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Fostering A Culturally Responsive Pedagogy through Teacher’s 
Discourse: A Case of Graduate Class at a U.S. University1 

Jurana Aziz2, University of Minnesota, Minnesota, USA 

Abstract 
The study aims at addressing the role of teachers in implementing Culturally Responsive Pedagogy (CRP) in a diverse 
classroom. In response to the increasing demand on multiculturalism and ethnicity in the US classrooms, CRP can work 
as a bridge between the compartmentalized education system and the needs of the students (Richards, et al. 2007). A 
number of researchers have discussed the significant role teachers play in fostering cultural-linguistic pedagogical 
practices in the classroom; nonetheless, limited or no research has focused on how teacher’s discourse fosters CRP in 
diverse contexts. This paper highlights how the teacher’s classroom discourse can facilitate CRP practices for diverse 
learners. For this purpose, the study examines one course taught at a Midwest University of USA and that course 
instructor’s specific discourses used in the classroom to address the goals of CRP. The research method involves 
Participatory Action Research (PAR) conducted through interviews and questionnaire. At the end, the research focuses 
on how teachers can foster the goals of CRP to leverage the gaps in the existing education system. 

Resumen 
El estudio tiene como objetivo abordar el papel de los docentes en la implementación de la Pedagogía Culturalmente 
Responsiva (CRP) en un aula diversa. En respuesta a la creciente demanda de multiculturalismo y etnicidad en las aulas 
estadounidenses, el CRP puede funcionar como un puente entre el sistema educativo compartimentado y las necesidades 
de los estudiantes (Richards, et al. 2007). Varios investigadores han discutido el importante papel que desempeñan los 
docentes en el fomento de prácticas pedagógicas cultural-lingüísticas en el aula; Sin embargo, pocas o ninguna 
investigación se ha centrado en cómo el discurso de los docentes fomenta la PCR en diversos contextos. Este artículo 
destaca cómo el discurso del profesor en el aula puede facilitar las prácticas de PCR para estudiantes diversos. Para 
este propósito, el estudio examina un curso impartido en una Universidad del Medio Oeste de EE. UU. y los discursos 
específicos del instructor de ese curso utilizados en el aula para abordar los objetivos de CRP. El método de investigación 
implica Investigación Acción Participativa (PAR) realizada a través de entrevistas y cuestionarios. Al final, la investigación 
se centra en cómo los docentes pueden fomentar los objetivos del CRP para aprovechar las brechas en el sistema 
educativo existente. 

Introduction 
In the past decades much research has focused on how teacher’s instructional practices can promote 
Culturally Responsive Pedagogy (CRP) (Ladson-Billings, 2009). CRP is a student-centered approach of 
teaching which recognizes the strengths of students’ cultural experiences to sustain student’s well-being in 
all aspects of learning (Ladson-Billings, 1995). Previous research suggests that to implement a CRP, teachers 
must pay attention to the larger institutional and societal contexts (Bailey et al., 2001) by supporting the 
learners in fostering a cultural-linguistic pedagogical practice. Experts concur that incorporating CRP into 
the curriculum can address the social and academic needs of the diverse populations, including African-
American students. (Kelly-Jackson, Jackson, 2011; Ladson-Billings, 2009). The role of teacher discourse in 
promoting CRP was also discussed in previous studies. For example, Villegas & Lucas (2002) discussed how 
a teacher must develop a deep understanding of the diverse cultural background of students and their needs 
to become culturally responsive to the students. Bailey et al. (2001) claimed that teachers’ training is 
important to achieve the goals of CRP. Thus, CRP research has been recognized as a pedagogical approach 
to teach the diverse learners (Gay, 2010).  

However, it remains unclear why the role of the teacher’s discourse is not discussed in the previous studies 
of CRP. Researchers in CRP have reported how theories of CRP can be practiced in classroom, yet limited 
study offered any theoretical framework to show how teacher discourse can create an opportunity to foster 
CRP when teaching diverse learners.  

