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Abstract 
Generative Artificial Intelligence (GenAI), such as ChatGPT and Google Gemini, is often perceived as a threat to academic 
integrity in Philippine English language classrooms. Yet, with the growing use of these tools, teachers are exploring new 
ways to integrate GenAI into their language teaching practices. This paper critically reflects on the experiences of 78 
secondary school English language teachers in using GenAI. Despite potential disadvantages, teachers are finding ways 
to leverage its benefits as a teaching and learning tool, promoting critical, ethical, and responsible use while guiding 
learners to use it productively. This paper examines current teaching practices and outlines future directions for GenAI 
in language classrooms, proposes a model for its responsible, ethical, and critical integration. 

Resumen 
La inteligencia artificial generativa (IAG), como ChatGPT y Google Gemini, suele percibirse como una amenaza para la 
integridad académica en las aulas de inglés de Filipinas. Sin embargo, ante el uso creciente de estas herramientas, los 
docentes están explorando nuevas formas de integrar la AG en sus prácticas de enseñanza de idiomas. Este artículo 
reflexiona críticamente sobre las experiencias de 78 profesores de inglés de educación secundaria en el uso de la IAG. 
A pesar de los posibles inconvenientes, los docentes están encontrando maneras de aprovechar sus ventajas como 
herramienta de enseñanza y aprendizaje, fomentando un uso crítico, ético y responsable, al tiempo que guían a los 
estudiantes para que la utilicen de forma productiva. El trabajo examina las prácticas docentes actuales, perfila las 
perspectivas futuras de la IAG en las aulas de idiomas y propone un modelo para su integración responsable, ética y 
crítica.

Introduction and Literature Review 
The rapid advancement of Generative Artificial Intelligence (GenAI) has sparked significant discussions in 
various sectors, particularly in English language education (ELE; Ulla & Teng, 2024). Its adoption in K-12 
education remains limited, often perceived as a threat to academic integrity (Gustilo et al., 2024). However, 
as technology continues to evolve, teachers and educational institutions are beginning to explore its 
potential as a valuable teaching and learning tool. 
To date, only Javier and Moorhouse (2023) have empirically done an integration of GenAI in the Philippine 
K-12 education. With this, current research on GenAI in ELE remains scarce, with limited empirical studies
on its integration in K-12 education. Despite its promise, several challenges hinder the effective integration
of GenAI in classrooms. One major concern is the lack of AI literacy among both teachers and learners,
which limits their ability to critically evaluate AI-generated content. AI literacy, as characterized by
Moorhouse et al. (2024), includes competencies that enable individuals to assess GenAI tools, communicate
effectively with AI, and utilize GenAI tools in English language classrooms. Recognizing these challenges,
educational institutions have begun developing guidelines (Harvard University, n.d.; Cañas-Llamas, A.
(2024) and frameworks to enhance AI literacy for teachers (Miao & Cukurova, 2024) and students (Miao et
al., 2024).
Professional development plays a crucial role in fostering AI literacy and integrating GenAI into pedagogical 
practices. However, many teachers struggle to recognize the pedagogical rationale for adopting AI-driven 
tools in the classroom. Without adequate training, teachers may remain hesitant to use GenAI, missing out 
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on its potential benefits in supporting learner learning and engagement. To address this, teacher education 
and in-service training must include specific workshop sessions on the responsible use of GenAI, classroom 
simulations that demonstrate its benefits and risks, and opportunities for reflective practice on how AI can 
complement human instruction. In this regard, Meniado (2023a) highlighted those teachers need practical 
training on how to integrate technologies, including AI, based on their existing needs and teaching contexts. 
Insights from such programs can better prepare English language teachers to integrate GenAI meaningfully, 
particularly when professional development is context-based, work-based, or customized to teachers’ needs, 
as preferred by Southeast Asian English language teachers (Meniado, 2023b). Such training can also equip 
them with strategies to mitigate overreliance and ensure that learners remain active participants in the 
learning process. 
Learning the English curricula in the Philippines focuses on helping learners to read, to write, and to think 
critically (Barrot, 2018). GenAI tools like ChatGPT, Google Gemini, and other writing assistants can help by 
giving feedback (Barrot, 2023; Bui & Barrot, 2025), improving grammar (Javier, 2022), and showing 
examples of good writing. But they can also cause problems if learners rely too much on them and stop 
thinking for themselves or doing their own reading and writing. This means teachers need to find a balance, 
using AI to support learning without letting it replace important skills. 
This paper critically examines the GenAI practices of secondary school English language teachers and the 
regulations addressing their misuse in the classroom. It also explores potential future directions for GenAI 
in classroom settings. By critically reflecting on these, this paper aims to contribute to ongoing discussions 
by introducing a framework for the responsible and effective use of GenAI in K-12 education such as 
teacher’s usage, familiarity, partnership, and future use in the language classrooms.  

