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Abstract

This study reports about the viog (video blog) integration as a learning media in three different cohorts of Indonesian
EFL speaking classrooms. Those cohorts were college students enrolled in the Speaking III class available in the third
semester. This class required students to be able to demonstrate speaking skills. There were 29 participants from 2019-
2020, 24 from 2020-2021, 31 from 2021-2022. Data were collected using an observation checklist to record and
document the process, an open-ended questionnaire to elicit students’ perception of the vlog implementation, and an
evaluation guide for assessing the students’ final vlog. The results demonstrated that the vlog integration brought
different challenges in each cohort, which prompted review how the vlogs had been used and improvements were made
the following cohort. Altogether, integrating vlogs provided opportunities to improve teaching through the students’
active contribution in evaluating the vlogs. This evaluation helped determine the most appropriate subject matter based
on the students’ needs and interests. Vlog integration promoted the students’ confidence in delivering their speeches.
However, the findings might not be applicable for different learning contexts as they might be of limited generalizability.

Resumen

Este estudio informa sobre la integracion de vlogs (videoblogs) como medio de aprendizaje en tres cohortes diferentes
de aulas de habla EFL en Indonesia. Estas cohortes fueron estudiantes universitarios matriculados en la clase Speaking
III disponible en el tercer semestre. Esta clase requeria que los estudiantes pudieran demostrar habilidades de habla.
Hubo 29 participantes de 2019-2020, 24 de 2020-2021, 31 de 2021-2022. Los datos se recopilaron utilizando una lista
de verificacion de observacion para registrar y documentar el proceso, un cuestionario abierto para obtener la percepcion
de los estudiantes sobre la implementacion del vlog y una guia de evaluacion para evaluar el vlog final de los estudiantes.
Los resultados demostraron que la integracion de vlogs trajo diferentes desafios en cada cohorte, lo que motivo la
revision de como se habian utilizado los vlogs y se realizaron mejoras en la siguiente cohorte. En general, la integracion
de vlogs brind6 oportunidades para mejorar la ensefianza a través de la contribucidon activa de los estudiantes en la
evaluacion de los vlogs. Esta evaluacion ayudd a determinar el tema mas apropiado en funcion de las necesidades e
intereses de los estudiantes. La integracidon de vlogs fomentd la confianza de los estudiantes al presentar sus discursos.
Sin embargo, los hallazgos podrian no ser aplicables a diferentes contextos de aprendizaje, ya que su generalizacion
podria ser limitada.

Introduction

The COVID-19 pandemic led to the unprecedented closure of schools worldwide, forcing a sudden shift from
traditional in-person learning to distance learning as a safety measure. While this transition was necessary
to protect public health, it resulted in significant learning loss among students (Azevedo et al., 2021; Engzell
et al., 2021; Kuhfeld et al., 2020). One of the most concerning aspects of this learning loss was the decline
in students' speaking abilities, particularly in English as a Foreign Language (EFL) contexts (Azim Premiji
Foundation, 2021; Rahmawati et al., 2021). Speaking loss, in this regard, refers to a significant decline in
students’ knowledge and skill due to the lack of in-person schooling (Cardinal, 2020). The limited interaction
with teachers and peers during online classes posed a major obstacle for students in engaging in meaningful
conversations, which are crucial for the development of speaking proficiency. As a result, many students
experienced a decline in their ability to express themselves effectively in English.

To mitigate this challenge, educators sought to integrate various educational technology tools and online
platforms to support remote learning. These technological interventions aimed to sustain students’
engagement and minimize the impact of learning loss (Conto et al., 2021; Yarrow et al., 2020). In the
Indonesian EFL context, several studies (e.g., Ariani & Tawali, 2021; Fitriani et al., 2020; Puspitasari et al.,
2021) highlighted the role of online learning tools in addressing speaking loss. Among the most commonly

! This is a refereed article. Received: 18 January, 2023. Accepted: 4 May, 2023. Published: 9 May, 2025.
2 humairah.fauziah@trunojoyo.ac.id, 0000-0003-3524-9992, Correspondent

3 dianrahma24@umsida.ac.id, 0000-0002-3748-7313

4 utami.widiati.fs@um.ac.id, 0000-0002-8603-4556




MEXTESOL Journal, Vol. 49, No. 2, 2025 2

used solutions were video conferencing platforms such as Zoom and Google Meet, which facilitated virtual
interaction between students and teachers. However, despite their advantages, these platforms were not
entirely effective in supporting students’ speaking practice. Technical issues such as poor internet
connectivity, lack of student participation, and the absence of an immersive English-speaking environment
hindered students from fully engaging in speaking activities (Azim Premji Foundation, 2021).

