaluated rather than grammar and lexis and they
were given 30 minutes to answer the questions. After the post-test, a questionnaire was utilized only with
the experimental group.

Instruments

Post-test

For the quantitative data, an achievement test was developed and used as a post-test consisting of eight
open-ended questions covering the simplified short story books The Olympic Promise (A2) and Black Beauty

*This screenshot is deliberately presented in low resolution to protect participants’ privacy and to maintain confidentiality.
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(B1) included in the curriculum. Each question was evaluated as 5 points and designed for a maximum of 40
and a minimum of 0 points.

The questions were written in clear, accessible language to assess students’ comprehension rather than
grammar or memorization. An assessment specialist and two English instructors reviewed the draft items,
and all lexical and grammatical issues were corrected. Finally, incorporating their feedback, the assessment
instrument was finalized for classroom use.

In the evaluation phase, two English instructors independently scored participants’ responses using an
analytic rubric (0-5 per item) aligned with reading-comprehension criteria. Discrepancies were resolved by
consensus, and item scores were summed to compute a total post-test score (0-40) for each participant.
Group differences were tested using a Mann-Whitney U test and are reported in Table 2.

Student questionnaire

In addition to the post-test, a student questionnaire was administered to the experimental group to examine
the perceived effects of explicit instruction in reading comprehension strategies and the use of short stories
in the classroom. Developed with input from field experts, the questionnaire comprised two open-ended
questions. The responses constituted qualitative data and were analyzed using descriptive analysis. This
method allows students to articulate their views and enables researchers to obtain more comprehensive
data (Yildirnm & Simsek, 2008). Accordingly, students’ responses were summarized, common themes were
identified and interpreted, and the findings were supported with direct quotations.

Findings

Research question 1: What is the impact of the explicit instruction four different reading
strategies on the overall effectiveness of reading comprehension skills?

The findings revealed that the development process of the experimental group differed significantly from
the control group. As seen in Table 2, a significant difference in reading comprehension was found between
the students who participated in the explicit instruction of reading comprehension strategies and those who
did not at the end of a 16-week experimental study (U=625.00 p<.05). In this context, according to the
results of the analysis, it was clear that there was a significant difference in support of the experimental
group students.

Group n Mean Rank U P
Experimental 25 38,000 625.00 05
Control 25 13,000

n=number, U=statistic, P=probability
Table 2: Mann Whitney U-test results on the improvement of participants’ reading
comprehension

When the mean rank was considered in Table 2, it was seen that while the average of the control group
students’ achievement scores was X =13.00, the average of the experimental group students’ achievement
scores was X =38.00. The data showed that the achievement scores of the experimental group students
were significantly higher than the control group students. In this context, it was found that explicit instruction
of reading comprehension strategies helped to answer the post-test questions more accurately. In other
words, the findings supported the effectiveness of the enriched input, tools, and examples presented during
the implementation. As a result, explicit instruction of reading comprehension strategies applied to the
experimental group made a difference in reading comprehension compared to the control group, and this
difference was statistically confirmed.

Research question 2: What are the perspectives of the study group on the explicit instruction of
reading comprehension strategies to understand short stories?

To answer this question, the first question of the questionnaire utilized for the experimental group was as
follows: 'What are your opinions on the explicit instruction of reading comprehension strategies (asking
questions, visualizing, making connections, and summarizing) in the classroom?'. The results of the
questionnaire indicated that all students had positive perspectives toward explicit instruction of reading
comprehension strategies. These findings were visualized in Figure 4, which was created by counting the
number of positive responses to the questionnaire item.
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mPositive opinions ~ mNegative opinions
Figure 4: Participants opinions about explicit instruction of reading comprehension strategies

On analyzing the sentences written by some experimental group students, it was observed that teaching
reading comprehension strategies explicitly in the classroom, in general, made reading in the L2 enjoyable
and motivating and triggered other reading comprehension strategies to wonder.

I haven't encountered reading comprehension strategies before, it’s not difficult, but I wonder why I didn't learn it
sooner. Strategies are motivating to read. (Student 12)

...It seems strange to me that although I have been learning English since primary school, reading comprehension
strategies have not been taught. I am happy to participate in this study, and I have started to love reading. (Student
2)

.. I wish I had learned it earlier... I also liked that our teacher explained and gave examples in class one by one.
(Student 16)

...thank you very much for providing this learning environment. Trying to understand what you read in L2 without
knowing the reading comprehension strategies is like searching for water in the desert. (Student 1)

It is very beneficial because our teacher first explained by giving examples one by one and then asked us to practice.
(Student 5)

These strategies will be my compass in comprehension. Plus, each lesson was very clear and fruitful because our
teacher explained every detail with concrete examples. (Student 4)
In addition, the data showed that explicit instruction played a salient role in understanding strategies. The
students’ reflections revealed that the teacher giving examples as role models in the classroom paved the
way for internalizing comprehension strategies.

Research question 3: What are the perspectives of the study group on the use of short stories
in the classroom?

To answer this question, the second question of the questionnaire applied to the experimental group was as
follows: 'What are your opinions on the use of short stories as a tool in the classroom?'. In this framework,
as can be seen in Figure 5, while positive opinions about the use of short stories as a tool in the classroom
were found 20 times in total, it was observed that five of the students found the short stories boring.

