
Th
is

 is
 a

n 
op

en
-a

cc
es

s 
ar

tic
le

 d
is

tr
ib

ut
ed

 u
nd

er
 t

he
 t

er
m

s 
of

 a
 C

re
at

iv
e 

C
om

m
on

s 
A
tt

ri
bu

tio
n-

N
on

C
om

m
er

ci
al

-S
ha

re
A
lik

e 
4.

0 
In

te
rn

at
io

na
l (

C
C
 B

Y-
N

C
-S

A
 4

.0
) 

lic
en

se
.

MEXTESOL Journal, Vol. 47, No. 3, 2023 1 

Online Learning Readiness, Motivation, and English Learning 
Achievement in Higher Education1 

Afif Ikhwanul Muslimin2, Universitas Negeri, Malang, Malang, East Java; Universitas 

Islam Negeri Mataram, Mataram, NTB, Indonesia 

Bambang Yudi Cahyono3, Universitas Negeri Malang, Malang, East Java, Indonesia 

Abstract 
The present study aimed at investigating the correlations between online learning readiness (OLR) and motivation (M) 
toward English learning achievement (ELA). The study employed a correlational design by gathering quantitative data 
from 35 first-semester students at the English Education Department at a public university in Indonesia. The data were 
collected by distributing the OLR questionnaire, which was adapted from the Online Learning Readiness Scale (OLRS) 
developed by Hung et al. (2010), administering a motivation questionnaire adapted from Gardner’s (2004) 
Attitude/Motivation Test Battery (AMTB), and documenting the students’ midterm test scores, which represented their 
ELA. The researchers used Pearson product-moment correlation reliability to identify how well the test items correlated 
with the other variables. The data were then analyzed using SPSS 23 version. The result shows that the students 
exhibited OLR in “ready” level and “very high” motivation level to learn at the time of the research implementation. 
Both OLR and motivation had positive correlations with students’ ELA. OLR was strongly correlated to ELA with r=0.647 
(sig.=0.000). Meanwhile, motivation had a lower Pearson correlation score (r=0.497, sig.=0.002) that showed a 
moderate correlation toward ELA. Hence, OLR contributed more to ELA than motivation.  

Resumen 
El presente estudio tuvo como objetivo investigar las correlaciones entre la preparación para el aprendizaje en línea 
(OLR) y la motivación (M) hacia el logro del aprendizaje del inglés (ELA). El estudio empleó un diseño correlacional 
mediante la recopilación de datos cuantitativos de 35 estudiantes de primer semestre en el Departamento de Educación 
de Inglés en una universidad pública en Indonesia. Los datos se recopilaron mediante la distribución del cuestionario 
OLR, que se adaptó de la Escala de preparación para el aprendizaje en línea (OLRS) desarrollada por Hung et al. (2010), 
administrando un cuestionario de motivación adaptado de la batería de prueba de actitud/motivación (AMTB) de Gardner 
(2004), y documentando los puntajes de las pruebas de mitad de período de los estudiantes, que representaban su 
ELA. Los investigadores utilizaron la confiabilidad de la correlación producto-momento de Pearson para identificar qué 
tan bien se correlacionaban los elementos de la prueba con las otras variables. Luego, los datos se analizaron utilizando 
la versión SPSS 23. El resultado muestra que los estudiantes exhibieron OLR en nivel “listo” y nivel de motivación para 
aprender “muy alto” en el momento de la implementación de la investigación. Tanto OLR como la motivación tuvieron 
correlaciones positivas con el ELA de los estudiantes. OLR se correlacionó fuertemente con ELA con r = 0.647 (sig. = 
0.000). Mientras tanto, la motivación tuvo un puntaje de correlación de Pearson más bajo (r = 0.497, sig. = 0.002) que 
mostró una correlación moderada hacia ELA. Por lo tanto, OLR contribuyó más a ELA que a la motivación. 