Given these challenges, it is crucial to design speaking tasks that actively engage all students and encourage
them to participate in speaking activities despite the limitations of remote learning. Recent studies have
explored the use of vlogging (video blogging) as an alternative approach to foster speaking practice in EFL
contexts (e.g., Anggraeni et al. (2020); Hong and Riper (2016); Hsu (2016); Madzlan et al. (2020);
Mandasari and Aminatun (2020); Newhouse et al. (2007); Ong et al. (2020). Unlike video conferencing,
which relies on synchronous communication, vlogging allows students to record their spoken responses
asynchronously, giving them more flexibility and autonomy in their speaking practice. The process of
repeatedly recording their videos provides students with multiple opportunities to practice their speaking
skills. This consistent practice helps them refine their pronunciation, fluency, and confidence, ultimately
leading to more effective and natural speech delivery (Mandasari and Aminatun, 2020). However, research
on the effectiveness of vlogs in mitigating speaking loss, particularly in the Indonesian EFL context, remains
limited. This study aims to fill this gap by investigating how vlogging can be used as a tool to address the
challenges posed by speaking loss during and after the COVID-19 pandemic. By exploring the potential of
vlogging as a pedagogical strategy, this study contributes to the growing body of research on digital learning
innovations and provides insights into effective ways to support EFL learners in developing their speaking
proficiency.

Literature Review

This section presents a review of previous research on the integration of vlogs in English-speaking
classrooms, with a focus on two key aspects: the impact of vlogs on speaking skills and vlogs as a reflective
learning tool. The discussion highlights how vlog-based learning enhances students’ speaking skills and
confidence while also fostering self-reflection and peer evaluation.

The impact of viogs on speaking skills

Research has consistently highlighted the effectiveness of vlogs in enhancing students’ speaking skills.
Mandasari and Aminatun (2020) found that incorporating vlogs into learning significantly improved students’
fluency. Their study suggested that regular video-recorded speaking activities allowed students to develop
a more natural and continuous flow of speech. Similarly, Anggraeni et al. (2020) observed notable
advancements in students’ pronunciation and vocabulary, attributing these improvements to the repetitive
nature of vlog-based exercises. This repetition enabled students to refine their speech while benefiting from
self-monitoring and targeted feedback. Collectively, these findings underscore a strong positive correlation
between vlog integration and speaking proficiency, particularly in terms of fluency, pronunciation, and
vocabulary acquisition.

Beyond linguistic improvements, vlogs also play a crucial role in boosting students’ confidence in speaking.
Several studies, including that of Madzlan et al. (2020), have demonstrated that vlogging provides a low-
pressure environment, helping to reduce students’ anxiety and encouraging them to speak more freely. This
is consistent with Hsu (2016), who argued that vlogs, by offering a non-judgmental and student-centered
approach to speaking practice, create a supportive atmosphere that enhances language learning. Taken
together, these studies suggest that vlogs are highly beneficial in fostering both linguistic competence and
communicative confidence, making them a valuable tool for developing students’ speaking abilities.

Viogs as a reflective learning tool

Beyond directly enhancing speaking skills, vlogs also can function as a powerful tool for self-reflection and
peer evaluation. Ong et al. (2020) found that students who actively participated in vlog-based activities
became more self-aware of their speaking performance, allowing them to critically analyze their strengths
and areas for improvement. This reflective process enabled students to internalize corrective feedback more
effectively, leading to long-term improvements in speaking accuracy and coherence. Furthermore, the ability
to revisit their recorded speeches allowed learners to track their progress over time, reinforcing their
understanding of pronunciation, grammar, and fluency. In addition to self-reflection, viogs can foster a
dynamic learning environment where students engage in peer evaluation, creating a reciprocal learning
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experience. Newhouse et al. (2007) suggested that vlogs provide structured opportunities for students to
assess not only their peers, but also their instructors, encouraging constructive discussions about language
use and effective communication strategies. This peer-to-peer interaction promotes collaborative learning,
as students exchange insights, provide feedback, and model effective speaking techniques for one another.

Another crucial advantage of vlogs is their potential to facilitate instant feedback from both teachers and
peers, enhancing their role as an effective pedagogical tool. Hong and Riper (2016) and Ong et al. (2020)
both emphasize that vlogs allow teachers to assess student performance more efficiently by providing direct
and specific feedback in a digital format. This immediacy enables students to make timely revisions and
improvements, accelerating their progress in speaking. The interactive nature of vlogs, where feedback can
be given in the form of comments or video responses, ensures that students remain engaged in an ongoing
cycle of learning, reflection, and refinement. As a result, vlogs serve as a multifaceted educational resource
that not only strengthens speaking skills, but also nurtures a collaborative and self-directed learning
environment.