Therefore, the present study aims to highlight the idea of introducing a successful teacher discourse 
framework for sustaining this CRP in a diverse classroom context at one of the Midwest US universities. The 
paper has three purposes: to examine the impact of teacher’s discourse on diverse learners to promote CRP, 
to observe the effectiveness of teacher’s discourse to reduce cultural gaps which is one of the goals of CRP, 

 
1 This is a refereed article. Received: 7 March 2022. Accepted: 1 October, 2022. Published:  January, 2024. 
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and to advocate for following a teacher-discourse framework to achieve the goals of CRP in a diverse 
classroom. 

Literature Review 
A handful of studies in CRP have addressed the need for cultural practices in sustaining a CRP in different 
contexts. Researchers in CRP have reported how theories of CRP can be practiced in classroom, yet no study 
used the theoretical framework for offering teacher discourse the opportunity to foster this approach when 
teaching diverse learners.  

Most research on CRP has focused on how teacher’s instructional practices can promote CRP environments 
(Ladson-Billings, 2009). Many researchers have agreed that CRP is an effective strategy for integrating 
students’ cultures into the curriculum and addressing the social and academic needs of African American 
students and other diverse populations (Kelly-Jackson & Jackson, 2011; Ladson-Billings, 2009).  

Co-construction of meaning in CRP to reduce cultural gap and to develop content knowledge  

In recent years, a number of researchers discussed the need to raise awareness about the value of 
multilingualism and the relationships between language, identity, and culture (Lucas & Villegas, 2013) to 
implement a CRP in a diverse classroom context. In their study, they showed how individual cultural 
identities impact language learning and student achievement in the school context. The authors discussed 
four types of pedagogical skills a CRP teacher should adopt: 

• knowledge of the learners’ cultural background,  
• knowledge of key linguistic features to address CRP when teaching diverse learners, 
• to identify learners’ language demands, and 
• to scaffold classroom instructions in the light of CRP.  

That means their study emphasized the importance of incorporating CRP into classroom instruction. 
Research mentioned teacher preparation to implement CRP, but they did not offer any framework for how 
a valid discourse to implement these skills to address the diverse learners’ needs can be followed. 
Researchers also discussed developing content knowledge for implementing CRP, but they did not propose 
any framework on how to integrate content knowledge in practice. Classroom discourse is defined as the 
dynamic interactional process of constructing meaning between teacher and student emerging from the 
utterances sequentially with one another (Nystrand, 2006).  

Teachers’ instructional practices and CRP 

Several studies suggest that a teacher’s effective instructional practices promote a CRP (Gay, 2010; Ladson-
Billings, 2009) for diverse learners. To promote this practice of culturally responsive pedagogy, teachers 
often demonstrate an ethic of caring ‘‘to the needs, motivations, and perspectives” of their students (Hersi 
& Watkinson, 2012, p. 100) regardless of their color or background. This care supports the educational 
achievements of approaches to implement CRP in the language classroom focusing more on academic 
success. Some studies have suggested that CRP views cultural variation as a challenge. In order to address 
it a teacher should know the cultural differences of students by accepting their cultural styles (Gutierrez & 
Barbara, 2016). To know their cultural styles and differences, a teacher must help the learners in a way so 
that they do not perceive themselves as inferior because of their minority language or culture (Cummins, 
1993).  

Classroom discourse to engage learners’ active participation  

According to Walshaw and Anthony (2008), there are differences between two major teaching strategies in 
a productive classroom discourse. These differences are necessary to validate discourse participation rights 
and responsibilities between the teacher and students with a purpose of engaging students in the classroom 
conversation. In this way the students are guided by giving individual productive feedback to facilitate their 
further thinking process.  