Introduction 
Online learning (OL) is a learning model that is conducted by using technologies and internet connections, 
involving teachers and students who participate in different settings (Panigrahi et al., 2018). Teachers use 
mobile devices such as smartphones, laptops, or computers to operate various learning management 
systems (LMS) such as Edmodo, Google Classroom, and Schoology, as well as video conferencing application 
such as Zoom to conduct online learning with students (Sadikin & Hamidah, 2020). Social media such as 
Instagram, WhatsApp, or YouTube can be as they allow students and teachers to communicate at a distance 
(Kumar & Nanda, 2019).  
Online learning has shown to have many benefits when it is implemented in the area of education. For 
example, Nanayakkara (2007) revealed that the technology used in online learning improves students’ 
communication rates. More recently, Al-Rahmi et al. (2019) stated that online learning increases both 
teachers’ and students’ familiarity with more up-to-date technology. Meanwhile, Wong et al. (2020) 
explained that online learning provides more time and space flexibility, and as well as creating more interest 
in attractive media, and it also improves digital literacy. 
The COVID-19 pandemic boosted the implementation of online learning, encouraging some researchers to 
study the correlation of learning achievement with psychological aspects such as readiness and motivation. 

 
1 This is a refereed article. Received: 29 March 2022. Accepted: 19 August 2022. Published: 15 August, 2023. 
2 afif.ikhwanul.2102219@students.um.ac.id, 0000-0003-0043-5402, Correspondent. 
3 bambang.yudi.fs@um.ac.id, 0000-0001-5210-5208 
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Discussing the relationship between Online Learning Readiness (OLR) and Learning Achievement (LA), 
Wahyuni and Siagian (2021) showed a relationship between OLR and LA with a significant value of 0.048 
<0.05. In the context of EFL, Torun (2020) stated that self-directed learning as an indicator of OLR had the 
strongest and most positive correlation (β=0.820 and p=0.000) compared to other OLR sub-factors 
(computer self-efficacy, internet self-efficacy, online self-efficacy, learner control, and motivation toward 
learning) with learning achievement during the pandemic situation. Some studies also indicated similar 
results (Hung et al., 2010; Prior et al., 2016; Suri et al., 2016; Winarso, 2016). They emphasized that it is 
important for an educational institution to prepare students' OLR before implementing OL since it may affect 
students' ELA. 
Motivation (M) is another psychological aspect that is correlated to ELA in OL. Without motivation among 
the students, there is no “pulse” and there is no life in an OL class (Anjomshoa & Sadighi, 2015). Cocca and 
Cocca (2019) studied the relationship of affective variables and motivation with ELA in an EFL context. Their 
study showed that students' achievement was significantly associated with motivational intensity (p=0.001). 
The study emphasized that motivation is an important factor in keeping students' engagement in English as 
a Foreign Language (EFL) courses and avoiding burn-out and, consequently, participation drop-out. 
Similarly, Bimayu et al’s (2020) study showed that motivation was positively correlated with learning 
achievement. Additionally, Purwanti et al. (2019) stated that there was a significant correlation between 
motivation and ELA, proven by r-count (0.346) > r-table (0.224) with a 5% level of significance. More 
specifically, they found that extrinsic motivation did not have any correlation with ELA, while intrinsic 
motivation had a correlation. 
Recent research correlates the students’ OLR and ELA (Kirmizi, 2015; Martin et al., 2020; Walidaini, 2020). 
Besides, there have been some studies into the association of students' ELA with students’ motivation 
(Howard et al., 2021; Hoxha & Sumner, 2022; Mauliya et al., 2020; Purwanti et al., 2019; Rosmayanti & 
Yanuarti, 2019; Su, 2017). However, the studies that investigate the correlation of two psychological factors, 
such as learning readiness and motivation toward the students’ ELA, are still few. For example, Mariyati et 
al. (2020) suggested the need for future researchers to investigate the students’ academic achievement as 
seen from their learning readiness and motivation. Hence, the present study aimed to investigate the 
correlations between students’ OLR and motivation toward students’ learning achievement as represented 
by their scores from English skills courses in a higher education online learning context. For these purposes, 
the research questions are formulated as follows: 

1. What is the students’ online learning readiness level? 
2. Is there any correlation between online learning readiness and English learning achievement? 
3. What is the students’ motivational level in learning English? 
4. Is there any correlation between motivation and English learning achievement? 
5. Which contributes more to English learning achievement: online learning readiness or motivation? 