Methods 
This paper utilized a semi-structured interview approach to gather rich, descriptive data on the actual 
classroom practices of secondary school English language teachers. The interviews were conducted online 
and face-to-face with 78 teachers from different parts of the Philippines, allowing for the exploration of key 
themes related to curriculum implementation, instructional techniques, and challenges faced in the 
classroom.  
Participants were secondary school English language teachers from public and private schools, with no 
special criteria other than currently teaching English. They were purposively selected and contacted through 
professional networks. Data were gathered through five open-ended questions and four closed-ended 
questions with follow-up items (see Appendix). The interview was conducted in English, and all questions 
were answered in English. Responses were analyzed manually using Braun and Clarke’s (2006) thematic 
analysis, involving data familiarization, coding, and theme development. ChatGPT 3.5 was also used as an 
external audit tool to support the analysis (Moorhouse & Kohnke, 2024). After the ChatGPT 3.5 analysis was 
completed, the manually developed themes were compared with the themes produced by ChatGPT 3.5 
based on the researchers’ codes. Only minor differences were found between the manual analysis and the 
GenAI-assisted analysis. The researchers then conducted a collaborative review to reach agreement on the 
final themes. Pseudonyms (e.g., Cyrus, Carlo, Jane, and others) were used to protect the identities of the 
teacher participants.  
Before conducting the interviews, all participating teachers were provided with information about the 
reflection process and voluntarily gave their consent, ensuring that ethical standards were strictly upheld 
(Polonski & Waller, 2005). This approach enables the interviewers to probe for specific details while also 
allowing for the emergence of unexpected insights from the teachers’ experiences.  

Findings 

Classroom policies and teachers’ practices using GenAI 

The results showed that some teachers were more familiar with GenAI than others. The participants’ 
pseudonyms are presented according to the order in which their responses are discussed in the findings. 
The labels “Familiar” and “Unfamiliar” indicate the participants’ reported familiarity with the technology 
being discussed. The four focus areas with their corresponding themes revealed a mix of enthusiasm, 
uncertainty, and a clear need for guidance.  
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Teachers’ familiarity and use of GenAI 

Mixed familiarity levels 
A total of 53.85% (42 participants) were familiar with GenAI, while 46.15% (36 participants) were not 
familiar with it. The data from the interview showed a clear division between teachers who were and were 
not familiar with GenAI. While many teachers were already using tools like ChatGPT and Google Gemini for 
their work, a substantial number were unfamiliar with GenAI or had not yet explored its applications. This 
suggests a need for foundational awareness and education. 
Responses varied. For example, when asked about what GenAI they were using, Carlo (familiar) listed, 
“ChatGPT, Midjourney, Gemini.” Similarly, when asked if he was familiar with GenAI, Jerome (not familiar) 
responded he was not and Marlon (uncertain) stated, “I’m not sure.” 

Curiosity and openness to learn 
Even among those who were unfamiliar with GenAI, there was a strong sense of curiosity and a willingness 
to explore it, particularly if it could benefit their teaching profession. Many saw the potential for these tools 
to assist them and were eager to learn more. 
Cyrus when asked it about if he was interested in GenAI, he said, “Yes, I am.” Likewise, Danilo explained 
his interest by saying, “I want to know how I can use it in my teaching strategies.” Additionally, Gilbert, 
who was not currently using GenAI, also showed willingness to learn, said, “Yes, because I want to learn 
new things that would help me with my teaching profession.” 

Usage of GenAI 

Instructional aids and efficiency 
Teachers frequently relied on GenAI to streamline their day-to-day tasks, from creating classroom materials 
to managing their workload (Bui & Barrot, 2025). This is often driven by time constraints and the need to 
produce a high volume of content quickly. This is evident in the teachers’ responses, as seen in the following 
excerpts. 
In terms of their use of GenAI in teaching, Glenda shared that she used it for “efficient production on 
learners’ worksheets and activities.” In another response, Mark pointed out that he used GenAI to create 
“example scenarios for lesson discussions and basic quiz questions.” From a different perspective, Wilson 
described GenAI as helpful in “crafting my lessons, activities, even a friend who gives reasonable pieces of 
advice.” 