Theoretical bases of this study 

Based on the theoretical framework, this paper focuses on how a teacher’s discourse can connect the 
students’ needs addressing the CRP practices. In this review of literature, the researcher has attempted to 
articulate how this study is situated at the position of two frameworks: one largely theoretical (CRP theories 
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of other researchers) and one contextual (the use of teacher’s discourse in a specific English classroom). 
The gaps between the theories of CRP shaped the conceptualization of the study, and how the data collected 
was analyzed. It was found in a study that one of the major challenges for CRP practitioners is that the 
teachers are not prepared to address the needs of diverse students in their classroom (Cummins, 2007). 
Moreover, Villegas and Lucas (2002) suggested that the teacher educators need to employ a critical 
examination of teachers’ coursework, learning experiences, and research fieldworks which may help them 
to work with the diverse students in an efficient way . Inspired by these researchers, the study examined 
how a structured classroom discourse can contribute the CRP practices of future educators by cultivating 
cross-cultural communication. To promote this, teachers can treat cultural differences as individual traits of 
the learners (Banks & Banks, 1995; Gay, 2000; Nieto, 1999) and shift their experiences to participate into 
cultural practices for those learners (Moll, 2000) by implementing a successful classroom discourse. Inspired 
by this previous research , this study offers an exploration of the impact of teacher’s discourse on diverse 
learners and thus analyzes how the teacher’s discourse sustains the goals of CRP. 

Centered on CRP theories, this paper advocates the idea of including classroom discourse to reduce the gaps 
of classroom practices and to offer a sustainable framework for attaining positive beliefs regarding CRP. This 
will not only create an inclusive classroom for diverse learners without any restrictions based on race, color 
or identity. This paper seeks to understand how such discourse works in a diverse learners’ environment, 
and what components of teacher’s talk are likely to serve as addressing to connect these diverse learners 
with CRP. 

 
Figure 1: Path analysis of the study 

Methodology 
In this study, the researcher investigates the effect of teacher’s discourse on diverse learning context in 
fostering CRP through Participatory Action Research (PAR). The research questions are: 

RQ1: What are the specific strategies the course teacher uses as classroom discourse to promote CRP?  

This question is formulated to directly analyze the learners’ response in exploring the discourse strategies, 
used in the class, that promote CRP in a broader context. 

RQ2: How did this discourse change the learners’ perception of cultural equality? 

This question is intended to explore how these discourses impacted the learners when it comes to cultural 
equality. It is designed to analyze the effects of classroom discourse on diverse learners. 

Research questions Analysis Procedures Data sources 

RQ1: What are the specific strategies 
the course teacher uses as classroom 
discourse to promote CRP?  

Qualitative through 
participatory action research 

• Student interviews 
• Student response from questionnaire 

RQ2: How did these discourses change 
the learners’ perception in a diverse 
classroom context? 

Qualitative: theme analysis 
of interviews and mini case 
studies 

• Student response from questionnaire 
• Classroom observation (total of 12 

sessions) 

Table 1: Research questions, analysis procedures, and data sources 

Research methodology 

Participatory Action Research Approach 
The research study utilizes a Participatory Action Research method to involve the participants in collecting 
the empirical data. The study's sample comprises 11 participants who attended a research course at a 
Midwest university in the United States during the Fall Semester of 2021. 
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The participants and instrumentation 
The students participating belonged to diverse communities living in the United States as second generation. 
They were mostly Asian, European, Egyptian, and Mexican. They were aged between 23 to 33. They were 
multilingual; therefore, they had a diverse linguistic background. The researcher chose them purposively to 
examine the impact of the teacher’s classroom discourse on students from a diverse cultural and linguistic 
background. That means the study aims at finding the impact of teacher’s discourse on students who come 
from different cultural backgrounds or if that has any impact. To examine the role of the teacher’s classroom 
discourse on the diverse students., the researcher implemented stimulus sets of sample instant messaging 
and email correspondence between the instructors who answered the survey questions in an informal way.  