25

— — )
(=} W (=)

The number of participants

w

m Positive opinions ~ m Negative opinions

Figure 5: Participants’ opinions about utilizing short stories as a tool in the classroom
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According to the comments below, exemplifying the two different tendencies, it is observed that the
students, in general, who have positive opinions, prefer short stories instead of reading texts in course
books because they arouse curiosity and are not boring.

... I prefer to read short stories over texts in textbooks because it keeps me interested in the lesson, and I also
wonder what will happen in the next chapter of the short story... (Student 20)

...I wish all the topics, including grammar, were explained by short story books. I never got bored. (Student 18)

However, students who expressed negative views generally reported that the short stories were hard to
follow and monotonous because they focused on a single overarching theme. They also noted that, by
contrast, the coursebooks covered varied, contemporary topics (e.g., environment, law, technology), which
they found more engaging than reading stories in L2. Illustrative comments include:

... I found it boring, and I don't like reading books. (Student 4)

... the short stories are based on a single topic, whereas each unit of the course books covers different topics, and I
like to read about different topics more. Reading short stories in the classroom did not make sense to me. (Student
6)

It is hard to follow the short stories, and the topic is very boring...I love to read about daily topics such as technology.
(Student 25)
At the end of a 16-week experimental study, it was found that explicit instruction of reading comprehension
strategies contributed to answering reading comprehension questions more accurately. Furthermore, all of
the students in the experimental group expressed a positive opinion about the explicit instruction of
strategies in the classroom. Lastly, the utilization of short story books as a tool in the classroom, in general,
improved their motivation toward reading comprehension skills in L2.

Discussion, Conclusion, and Implications

In this study, it was found that explicit instruction of reading comprehension strategies improved reading
comprehension skills. This finding is in line with several studies (Akkakoson, 2013; Banditvilai, 2020;
Demirbas, 2018; Fathi & Afzali, 2019; Madikiza et al., 2018; Zhang & Wu, 2009). However, it contradicts the
findings of Mehrpour et al. (2012) and Shang (2010).

All the students expressed a positive opinion about the explicit instruction of reading comprehension
strategies. This view is parallel with many studies (Banditvilai, 2020; Demirbas, 2018; Gorsuch et al., 2015;
Okumus Ceylan, 2016). In addition, one of the most observed views was that students stated their
willingness to learn other reading comprehension strategies.

Student comments on the use of short stories in the classroom showed two different tendencies. The
students who provided positive opinions mostly stated that they preferred short stories instead of reading
texts in course books, read with curiosity, and were motivated. These findings are in parallel with the studies
of Khatib and Seyyedrezaei (2013) Kirkgéz (2012); Musleh et al. (2020), and Pathan (2012). Previous
literature also reveals that utilizing short stories in the L2 environment increased students’ motivation and
sense of wonder. However, the students, although few, who gave negative opinions, in general stated that
they had difficulty following the stories. Additionally, they mentioned that reading on current issues is more
stimulating than short stories which cover only one topic.

This study has a set of implications. Today, it is known that the language of education at many universities
in Turkey and abroad is in English. Students studying at these universities have to understand linguistically
challenging and long academic texts. These texts require a knowledge of reading comprehension strategies
and the ability to use these strategies effectively in the appropriate place, as well as vocabulary and structure
knowledge. It is thought that the explicit reading comprehension strategies should be taught in the
preparatory programs of the universities as they can provide considerable benefits to the students in terms
of comprehension of the academic texts in departmental courses. For this purpose, it is recommended that
practitioners include explicit reading comprehension strategies instruction in their curriculum (Akkakoson,
2013; Banditvilai, 2020; Duke et al., 2021).

A curriculum prepared to explicitly teach reading comprehension strategies can raise students’ awareness
and build their knowledge of how to use these strategies. Determining which strategies to include can be
one of the most challenging steps in curriculum design. In this process, an inclusive approach that
accommodates diverse learner needs and supports students’ critical and creative thinking should be adopted
Duke et al. (2021).

Another important phenomenon is the selection of the materials to be used in the implementation phase of
the curriculum. At this point, it is suggested that many student needs can be met by choosing short stories
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as a tool. Short stories, as a type of literary text, are very rich in terms of being an authentic tool that
contributes to critical thinking development skills and understanding of the culture of L2. When all these
components are used, it is predicted that the use of short stories in the explicit instruction of reading
comprehension strategies will motivate students to read in L2 and increase their reading comprehension.
However, because approximately 20% of respondents reported not enjoying short stories, the curriculum
should also provide high-interest alternatives and choice. The same strategies can be taught with brief
topical texts (e.g., news articles, informational passages, infographics), graded readers or micro-stories,
with varied themes/lengths and optional audio or visual scaffolds. Offering two or three thematically diverse
text options per unit, pre-teaching key vocabulary, and chunking longer texts can maintain engagement
while keeping strategy instruction consistent.

Despite its contributions, the current study has some limitations that should be acknowledged. First, the
English short-story books used in the research were limited to A2/B1 levels. Second, the implementation
focused on four reading comprehension strategies (questioning, visualization, making connections, and
summarizing). Third, the sample size was relatively small for a mixed-methods design, which constrains
statistical power and limits the generalizability of the quantitative findings. These limitations should be
considered when interpreting the results.
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