Content creation and research 
GenAI was also being utilized for more specific content-related tasks. Teachers used it for generating new 
ideas, refining existing text, and gathering information for both professional development and classroom 
instruction (Moorhouse & Wong, 2025). 
With respect to their specific applications of GenAI, Jeff noted using it for “prompts to kickstart writing or 
idea generation.” On the other hand, Lance shared that he used GenAI for “editing texts” and “image 
creation.” Furthermore, Rose explained that she used it to “refine sentence structure, coherence, 
cohesiveness, and clarity, and supercharge assessment questions and evaluations.” 

Future of language classrooms with GenAI 

Increased dependence and reduced critical thinking 
Teachers revealed a widespread concern on learners’ possible overdependence (Barrot, 2025) on GenAI 
which could potentially diminish their critical thinking, composition skills, and creativity. Several teacher 
participants worried that assessing learners’ outputs could become more challenging and that fair evaluation 
would become more difficult to achieve with AI-generated work blurring the line between authentic and 
artificial learning as can be seen from the following opinions: 

Nowadays, students are relying most of their work on AIs. If this continues, their critical thinking and comprehension 
would be highly at risk of not being properly developed for they will not use it anymore. (Jane)  
No authentic learning specifically in the writing tasks from learners cause they won’t think anymore[sic] they just 
generate essays, poems etc., without even reading and rephrasing them. (Joy)  
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 Teachers will find it difficult to identify who can write well and who are not…. (Sharon) 

More efficient and effective classes  
Amid the possible threats to authentic learning, many teachers expressed optimism that GenAI would make 
language classrooms more technologically advanced, interactive, and efficient. With proper and responsible 
use, these teachers believed in the potential of GenAI to transform classrooms.  

To a certain extent, I see future language classrooms that make use of GenAI to be more effective and efficient than 
what we have now. (Aldrin)  
...if used properly, language classrooms can really improve in terms of developing the language learner’s contextual 
communication skills. Generative AI can be a good example of formal conversations, which can help learners practice 
discoursing with people. (Shane) 
 I see language classrooms to be more interactive and collaborative with students who are more responsive and 
responsible in making use of AI for productive and meaningful learning to happen. (Mary) 

Policy awareness & recommendations 
The interview data reveals a significant gap in official policy awareness regarding GenAI, but also provides 
a wealth of recommendations from teachers on what such policies should address. 

Lack of policy awareness 
A prominent finding is that most teachers are unaware of any existing Department of Education (DepEd), 
i.e., the government agency responsible for K-12 basic education in the Philippines, policy on the proper 
use and implementation of GenAI in the classroom at the time of writing this article. This indicates a vacuum 
in official guidance which teachers are keen to see filled. 
Concerning their awareness of DepEd policies on GenAI, Angel indicated the absence of knowledge by 
stating, “None so far.” Reflecting a similar lack of awareness, Rey admitted, “No, I don’t. And if there is, I 
am not yet fully aware of it.” Highlighting the same point, Mercy also remarked, “I honestly do not know a 
specific policy in Deped about GenAI use.” 

Recommendations for policy development 
In the absence of a formal policy, teachers offered numerous suggestions. These recommendations often 
focused on ethical use, preventing plagiarism, and setting clear boundaries for students and teachers. There 
was a strong call for guidelines on responsible use to ensure that technology served as an aid rather than a 
crutch. 
Regarding their recommendations for GenAI policy development, Ben suggested that “there should be 
provided guidelines [sic] on the use of GenAI for students especially in research related subjects/activities.” 
From a policy perspective, Lucas emphasized the need for a “policy on intellectual theft and originality.” 
Adding a more restrictive view, Sheryl recommended that it be “used by teachers only as there would no 
longer be reliable assessment on the part of students if they too would be allowed to access the app.” 

Public-private partnerships suggested 

A unique and forward-thinking recommendation was made for collaboration between DepEd and the private 
institutions that developed GenAI tools. This suggested a recognition of the need for resources and expertise 
from the technology sector to effectively integrate these tools into the education system. Expanding these 
recommendations, Luke proposed “Establishing partnerships between DepEd and companies that create or 
provide GenAI tools.” 
The analysis of the interview data highlights the evolving relationship between public and private high school 
teachers in the Philippines and GenAI. While many teachers are becoming more familiar with GenAI and 
have begun using it for various instructional and administrative tasks, there remains a noticeable gap in 
their understanding of related policies and how to apply GenAI effectively in the classroom. This gap creates 
a strong demand for capacity-building initiatives and the development of clear, official guidelines. Notably, 
at the time of writing this paper, no policy had yet been released by DepEd in the Philippines.  
Despite these mixed views, teachers acknowledged both the potential benefits and inherent risks of using 
GenAI in the classroom. While many saw its capacity to significantly transform language teaching, there 
was no consensus on whether such a transformation would ultimately support or hinder authentic learning. 
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The findings further revealed that although teachers and learners recognized GenAI’s potential to enhance 
content creation, its use remained largely unstructured and inconsistent. Participants expressed uncertainty 
about best practices, varied interpretations of ethical boundaries, and a reliance on trial-and-error 
approaches. Given the absence of an official policy from DepEd, these issues underscore the urgent need 
for a clear framework that can both maximize the pedagogical benefits of GenAI and safeguard academic 
integrity. 