The study survey questions were designed to reveal the effect of teacher’s discourse on their perception. 
The specific discourse pattern of the course teachers was analyzed to assess a CRP practice on the diverse 
learners. First, the participants entered their perceptions of characteristics such as the teacher’s use of race 
talk, gender talk, and identity talk in the classroom. Second, the subjects were offered open-ended text 
boxes to fill in information about any further perceptions of the classroom discourse. In addition, two mini 
case studies were also conducted for deeper understanding of the theme. At the end, learners gave some 
recommendations for the proposed framework. The duration of the entire experiment was 10-15 minutes 
per learner. 

Consent from the participants 
The participants were clearly informed about the research design and its purpose. They signed a written 
consent form indicating their consent to participate in the study in its entirety. Later, the researcher sent 
an email to learners to ensure their consent. The email indicated the aim of the study. This study engaged 
the research participants in three phases: (i) participation, (ii) action, and (iii) analysis of the research 
findings. Primary data collected from the field was used to assess the needs for this study and to eventually 
address existing problems. 

To conduct the research, the following discourse that the course teacher used for CRP implementation in 
the graduate classroom was examined. It was found out that the discourse included previous theoretical 
frameworks of CRP. The following table shows how the specific classroom discourses of the course teachers 
addressed the theoretical bases of CRP and how they connected the links for the diverse learners to sustain 
CRP practices in graduate classrooms. 

Specific discourse pattern (based on theoretical 
framework of CRP) of the course teacher Corresponding area that can be linked to CRP 

1.Teacher’s introduction to topic and cognition: 
What do you understand by this topic? Have you heard this 
before? What is your thought on this? 

Offering critical inquiry to reduce cultural gaps (Gay, 2000) 

2. Teacher’s topic dissemination: Grouping with peers, share 
your ideas with others, mapping ideas 

Allowing students to understand their needs by providing a 
bridge (Richards et al., 2007,) between the compartmentalized 
curriculum and the students’ needs. 

3. Teacher’s strategies to incorporate shared thoughts: 
Would you relate these issues with your previous 
background?  

Finding gaps in existing practices, involving learners in 
continuous self-reflection (Bailey et al., 2001). 

4. Did you find any similar situations to this context? If yes, 
what are these? 

Teacher attends to the larger institutional and societal contexts 
of the learners (Bailey et al., 2001). 

5. Would you share your own experience if you are from a 
different background? What were your first experiences with 
someone not from your race or origin?  

Teacher tries to know the cultural styles of knowing a diverse 
student by accepting the cultural differences (Gutierrez & 
Barbara, 2016). 

Table 2: Classroom discourse observed while the course teacher used to address CRP for the 
diverse students 

In the above table, the researcher mentioned the classroom discourses that the course teachers used while 
instruction in the class of the course being observed. The first question observes how the course teacher 
introduces the topic to the students in every class. The second question seeks to assess whether the teacher 
helps the students during the discussion to clarify the topic. Additionally, the third question exposes how 
the teacher relates the diverse learners’ background knowledge to the course contents. Similarly, the fourth 
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question reveals the learners’ experiences to use CRP in different cultural orientations. These questions were 
monitored while the researcher observed the classes for the entire semester from September to December 
2021. 

Data Analysis and Findings of the study 

To anticipate the results of the proposed study, data were collected from 11 participants of one class (the 
sample size, n= 11 and the total population/number of students of the sample, n= 16).  

Data analysis 

The researcher conducted data analysis in three phases: 

(i) An examination of qualitative survey data for identifying the impact of teacher’s discourse in the 
course; 
(ii) An integrated consideration of data sources from the students’ interviews and students’ perceptions 
of the study through a questionnaire (Appendix 1) and the mini case studies (Appendix 2); 
(iii) An observation of teacher’s classroom discourses (Appendix 3) 

Preliminary data were collected from the three participants in order to address the research questions of 
the study. The rest of the participants were included later. The researcher sent a set of questionnaires to 
each participant, who then emailed the researcher their answers. The researcher took notes on the themes 
discussed during the classes when the instructor addressed CRP discourses spontaneously and kept the 
participants responses private and separate from each other. In the first stage of the data analysis, the 
researcher focused on the responses of the participants who gave full explanations of the questions. Most 
participants responded positively to the study. They also indicated that they felt their course instructor was 
following the goals of CRP in their classroom. They recommended having a culturally responsive classroom 
to establish equality.  