The integration of vlogs in language learning presents a promising approach to mitigate students’ learning
loss, particularly in speaking proficiency (Mandasari & Aminatun, 2020; Riyanto, 2020). Traditional speaking
exercises often do not offer opportunities for repeated practice, self-reflection, and personalized feedback,
which can hinder students’ language retention and fluency development. Vlogs, however, provide a
structured yet flexible platform where students can repeatedly record, assess, and refine their speaking
skills (Riyanto, 2020). This process not only reinforces language learning, but also fosters greater
engagement and autonomy, allowing students to take ownership of their progress. Moreover, vlogs help
bridge gaps in learning caused by disruptions such as limited classroom interaction or inconsistent speaking
practice, ensuring that students continue to develop their communication skills even outside formal
educational settings (Rizk & Davies, 2021). Despite these advantages, research on how vlogs can effectively
address learning loss remains limited, particularly in identifying the specific priorities and challenges that
arise in different student cohorts when implementing vlog-based learning. Additionally, while existing
studies suggest that vlogs enhance confidence and motivation, there is a need for a deeper exploration of
students’ perceptions of vlog integration to understand its impact on their overall learning experience. By
addressing these gaps, this study aimed at investigating the following research questions:

What are priorities and challenges related to the integrations of vlog that emerge in every cohort?
What are the students’ perceptions toward the integration of vlogs?

Methods
Research design

This study was developed as action research (AR), which has been widely used by teacher-researchers as a
systematic self-reflection to explore, to bring about change, or to improve their teaching context (Dick et
al., 2009 Manfra, 2019). More specifically, the design was collaborative action research involving two
researchers (the classroom lecturer and one of the authors) working together with the students to construct
the most appropriate pedagogical approach for integrating a vlog in their speaking classrooms. During the
project, the overall research procedure was developed concertedly. The classroom lecturer underwent the
action in their classroom, and the report was written based on the obtained data after having a group
discussion with the classroom lecturer.

Riel’s (2019) model of collaborative action research was adapted to show how the action, which was carried
out by the lecturer and the students, was interconnected each other. Riel suggested that university
researchers work with their colleagues to find a solution, by performing an action, and making a change to
improve instruction and help students improve their performance. In this case, the authors and participants
collaborated to incorporate action learning (a vlog as a learning media) and action teaching (a vlog as a
teaching media) in overlapping steps through a cyclic action recurring in the three different cohorts as
illustrated in Figure 1.
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Figure 1: Relationship between action teaching and action learning process in every cycle
(adapted from Riel's (2019) model)

Participants

The participants were EFL students with ages ranging from 16 to 18 years old who were studying in a private
university in East Java, Indonesia. They were enrolled in a Speaking III class (speaking for academic
purpose), which was offered in their third semester. They studied speaking for daily communication and
speaking for formal communication in previous semesters. The participants were described as follows:
Cohort of 2019-2020: This cohort consisted of 29 students who initially had offline learning at the beginning of their
Speaking III class and had to go online several weeks before having their midterm exam due to the COVID-19
pandemic. The students were assigned identifiers ranging from C1-01 to C1-29.

Cohort of 2020-2021: This cohort consisted of 24 students who were online the entire semester . The students were
labelled with codes ranging from C2-01 to C2-24.

Cohort of 2021-2022: This cohort consisted of 31 students who had hybrid classes that allowed them to work online
or offline. Students were designated with codes C3-01 to C3-31.
The participants were from three classes in the academic years of 2019-2022 during and after the pandemic
because our main aim was to facilitate them with technological support through the vlog integration to
maintain and mitigate their speaking loss. Therefore, vlogs were used of vlogs in the speaking classes for
reflective practice, which contributed to the improvement of our teaching activity (Moradkhani et al., 2017).
In other words, we learned from our previous experience to improve our teaching in the future.

Before conducting this research, we first presented the research objectives of this study and described the
potential risks they might experience after participating in this research. We also promised to protect their
real identities by keeping their names confidential. Then we distributed a letter of consent to be filled out
by each of them through Google Forms.

Research procedures

The Action Research (AR) cycle was not a fixed, unchanging process; instead, it was dynamic, adapting to
new insights and evolving circumstances throughout the research (Adelman, 1993). This means that each
phase of the cycle could be revisited and adjusted based on ongoing reflections and findings. In contrast, a
persistent procedure would follow a predetermined path without modifications, regardless of new
information or changes in the educational environment (Burns, 2015).
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Besides, Ferrance (2000) suggested researchers or practitioners address their real problems experienced in
a school or a classroom by designing research procedures according to their need and context such as in
Chen et al. (2021) Edward and Burns (2016), and Mshelia et al. (2016), to mention some. Therefore, we
referred to Casey and Evans (2017) in undertaking the four basic phases of AR such as planning, acting,
observing, and reflecting as one cycle in one class and repeated the same cycle in another class from a
different academic year. In other words, we completed one cycle in the first cohort, made some
improvements after reflecting on the results, planned a different approach for integrating the vlog, and
implemented the new approach in the new speaking classroom in the next academic year. This kind of AR
procedure had not been commonly adopted by a classroom teacher-researcher notably in the Indonesia
context. In most cases, a classroom teacher-researcher carried out the four basic phases (planning, acting,
observing, and reflecting) as one cycle in one class and repeated the same cycle in that same class until the
classroom teacher-researcher obtained the desired learning outcome (Soesatyo et al., 2017).