Method 

Research design and setting 

The present study employed a correlational design with a quantitative approach. This study was conducted 
at the English Education Department of a reputable public university which is located in Mataram City, 
Lombok Island, West Nusa Tenggara, Indonesia. 

Participants 

The current study included thirty-five first-semester students (Class C) from the English Department at the 
university during the academic year 2021–2022. The sample of the present study was chosen randomly by 
lottery with some reasons. First, from the total population consisted of 122 students, they were divided into 
four classes (A, B, C, and D) without grading their enrollment test results from the most proficient class to 
the less proficient class. So, all classes had similar level of proficiency. Second, English skills (reading, 
speaking, and listening) lecturers taught all classes (A, B, C, and D) which allowed all students to experience 
similar learning procedures. Third, due to feasibility to gather the data, the researchers took only a class 
which was decided randomly by lottery. With respect to the research context, the participants joined the 
English language skills classes through the university learning management system (LMS) which was 
developed using a Moodle platform. All teaching and learning for all English skills were conducted via the 
LMS and students could access them at anytime.  
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The participants were chosen based on the following criteria: 1) they took English skills (reading, speaking, 
and listening) courses during the first semester of the academic year 2021-2022, 2) they took the midterm 
tests of English skills (reading, speaking, and listening) courses, and 3) they participated in filling out both 
the OLR questionnaire and the motivation questionnaire. The researchers got an official permission letter 
from the head of department for conducting the survey and collecting the students’ midterm tests scores 
from the academic staff in the department where this study was conducted. The participants took part in 
this study voluntarily after signing the consent forms. 

Research instruments 

Documentation 
A research tools was implemented for data collection, specifically the students’ midterm tests of English 
skills (reading, speaking, and listening) course scores. The present study documented only three English 
skills (reading, speaking, and listening) scores since the English Education Department at the university did 
not provide a writing skills course in the first semester of academic year 2021-2022. Then, the three English 
scores were tabulated and calculated to find the average score of the English skills course. This average 
score was considered the students’ ELA score. The quantitative calculation of the ELA score is illustrated in 
the following formula: 

 
Note:  
ELA Score : Score obtained from the average of reading, speaking, and listening scores 
R score : Students’ mid-test score for reading skill 
S score  : Students’ mid-test score for speaking skill 
L score  : Students’ mid-test score for listening skill 

Questionnaires 
The OLR questionnaire was adapted from the Online Learning Readiness Scale (OLRS) developed by Hung 
et al. (2010) and the motivation questionnaire, Attitude / Motivation Test Battery (AMTB), adapted from 
Gardner (2004) were administered to the participants. The questionnaire was adapted in several ways. First, 
only those items from the original questionnaires were selected that met the research objectives of this 
study which were about scrutinizing the participants’ OLR and English learning motivation. Second, the 
questionnaire items were adjusted to conform to the context of this research (e.g., OLR item no. 1, “I feel 
confident in performing the basic functions of online tools (emails, etc.)” was replaced with “university 
LMS"). Third, `the language of the adapted questionnaire was simplified to avoid participant 
misunderstandings.  
Each questionnaire contained fifteen statements with a five-point Likert scale ranging from strongly disagree 
to strongly agree. The participants had to decide which of these five points to choose for each of the fifteen 
statements. The OLR questionnaire included five clusters which aimed to investigate students’ OLR as 
follows: 

• Cluster 1: Computer self-efficacy (Statements 1 to 3) 
• Cluster 2: Self-directed learning (Statements 4 to 6) 
• Cluster 3: Learner control (in an online context) (Statements 7 to 9) 
• Cluster 4: Motivation for learning (in an online context) (Statements 10 to 12) 
• Cluster 5: Online communication self-efficacy (Statements 13 to 15) 

The motivation questionnaire statements were grouped into four clusters. Each cluster contained some 
statements as follows:  

• Cluster 1: Desire for career and economic enhancement (Statements 1 to 6) 
• Cluster 2: Desire to become global citizen (Statements 7 to 9) 
• Cluster 3: Desire to communicate with foreigners and learn other cultures (Statements 10 to 12) 
• Cluster 4: Desire for self-satisfaction in learning (Statements 13 to 15) 