Suggested use of GenAI for secondary school English language teachers and learners 

In academic and professional writing, the integration of GenAI presents both unique opportunities and 
ethical challenges. Given the absence of an official policy from DepEd, this paper proposes a structured five-
phase framework (Figure 1), simplified as GUIDE, which systematically embeds GenAI into the content 
creation process while upholding human agency, originality, and academic integrity (Ulla & Teng, 2024; 
Yang et al., 2024). This framework is designed to support teachers and learners in navigating the use of 
GenAI by providing a structured approach that emphasizes critical, ethical, and responsible use. It serves 
as a practical guide for them to explore, implement, reflect on, and refine the use of GenAI tools while 
awaiting formal guidelines from DepEd. 

 
Figure 1: GUIDE-A five-phase framework for ethical and responsible GenAI use 

The foundational stage of any creative or scholarly endeavor must remain human-centric. In the preparatory 
phase (Gather), the author’s primary task is to immerse themselves in the subject matter by gathering 
ideas, activating prior knowledge, and synthesizing resources to form a conceptual understanding. This is a 
GenAI-free zone, as the intellectual groundwork, including the formulation of a preliminary draft, is 
exclusively driven by human understanding and critical thought.  
For instance, a researcher would meticulously review existing literature, take detailed notes, and then 
construct a preliminary outline and an initial draft based on their own analysis, thereby ensuring that the 
core intellectual property of the work is their own. This phase is important to establish the originality of the 
work. 
Following this, once a substantive human-authored draft or design concept is in place, GenAI is introduced 
not as a replacement for intellectual effort, but as a sophisticated tool for enhancement. The “use” phase 
(the GenAI-assisted phase) involves leveraging GenAI tools (e.g., ChatGPT, Google Gemini, Grammarly, 
Quillbot) to enhance the draft. This could include refining grammar, suggesting better phrasings, expounding 
concepts, or summarizing sections, effectively utilizing GenAI as a powerful assistant. In this phase, GenAI’s 
utility is explicitly delineated to specific, supportive tasks.  
For instance, an author might use a GenAI tool to refine grammar, correct spelling errors, or suggest 
alternative phrasing for a sentence to improve clarity. Crucially, GenAI is not to be used for generating a 
full report, a complete essay, or an entire literature review, as these tasks demand the original thought and 
complex argumentation that remain the purview of the human author. 
The “Interpret” phase (the critical review phase) is a critical review process where the author, after receiving 
GenAI’s contributions, must act as the ultimate editor. This step goes beyond a simple proofread. It involves 
a rigorous and critical analysis of the GenAI-generated output to assess its accuracy, relevance, and overall 
quality. The author’s role is to scrutinize every suggestion, discerning which are valuable and align with the 
paper’s intent and which should be discarded. This human-driven scrutiny is essential to prevent the passive 
adoption of AI-generated content, which can introduce factual errors or logical inconsistencies.  
For example, if a GenAI tool suggests a different sentence to introduce a paragraph, the author should not 
just accept it at face value. Instead, they should carefully evaluate whether the new sentence truly improves 
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the flow and clarity of their argument. They might find that while the GenAI’s sentence is grammatically 
correct, it fails to capture the specific nuance of their original thought. This deliberate process of evaluation 
ensures that the scholarly argument remains intact, safeguarding the integrity and authenticity of the 
author’s voice and research. 
The Develop phase (the human-refinement phase) marks a deliberate and essential return to human-only 
activity, serving as a powerful complement to the GenAI-assisted “Use” phase. In this stage, the author 
takes the filtered insights and valuable enhancements that were identified in the “Interpret” phase and 
independently refines the work. This is where the paper truly becomes a reflection of the author’s unique 
voice and scholarly identity. The process involves rewriting, rephrasing, and restructuring the text without 
the aid of GenAI, ensuring that the final product is a genuine exercise in human creativity and judgment.  
For example, if the GenAI had suggested a new topic sentence for a paragraph, the author would not just 
paste it in. Instead, they would carefully integrate the idea, rewording it to fit their specific style and the 
overall tone of the paper. This hands-on refinement ensures the scholarly argument is not only coherent 
but also authentically theirs, with no hint of GenAI’s algorithmic patterns. GenAI tools are intentionally set 
aside during this phase to maintain the integrity of human authorship and creative control. 
Finally, the integrity of the entire process is cemented in the declaration phase (explain phase). In a spirit 
of full transparency, the author must provide an explicit and honest account of how GenAI was used. This 
could be articulated in a dedicated methodology section or a footnote, detailing the specific tools and their 
precise application. 
For example, “GenAI was used solely to check for grammatical consistency and to suggest alternative 
phrasing.” This practice is vital for addressing the inevitable realities of GenAI detection, where a paper may 
show a low plagiarism score but a high GenAI-detection percentage. By proactively declaring the ethical use 
of GenAI for enhancement, authors uphold academic honesty and provide a clear distinction between GenAI-
assisted refinement and GenAI-generated content. This ultimately assures readers and reviewers that while 
GenAI was part of the process, the ideas, arguments, and conclusions are entirely the product of human 
intellect. 
By and large, in the GUIDE framework, only the second phase is designated as a GenAI-assisted zone, while 
the rest are intentionally maintained as GenAI-free zones. This boundary positions GenAI as a 
complementary tool for both teachers and learners and ensures it remains at the background of the 
teaching-learning process. This framework confines GenAI to a single, purpose-bound phase as it seeks to 
safeguard the epistemic and ethical integrity of educational practice and emphasize human agency 
throughout the learning experience. For learners, this framework encourages authentic knowledge 
construction, critical engagement, and personal accountability. For teachers, it offers a structured yet 
flexible model that supports instructional design and planning, authentic assessment (Barrot, 2023; Bui & 
Barrot, 2024), and reinforcement of academic integrity (Yang et al., 2024). Ultimately, the GUIDE 
framework operationalizes ethical and responsible GenAI integration by foregrounding human cognition and 
reflective teaching and learning practice.  