We conducted the AR in three cycles. Every cycle concerned the priority and challenge as a consideration to
improve our approach for the next two other cycles. In every cycle, we incorporated two actions (vlog
implemented as teaching media and as learning media) to develop the process of vlog integration. The
development involved alteration of one or both actions in one cycle based on the reflection concerning
priorities and challenges from the previous cycle. The reflection results then led us to reconstruct a new
pedagogical approach of vlog integration for the next cycle. For instance, some students in Cycle 1 did not
know what to do and frequently asked us to explain the assignment several times; therefore, in the next
cycle, we decided to make a vlog clarifying the rules for the students to access whenever they needed
further clarification. Table 1 shows the overall research procedure of the vlog integration in the three cohorts.

Vlog as Teaching Media Vlog as Learning Media

Cycle 1 A vlpg abgut how.to make an effective The students made an outline for each
(Cohort of outline using a mind map for the viog
2019-2020) _srpr)]eech waslmade.. Cvcle 1 about In the first vlog, the students should make
€ same viog as In Lycle 1 abou an informative speech for their midterm
creating a draft through a mind map test
Cycle 2 onrsézgnsdp\e;?c::; tvc\)lacslaurisf?/dthings related After about two months, the students
. made their second vlog about persuasive
(Cohort of to the assignment such as rules, h for the final test
2020-2021) topics, vlog duration, and due time speech for the Tinaf test.
was n';ade ! Once they finished, they uploaded each
An informative and persuasive speech vlog on their YouTube channel shortly
. per: P after making the first and the second vlog.
sample video was provided.
The same vlog as in Cycle 1 about
creating an outline through a mind
map for the speech was used. The students made an outline for the viog
A new vlog presenting new teaching The students were supposed to make two
material concerning several vlogs of informative speeches before the
techniques to deliver an effective and midterm test. After making their first vlog,
Cycle 3 ) : . .
interesting speech was made, two weeks later they should revise their
(Cohort of ' Anoth log related to th first viog and record it as thei d
2021-2022) nother new vlog related to the irst vlog and record it as their secon

assignment (rules, topics, vlog
duration, and due time) was also
made because we changed the
students’ vlog assignments.

A vlog of an informative speech was
made.

vlog.

Once they finished, they uploaded each
vlog on their YouTube channel shortly
after making the first and the second vlog.

Table 1: The research procedure of the vlog integration in the three cohorts.

Three main intertwined and interrelated aspects were considered when constructing a new pedagogical
approach through the vlog: students, lecturers, and learning. The students integrated their prior knowledge
and experiences into the vlog production in order to encourage them to be active and confident while
performing their educational speech. The lecturers continuously investigated, documented, and reflected
upon the vlog integration process concerning the changes and the demands that the vlog brings to the
learning. Lastly learning occurred when lecturers and students experienced the benefits and shortcomings
of the vlogs integration and continually reviewed different strategies in using the vlogs to improve teaching
and learning
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Instruments

The instruments used in this study were an observation checklist, an open-ended questionnaire, and an
evaluation guide. The first instrument was an observation checklist (see Table 2) to help the lecturers record

the research progress and learning process during the vlog integration.

No

Aspects Yes | No Note

Students frequently confirmed some unclear explanations in the
teaching materials vlog.

Students sent their vlog assignment before the due time.

Students actively proposed their draft before making the vlogs.

Some students did not have appropriate devices to make a vlog.

Students frequently complained about their vlog assignments.

Students were willing to fill the online questionnaire immediately

N OB WING =

Students actively engaged in the classroom discussion to evaluate

their vlog.

The second instrument was an open-ended questionnaire (adapted from Ting, 2013) for students to fill out
after the vlog production (see Table 3). It was distributed via Google Forms to elicit students’ perception

Table 2: An observation checklist for the lecturer during the vlog integration

toward the vlog integration.