To test the validity and reliability of the instrument, various instruments available in SPSS 23 version were 
used. The results of the reliability of the instruments are presented in Table 1, and the result of the validity 
test is presented in Appendix 2.  
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Motivation Reliability Statistics 

Cronbach's Alpha Number of statements 
.753 15 

OLR Reliability Statistics 

Cronbach's Alpha Number of statements 
.763 15 

Table 1: Reliability test results of motivation and OLR questionnaires 

Table 1 shows that the Cronbach’s Alpha for Motivation questionnaire was 0.753 and the OLR questionnaire 
was 0.763. According to Guilford (1956), the instrument is categorized as having high reliability if the 
Cronbach’s Alpha reliability test is between 0.60-0.80. This means that both the motivation and OLR 
questionnaires had high reliability. Before carrying out correlation statistical tests, the earlier step that 
needed to be taken was screening the data to be processed to ensure that each variable was normally 
distributed (Ghozali, 2011). This step is intended to reduce barriers in subsequent analysis according to 
analytical techniques that have been planned. Henceforth, the normality test was conducted using the SPSS 
23 version with the result as presented in Table 2.  

 
Unstandardized 

Residual 

N   35 

Normal Parametersa, b 

Mean .0000000 

Std. 
Deviation 3.96284442 

Most Extreme Differences 

Absolute .075 

Positive .072 

Negative -.075 

Test Statistic .075 

Asymp. Sig. (2-tailed) .200c, d 

Note. 
a. Test distribution is Normal. 
b. Calculated from data. 
c. Lilliefors Significance Correction. 
d. This is a lower bound of the true significance. 

 
Table 2: Normality test through One-sample Kolmogorov Smirnov Test  

It is clear from Table 2 that the sig. value is 0.200 which is above 0.05 (standard sig. value) meaning the 
data used in this research were normally distributed. Therefore, the statistical calculation to seek correlation 
between variables was granted. 

Data analysis 

To answer the research questions, data were analyzed in several ways. First, both the OLR and motivation 
questionnaire responses from the participants were coded into numbers, from 1 to 5 (1- strongly disagree, 
2-disagree, 3-neutral, 4-agree, or 5-strongly agree). Then, the coded data were quantitatively calculated to 
get the OLR mean, and motivation mean scores. The mean scores would help reveal the students’ OLR level 
and motivation level.  
Second, to analyze the OLR level, the obtained OLR mean score was measured based on the Aydin and Tasci 
(2005) OLR leveling model. This model suggested that the minimum level of readiness would be reached as 
the OLR mean score met the 3.4 mean score. Furthermore, the present study adopted the Likert scale 
questionnaire description level in Rahardjo and Pertiwi (2020) to comprehend the level of students’ 
motivation.  
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Third, in order to analyze the correlation between variables, the statistical calculation using SPSS 23 version 
software was done on the numerical data perceived from the OLR and motivation questionnaires. This 
calculation was conducted to seek the correlation coefficient and significance of OLR-ELA and motivation-
ELA as illustrated in Figure 1. In order to know the direction of the variable correlation, the correlation 
coefficient guideline adopted by Meghanathan (2016) was used. Finally, the comparison of Pearson 
correlation coefficients between OLR-ELA and motivation-ELA was conducted to search for variable that 
contributed more to ELA. 

Figure 1: Conceptual model of correlations between variables 

Results 
The current study sought to investigate the correlations between OLR and M towards ELA in higher 
education. The results would be presented in accordance with the order of the research questions.  

The students’ online learning readiness level.  

The first research question “What is the students’ online learning readiness level?” was set to know the 
students’ OLR level according to the OLR questionnaire administration. The results of the questionnaire are 
presented in Table 3. 