Conclusion 
This paper has tried to show a deeper recognition of GenAI’s transformative potential (Ulla & Teng, 2024), 
not only in English language teaching, but in education as a whole. To integrate GenAI effectively within the 
English curriculum, teachers must develop a complex skill set that supports critical and responsible 
engagement with the technology. In line with this, both teachers and learners are encouraged to build AI 
literacy (Moorhouse et al., 2024; United Nations Educational, Scientific and Cultural Organization (2024a, 
b), understanding GenAI as a tool for instruction, a subject of study, and a means of enhancing the learning 
experience. 
Moreover, when using GenAI detectors to evaluate learner written outputs, teachers are encouraged to look 
beyond percentage scores and consider supporting evidence, such as multiple drafts, to verify the originality 
of learners’ ideas in the work. To enable this, professional development initiatives should provide hands-on 
training and foster collaborative spaces (Teng, 2024) for teachers to explore the evolving landscape of GenAI 
in English language teaching. 
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Importantly, the use of GenAI should not be seen as a weakness, but rather as a strategic approach to 
enrich teaching and learning. Promoting responsible use, anchored in transparency, accountability, and 
integrity, ensures that GenAI supports rather than weakens critical thinking, creativity, and ethical behavior. 
In doing so, it safeguards academic honesty and helps prepare learners for the responsible and critical use 
of GenAI (Javier & Moorhouse, 2023). 
 

Endnote 
In writing this paper in 2024, ChatGPT 3.5 was used in the data analysis as a third-party qualitative data 
auditor. In 2026, during the revision stage of the publication process, ChatGPT 5.0 and Gemini Pro were 
used to improve the accuracy, fluency, coherence, and cohesion of the language. We reviewed and finalized 
all content, carefully considered the suggestions of the AI tools, and agreed on which recommendations to 
adopt and which to disregard. We take full responsibility for this critical paper. However, as the article 
underwent language enhancement using AI tools, it cannot be guaranteed that no AI-assisted text remains. 
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Appendix 

Semi-Structured Interview Questions 

(1) Are you familiar with Generative Artificial Intelligence (GenAI)? 

(2) What GenAI tool are you using? 

(3) How long have you been using the GenAI tools you mentioned? 

(4) Describe explicitly why and how you use the GenAI tools you mentioned/answered? 

(5) If not, are you interested in exploring any GenAI tools? Why? Why not? 

(6) Is there anything you would like to know about the different GenAI tools available? 

(7) Do you know any existing DepEd policy on properly using and implementing GenAI in the classroom? 

(8) If none, what possible policy would you recommend to the Department in order to properly use and 

implement GenAI in the classroom? 

(9) How do you see the language classrooms several years from now when it comes to the use of GenAI? 
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