No Aspects Question Descriptions
1 First impression toward What did you feel about having the viog as your speaking assignment? Did
the vlog you like it? Were you afraid that you might not be able to finish it in time?
Per;onal Impression Did you feel comfortable speaking in front of the camera? Did you frequently
2 during the viog h dina b f h 2 or did feel 4
production stop the recording because you forgot what to say? or did you feel nervous:
Technical difficulties Did the viog recording run well? Did you find any technical problem
3 faced during the vlog concerning the devices you used (e.g., handphone, laptop, portable camera,
production or apps to edit the vlog)?
In your opinion, what was/were the factor(s) behind the success of your viog?
Factors that led to the Was it easy for you to record or edit the viog because you had used it for
4 success of the vlog . . . ; .
. other purposes before having this assignment? Did you use any technique to
production . .
help you deliver your ideas smoothly?
5 If_rag:ﬁli?]zevllgwprovement Did you think it helped you improve your speaking skill? What aspect of
. 9 speaking did improve the most (e.g., pronunciation, fluency, grammar)?
assignment
Other improvements In your opinion, did you think that the viog improved your confidence? Did
6 from the viog you enjoy yourself during the video production? What other aspects have you
assignment learned from the assignment (e.g., video editing skills, and computer skills)?
Perceptions toward the Did you think that the lecturer’s vlog presenting the learning material was
7 IecturZr’s viog on effective? Was it well presented? Was it helpful for you to understand the viog

learning material

assignment? Did you think that the lecturer should improve it? In what aspect
did it need an improvement (e.g., sound, delivery, performance, clarity)?

Table 3: An open-ended questionnaire for students

The third instrument was an evaluation guide to assess the vlog assignment (see Table 4). This evaluation
guide was developed based on Rybold’s (2006) linear model of speech organization, which comprised six
aspects: 1) introduction; 2) thesis statement; 3) preview; 4) body; 5) summary; and 6) conclusion. These
were then divided into three main aspects to match the research procedure, mainly the second action (see
Table 1). The three aspects were: 1) opening speech consisting of an introduction, thesis statement, and
preview; 2) body; and 3) closing speech consisting of summary and conclusion. Rybold, however, only
provided long descriptions concerning the criteria of a good speech reflected from the content in each aspect.
Therefore, we classified those criteria into several points/numbers to make the vlog assessment more
straightforward. Besides, we added other criteria known as (non-verbal delivery) grounded on Pan (2016)
involving such aspects as eye contact, gesture, movement, and tone.
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Score
No Description 1 2 3 4 Score Conversion
Poor Fair Good Excellent
1 Opening speech - Excellent
- gained attention and interest 85-100 = A
- clearlly introduced the subject and thesis _ Very Good
- previewed body of the speech 80-84.99 = A-
2 Body
- main points were clear - Good
- main points were fully supported 75-79.99 = B+
(evidence)
- well organized - Pretty Good
o 70-74.99 = B
- good transitions
- has a persuasive organization - Fair
3 Closing speech 65-69.99 = B-
- prepared audience for ending
- Poor

- reinforced central idea

- summarized closing

- vivid closing - Very Poor

- asks the audience to do something 55-59.99 =C
4 Non-verbal delivery

- used eye contact

- used facial expressions

- used good gestures

- had good posture

- used effective movement

- volume is adequate

- used vocal variety to add impact (pitch)
5 Overall evaluation

- met requirements of assignment

- message adapted to the audience/held
audience interest
- speech within time limits (6-8 mins.)

60-64.99 = C+

- Failed
0-54.99 =D

Table 4: Evaluation guide to assess the vlog assignment
Findings

In the following sections, the findings about the three points regarding the priorities and challenges that
arose in every cycle are presented, along with how the vlog integration was developed, evaluated, and
refined through the action research process. The evidence that was found for its effectiveness and
ineffectiveness and that led us to preserve or reconstruct the actions is also described. Finally, several
examples are included as a summary of the students' perceptions about vlogging obtained from the
interviews in Cycles 1 and 2 and the open-ended questionnaire in Cycle 3.

Priorities and challenges from Cycle 1

In this cycle, the students were supposed to make two vlogs (an informative speech vlog for the midterm
test and a persuasive speech for the final test). During the project, it was discovered that a few students
did not understand the assignment and asked us to explain it to them several times in our online class
session. We also found that there was no significant difference between their midterm (M=73.34, SD =
6.043) and final test (M=72.07, SD = 2.840) with £(29)=1.701, p> 0.05 as illustrated in Table 5.

Std. Error Sig. (2-
Mean N SD Mean t df tailed)
Vlog 1 73.34 6.043 1.122
Vlog 2 72.07 29 2.840 0.527 1.020 28 316
Total 72.71 6.734 1.251

Table 5: The first and second vlogs mean scores of the cohort of 2019-2020
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In addition to their mean scores, most of the students offered some tips or explained the procedures with
little and sometimes no evidence to support their information. For example, a student attempted to inform
audiences that learning English from movie subtitles could enrich English vocabulary. The student suggested
the audience use English subtitles whenever they watched a movie. His suggestion, unfortunately, was
merely based on his perception of the benefit of English subtitles. It would have been better had he provided
evidence (e.g., from research, a success story, or empirical data) to support his argument to convince the
audiences that English subtitles were really able to increase their English vocabulary.