Teacher’s introduction to topic 

The first interview question addressed how the course instructor introduced the topics in the class, and all 
participants answered that the instructor engaged them in critical inquiry to understand the values of cultural 
differences. They added that it helped reduce cultural gaps. 

Teacher’s strategic discourses to disseminate topics of this course 
The second research question was focused on teacher’s discourses used in this course to teach different 
topics to the students. The participants reported that the teacher organized peer group discussions that 
helped them feel they belong to the same cultural groups. The following discourses were recorded to explore 
the relation between the teacher’s discourse and CRP practices during the close observation: 

Topics taught in the course 
syllabus chronologically Teacher’s discourses related to address CRP 

Historical background of 
teaching and learning theories 

Sample question 1: What do you know about the historical events that initiated this 
revolutionary change? 
Sample question 2: What are the cultural backgrounds behind these changes/shifts? Can you 
identify any of them? 

Critical Race Theory 
Question 1: Have you ever faced any racial issues in your childhood days? Share that event 
with peers. 
Question 2: How do you react to these issues in your culture?  

Critical pedagogy  
Question 1: In what ways is critical pedagogy criticizing impediments to learning? 
Question 2: In what ways have you encountered critical pedagogy and how did you overcome 
it? 

Action research and YPAR 
Question 1: Describe a scenario where someone decided the power bases in your institution. 
Question 2: From where you could initiate changes to engage youth participation to solve 
your learning struggle? This question is not clear. Re-phrase please. 

Queerness in Teacher education 
How is queerness observed in your institution or have your institutions dealt this issue? If 
yes, how? 
Question 2: How was queerness perceived in your culture? Locate and share with peers. 

Situated learning  Question 1: How can a situated learning affect your cultural background? 

Table 3: Intended course discourses on course contents addressing the goals of CRP 
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The course instructor asked the students to provide answers to these questions in groups and gave them 
time to reflect on their answers before sharing their thoughts with others. This helped the learners in two 
ways: First, they could relate their cultural knowledge with these topics when they were asked, and second, 
they could get insights on cultural ideas on these contexts. Thus, the discourses framed by the instructor of 
intended course were found to address the goals of CRP in a graduate classroom. 

Teacher’s strategies to incorporate shared thoughts 

CRP closely involves learners in continuous self-reflection (Bailey et al., 2001), and the course instructor 
continuously provided opportunities for the students to share their previous experiences with others and 
‘pushed’ them to find gaps in existing practices. The students reported that they felt that they belong to the 
same umbrella of cultural repertoires when the teacher addressed issues this way. This is very significant 
to foster CRP in a diverse context. 

Attitude of the instructor to engage the students in larger contexts 

In a mini case study, the data were collected to shed light on how the students feel about the instructor’s 
delivery of messages for larger contexts. One participant reported: 

I strongly feel connected in the classroom though I am from a different cultural background. You know 
when the teacher asked if I know any struggles in understanding queerness, his attitude helped me a lot 
to understand the cultural ethos of queer people, in fact, he opened an eye how to deal with the idea of 
queerness in larger contexts. At some points, I felt that the teacher could relate the issues of critical race 
theories that really inspired me to know more about this for further study. I am truly impressed by the 
discourses he used in this course that motivated me to understand other cultural background. (Nick)3  

The results inspired my study to continue for further examination of the validity of the research questions 
to suggest for establishing a CRP for the culturally diverse learners at a US university. 