Another thing was that most students hardly used eye contact and gestures. Their eye contact was not at
the screen, but it moved around on the right or left side of the screen. It seemed that they were reading a
script during the recording. They rarely used gestures because they tended to talk to themselves as if they
were a news anchor. In this case, the speech would have been more engaging if they had used some
techniques to involve the audiences to obtain their interest in the speech (e.g., asking questions, telling
stories, and telling jokes).

Priorities and challenges from Cycle 2

After reflecting on the previous cycle, we prioritized creating a vlog for the students to watch in order to
understand the assignment and provide them examples of how native speakers delivered their speeches.
Unlike students in the previous Cycle, who frequently asked about the assignment, the students in this Cycle
simply could access our vlog explaining the rules from our YouTube channel whenever they needed it. This
new instructional vlog successfully reduced the students' requests for us to clarify the assignment.

The students in this Cycle also had the same vlog assignments in which they had to make a vlog of
informative speech for the midterm test and a vlog of a persuasive speech for the final test. The results in
Table 6 indicate that the students’ speaking achievement on the midterm test (M=74.46, SD = 6.507) and
final test (M=74.38, SD = 4.499) were not significantly different from each other with £(24) = 1.714, p >
0.05.

Std. Error Sig. (2-
Mean N SD Mean t df tailed)
Vlog 1 74.46 6.507 1.328
Vlog 2 74.38 24 4.499 0.918 058 23 954
Mid-Final 74.42 6.996 1.428

Table 6: The first and second vlogs’ mean scores of the cohort of 2020-2021

The students in this Cycle encountered identical problems as those in Cycle 1 concerning non-verbal delivery
especially the absence of eye contact and proper gesture. They rarely used techniques during the speech to
enhance the audiences' interest although these had been mentioned in class before they began working. It
was decided to take a quite different approach to the vlog integration with the next cohort.

Priorities and challenges from Cycle 3

Realizing that the students in Cycles 1 and 2 had similar challenges regarding how to present the speech
and non-verbal delivery, a new vlog was created that discussed some techniques on how to deliver an
engaging speech (Rybold, 2006) and non-verbal delivery techniques (Pan, 2016). Another vlog was also
presenting an informative speech as an example to which the students could refer. This new subject content
helped the students deliver a better speech than those in the previous Cycles especially in their methods to
gain the audiences' interest. They opened the speech using the techniques suggested in the teaching
material vlog. They provided evidence to support their content:

(1) Do you like watching K-movie? (question)

(2)Nabi Muhammad has ever [sic] said that...(quote)

(3)Yesterday, my brother came to me crying because he said he could not understand English... (story)

(4)Based on observation of [an] English class... (evidence from personal experience)

(5)According to [sic] Wahyu (2018), he stated that... (evidence from research)

Several students had already used the techniques in examples (1), (2), and (3) to open their speech in the
first vlog while the others used them in their second vlogs to revise their first vlogs. Some of them tried to
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support their information by providing evidence even though sometimes it was not really convincing as in
example (4). Only two students did proper research by reading more empirical evidence as in example (5).

Different from the students in Cycles 1 and 2, the students had to make two vlogs of informative speech
before presenting the midterm test. This new approach, surprisingly, was able to improve the students'
speaking achievement as illustrated in Table 7. The results indicated that the students' second vlogs (M
74.38, SD = 4.499) scored significantly higher than the first ones (M = 74.38, SD = 4.499) with £(30)
1.6991, p< 0.05.

Std. Error . .
Mean N SD Mean T df Sig. (2-tailed)
Viog1l 75.61 3.939 .707
-8.949 30 .000
Vlog2 77.58 31 4.508 .810
Vlog1-
Viog2 76.60 1.224 .220

Table 7: The first and second vlogs mean scores of the cohort of 2021-2022

Almost all students did a better performance concerning their non-verbal delivery in their second vlogs.
Table 8 shows several examples of how the students improved in their second vlogs.

No First Viog Second Vlog Improvement Aspects

1. Opening speech:
- Gaining the audiences’
“ el “Assalamu’alaikumWr. Wb atte:ntlon and |r1terest by
Assalamu’alaikumWr. asking a question
Hello there! Welcome back . .
Wb Hello there! Welcome ) - 2. Non-verbal delivery:
. with me, Eko, from English . .
back with me, Eko, from . - - Using hand gestures as if
. Department of Universitas .
English Department of . . they were having a
: . Muhammadiyah Sido.. Before . .
Universitas - conversation with the
. . I deliver my speech, I want to .
1 Muhammadiyah Sido. In . audiences
- . ask you something. Do you . . .
this beautiful afternoon, e ; - Using a higher vocal pitch
- feel difficult to teach English - - ; -
I want to say something with appropriate intonation
to your students? Do the . )
to you. Nowadays, S when asking questions to
: . students say that English is -
everything needs English - the audiences.
" not fun? They might say - . .
B ; " - Using different facial
English is boring ... ) .
expressions when giving
information and asking
questions.
1. Non-verbal delivery:

- He recorded his full body in
his second vlog outdoor that
made him more confident to
use body movements and
gestures

- He interacted with the
surroundings (pointing out
an object)

Table 8: Examples of students’ improvement in first and second vlogs

The vlog was recorded in  The vlog was recorded
a room outdoors

In short, the most common aspect that was improved from the students' second vlogs was their non-verbal
delivery. They seemed to be more confident because they might have learned from their first viog. Some
students made changes in the techniques they used to get the audiences' involved and to help them convey
their message by using better facial expressions, gestures, and intonation. They looked calmer and more
comfortable in using body language that matched the tone of the speech without distracting audiences, and
more fluent in uttering the words with effective variations in rate, volume, tone, and voice inflection that
are appropriate to the purpose.

Students’ perception toward the viog integration

We summarized the students' perceptions from the three Cycles and classified them into three main themes.
The themes were their responses on (1) the benefits of the vlog integration, (2) the obstacles of the vlog
integration, and (3) the lecturer's vlog. The first was the students' perception of the benefits of the vlog
integration. Some students perceived that the vlog integration provided them an opportunity to practice a
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real-life language outside the classroom in a less threatening environment thus elevating their self-
confidence. It brought a comfortable learning milieu that led to a positive attitude (e.g., excitement) toward
the assignment. Besides, the vlog integration was able to improve their English fluency because they had
to practice the speech several times before recording.

I liked talking on camera more than in front of many audiences because I had to do it alone without audiences that
sometimes made me feel anxious and nervous. (C3-04)

I think this assignment improves my speaking skill because at first, I am not sure if I am confident enough to have

a speech. However, after making two viogs and doing several trials before recording the viog, I was surprised that I

could speak confidently and fluently on the camera. (C1-21)
However, some students felt that producing the viog was challenging for them. They often felt very nervous
and forgot what to say and that forced them to record their performance several times to get the best video.
They were also afraid not to finish the second vlog on time since we asked them to submit it a week after
the first vlog. Some other challenges also came from their recording device and environmental conditions
that could obstruct the vlog production.

I had to stop and repeat the recording many times because I felt nervous and forgot what to say. (C2-16)

I felt excited but a bit shocked when my lecturer told us to revise the viog in a week. I was afraid that I could not

finish it in time. (C3-07)

My device did not work very well. It died when it was getting hot because of the recording. (C3-25)

I felt annoyed when recording my vlogs because sometimes there was a lot of noise from cars, chickens, or people

that disturbed me. (C1-16)
The last challenge was the students' perception of our vlogs as the teaching media. They felt that these
vlogs effectively helped them learn the material independently although they could not attend the class.
However, they perceived that our explanation in the vlog was too fast for them to understand the subject
matter.

The lecturer’s vlogs were very effective, especially for the students who could not attend the class. (C3-09)
The lecturer should present the material slower to make the students more understand. (C1-28)

The lecturer should provide feedback for the students immediately after the students made the vlog concerning the
speech content and grammar. (C2-18)

Discussion

This study resulted in the development of a vlog integration for teaching and learning media in speaking
classrooms in which the students had to produce informative and persuasive speeches during the semester.
The priorities changed simultaneously depending on the reflections from the previous cycle that led to design
a new approach to the vlog integration in the next cycle. Therefore, the challenges changed from one cycle
to the others. In the following sections, the improvement that the vlog integration brought into our speaking
classrooms is discussed.

Viog integration for teaching media

Utilizing vlogs as a tool for delivering subject content in the speaking classrooms made it easier to observe
and reflect on the teaching strategies that were contextualized with the students’ needs. Similar to Hong
and Riper (2016) and Ong et al. (2020), vlogs also encouraged learning about new strategies to help the
students perform better in their next vlogs. For example, initially a vlog about how to make a mind map to
help the students contextualize their idea for the speech content was prepared. By making the mind map
as suggested in the vlog, the students were able to present their speech in a well-organized and coherent
way. They effectively introduced the topic and used appropriate transitions that made their organizational
structure easy to follow. However, they failed to provide an adequate resource to attract the audiences'
interest to the topic in which they simply shared their opinions as supporting details that might not be
sufficiently strong. Another problem was that they made little eye contact with the audience because they
were apparently reading their notes while recording. Consequently, they spoke too fast or too slow with
little variation in tone, and infrequently used facial expressions and body movements.

In response to those drawbacks, it was decided to make another vlog presenting new teaching material
about how to introduce the speech using several techniques (story, statistics, a direct quote, or a joke),
how to organize the idea, how to summarize the main point, and how to use an effective nonverbal delivery
(eye contact, gestures, facial expression, etc.). This new teaching material was able to enhance the students'
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performance by dealing with their way to introduce the topic and provide supporting evidence for the
content. They managed to gain the audiences' interest by telling a story, giving a direct quote, and asking
a question. To convince the audiences about the information, some of them cited a research report,
magazine, or news as the speech details. In the closing speech, they also made a summary for audiences
to recall some points of the speech.