Discussion 
Based on the primary analysis of the data, the study anticipates the following findings in two parts: First, 
the study can be conducted in larger contexts to assess how CRP could be implemented in a diverse context 
through teacher discourse. Second, the study could inspire future educators of CRP to conduct research in 
diverse contexts to find the gaps in existing theoretical frameworks of CRP.  

Developing cross-cultural understanding in graduate students 

The study explored how an instructor fostered a sense of cross-cultural understanding in graduate students 
about CRP by maintaining a discourse pattern through the semester. The participants reported that they 
expected other courses to foster this kind of perception. This was evident from the following conversation 
recorded with another participant of this study: 

Case study 1: Ricky 
The researcher interviewed Ricky on how he felt about the course and if it met the requirements of a CRP 
practice: 

Truly speaking, this course was an amazing one! I never felt that I have [sic] any cultural barriers when I 
attended this course, I could relate the gaps in existing situations clearly. It motivated me to know more 
about other issues that happen in other cultures. Yes, of course I agree, if we want to foster a CRP, this 
instructor helped me to shape my thoughts [sic]. 

The study method was based on PAR to rationalize the feasibility of the proposed study. The study can be 
demonstrated in a larger context to find the effectiveness of teacher’s discourse for sustaining a CRP.  

Case study 2: Daniel 
Daniel was asked: Do you feel that this course can foster CRP in larger contexts?  

If I examine the goals of CRP, I clearly see the discourses used by the instructor can foster a CRP classroom 
for all. Indeed, it can be a role model for others to adopt such discourses if they want to address CRP 
practices in their language classroom. As a language practitioner, I strongly believe that if the instructor 

 
3 Pseudonyms were used to conceal participants’ identities. 
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can address something like engaging every student inclusively, then the learning will also be smooth you 
know, and it is very effective for learning a language too in a diverse context. 

Conclusion 
This study can offer an effective framework for future educators who need to develop a CRP classroom that 
corresponds to race theory perspective. Further research can also be conducted on the teachers’ linguistic 
strategies used for managing race talk through the practices of CRP, or the challenges a teacher faces while 
conducting this sort of discourse. Answering these questions can lead us to resolve the challenges of 
practicing a CRP in a diverse classroom where multiple theoretical perspectives may include Critical Race 
Theory (CRT) and Critical Discourse Theory (CDA). To sum up, this kind of study can validate the use of 
powerful classroom discourse to recognize a culturally instructional pattern for establishing CRP. The study 
will lead us to one shared goal of sustaining educational equity among diverse learners. 
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Appendices 
 

Appendix 1 

Lead Interview Questions 
1. Did your course teacher offer questions on your critical inquiry? If yes, how? 

2. Did your instructor allow you to bridge with other peers by grouping or sharing ideas? 

3. When shared with other peers, do you feel connected to your culture in the classroom? If yes, how? 

4. Did your instructor engage you into self-reflection while taking the class? 

5. Do you feel any discrimination inside the classroom regarding race or identity? 

 

Appendix B 

Lead Questions Used In Case Studies 
1. Do you believe that this course instructor’s classroom discourse fosters the goals of CRP? How? 

2. How can these discourse patterns address the CRP practices in classroom for the graduate students? 

3. Can you share your thoughts on how to relate the discourse types with the idea of cultural inclusion in 
your classroom? 

4. How can these discourse types address the CRP practices in classroom for the graduate students? 

 

Appendix C 

Classroom Observation Checklists  

 
Topic: ____________________________ Date:_____________________   
 

Guided topics Observations Interpretations of 
observations 

 Teacher’s language usage to 
foster CRP practices   

Teacher’s invocation of topics 
related to CRP   

Teachers’ address to students in 
using CRP strategies   

Students’ 
responsiveness/behavioral 
changes 

  

Cultural relevance of materials    

Other observations : feedback 
given by the teacher engaging 
CRP 

  

 