In addition to observations of the students' performance, the findings supported Newhouse et al.’s (2007)
postulation that making a vlog as teaching media allowed the students to evaluate a teacher’'s way of
teaching. Most of them perceived that the vlogs that were presented to them effectively helped those who
could not attend the class catch up with the subject matter. They also asked for feedback immediately after
their their vlog assignments were turned in to let them know what to improve. In this case, Riel (2019)
mentioned that the students became the participants who actively contributed to the continual instruction
development as a part of the collaborative action research goal to conceptualize how action learning and
action teaching might work together.

Viog integration as learning media

The students’ viogs were assessed on five aspects: 1) opening speech, 2) body, 3) closing speech, 4) non-
verbal delivery, and 5) overall evaluation. The findings indicated different results in each of the three cycles.
Firstly, the vlog was intended as the students’ tasks for their midterm and final tests. They were supposed
to prepare an informative and a persuasive speech respectively. The results of using this learning model
showed that the vlog integration could only prevent the students’ speaking loss during the COVID-19
pandemic in which the students’ first and second vlogs were not significantly different from each other (see
Table 5 & 6). In other words, vlogs could not enhance the students’ speaking achievement and that might
be due to several reasons. First, the students could not compare their first and second performances
concerning the speech contents because they had two vlogs delivering different speeches (informative and
persuasive speeches). Second, they probably could not reflect on their first vlog immediately because it
took them two months to produce their second vlog. Consequently, they barely improved their nonverbal
delivery in the second vlog.

After reflecting on this fact, the students were then assigned to make two vlogs for one kind of speech. At
the time of this study, the students made two informative vlogs. This new task model was able to promote
their speaking achievement in which the second vlogs were significantly better than the first ones (see Table
7). Then, the first vlog became a model for the students to learn and improve their second vlog, particularly
as relates to their nonverbal delivery. The students tended to perform more confidently in their second vlog.
They made steadier eye contact, gestures, and head nods accompanying their verbal language than in their
first vlogs. This finding was in agreement with Madzlan et al. (2020) as it was revealed that the use of vlogs
brought significant positive outcomes in reducing public speaking anxiety among ESL learners that could
improve their confidence.

Altogether, the results signified that the vlog integration could be one of the solutions to what Conto et al.
(2021) suggested: educational stakeholders might merge technical support to prevent and mitigate learning
loss due to school closure. Vlog integration addressed remote learning challenges which provided
opportunities for the students to practice, monitor their learning progress, and ensure that they continually
learned independently at home. Furthermore, most of the students viewed making a viog a difficult
experience at first because they were afraid that they could not turn in the assignments in time. However,
it eventually became a more comfortable platform for the students to practice instead of presenting the
speech before audiences. The absence of audiences decreased their anxiety level and enhance their
confidence. This finding supported Hsu (2016) who claimed that a safe and less threatening environment
could provide the students with a convenient learning environment that led them to practice the target
language better. This improvement mainly dealt with the students’ speaking fluency due to their self-
consciousness about mistakes that allowed them to self-correct their language by having trial and error
several times before getting the best vlog. Conversely, having a speech in an offline setting would not allow
the students to reflect upon their performance to promote their speaking ability. Therefore, it has been
deduced that the vlog integration was an effective tool for the students to practice their speech.
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Conclusion

In this paper, vlog integration in speaking classrooms from different cohorts from 2019-2021 was described.
To support vlog integration, action research was used to promote a continual improvement of three different
cohorts. Each cohort represented a cycle in which two actions were undertaken: vlogs as teaching media
and as learning media. This improvement was grounded in priorities and challenges occurring in each cycle
and became our consideration to for establishing a new pedagogical approach for the next cycle. During the
project, it was found that vlog integration opened up opportunities for the students to evaluate their
instructors methods of teaching. This helped the teachers design a proper teaching method and decide the
most appropriate subject content based on the students' needs and interests. Gradually the teaching
approach was improved after reflection on the students' performance and perception of the teaching
material. Besides, the vlog integration contributed differently to the students' speaking achievement. The
first discovery was that the vlog integration could not improve the students' speaking achievement when
the students delayed the second vlog production for almost two months after the first vliog, as in Cycles 1
and 2 (see Tables 5 & 6). On the other hand, it enhanced the students' speaking achievement especially
their confidence when the second vlog was made two weeks after the first one as in Cycle 3. Apart from this
fact, most importantly, vlog integration successfully limited the students' speaking loss due to the COVID-
19 pandemic, and became a priority to bring vlog integration into other speaking classrooms. Finally, this
study adds knowledge on vlog integration which may help educators and course designers utilize such an
effective digital learning approach for teaching and learning media as the vlog integration.
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