No Statements Mean 

1 I feel confident in performing the basic functions of the university LMS. 4.26 

2 I feel confident in my knowledge and skills of how to manage software for online 
learning. 4.14 

3 I feel confident in using the Internet (Google, Yahoo) to find or gather information 
for online learning. 4.49 

4 I seek assistance when facing learning problems. 4.11 

5 I manage time well. 4.51 

6 I set my learning goals. 3.80 

7 I can direct my own learning progress. 3.77 

8 I am not distracted by other online activities when learning online (instant 
messages, Internet surfing). 4.26 

9 I repeated the online instructional materials on the basis of my needs. 4.49 

10 I am open to new ideas. 4.57 

11 I have the motivation to learn.  4.49 

12 I like to share my ideas with others. 4.23 

13 I feel confident in using the university’s LMS to effectively communicate with 
others. 4.43 

14 I feel confident in expressing myself using the discussion room in the university’s 
LMS. 4.34 

15 I feel confident in posting questions in the university’s LMS online discussions. 4.43 

OLR mean score 4.29 

Table 3: Students’ OLR 

Table 3 shows that thirteen statements achieved a mean score of above 4.00. Then, the overall students’ 
OLR mean score is 4.29. To analyze the level of students’ OLR, this research adapted the OLR scale 
introduced by Aydin and Tasci (2005) as presented in Figure 2.  
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Figure 2: OLR Leveling Model 

As shown in Figure 2, the threshold level of readiness is 3.40. Thus, the students' OLR level (4.30) is 
considered at a “ready” level. It means that 35 first-semester students (class C) at a public university's 
English Department in the academic year 2021–2022 were prepared to participate in the online teaching 
and learning process being conducted through the Moodle-based university LMS. However, based on the 
fifteen statements of the students’ OLR, there were three OLR statements that were categorized as ready 
with improvement levels. They were students’ eagerness to seek assistance when facing learning problems 
(4.11), students’ ability to set goals (3.80), and students’ ability to direct their own learning progress (3.77). 

Correlation between online learning readiness and English learning achievement 

The second research question “Is there any correlation between online learning readiness and English 
learning achievement?” was designed investigate the correlation between students' OLR and ELA. The 
statistical calculation employing SPSS 23 was carried out to find the correlation score and its significance 
value. The result of the statistical calculation is presented in Table 4.  

 OLR ELA 
OLR Pearson Correlation 1 .647** 

Sig. (2-tailed)  .000 
N 35 35 

ELA Pearson Correlation .647** 1 
Sig. (2-tailed) .000  
N 35 35 

Note: **Correlation is significant at the 0.01 level (2-tailed). 

Table 4: Correlation between OLR and ELA 

Table 4 shows that the Pearson correlation score between OLR and ELA is 0.647 with a 0.000 significance 
value. This statistical data rejects H0 and accept Ha, which means there was a positive correlation between 
OLR and ELA. The positive correlation indicates that both variables would experience similar directions and 
numbers, whether they were increasing or decreasing. The linear plots of this correlation are shown in Figure 
3. 

  
Figure 3: Linear plots of correlation between OLR and ELA 
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The students’ motivation level 

The third research question “What is the students’ motivation level?” was intended to investigate the level 
of the students' motivation. Hence, the motivation questionnaire was administered to students, and the 
result was calculated to search for the overall mean score as presented in Table 5. 

No Statements Mean 

1 I have to use English in my future career. 4.74 

2 I want to get good position in Job. 3.83 

3 I want to get good income. 4.46 

4 I want to get good grade.  4.46 

5 I want to have more chances in various aspects with English.  4.66 

6 I want to be acknowledged as educated by mastering English. 4.86 

7 I want to broaden my knowledge. 2.91 

8 I want to study abroad. 4.43 

9 I want to travel to English-speaking countries. 4.26 

10 I want to get to know and communicate with foreigners. 4.74 

11 I want to keep in touch with foreign friends and acquaintances. 4.29 

12 I want to learn about their culture and various English-speaking 
people. 3.77 

13 I am happy to understand English movies, videos, or radio programs. 4.60 

14 I will be happy if I can get English information on the internet. 4.54 

15 I am happy to learn English. 2.91 

Motivation mean score 4.23 

Table 5: Students’ motivation level 

Table 5 shows that only four motivation questionnaire statements did not reach the mean score of 4.00. 
The four statements included motivation to get a good position in a job, motivation to broaden their 
knowledge, internal motivation to get learning happiness, and motivation to learn the target language 
culture. The other eleven statements all perceived mean scores above 4.00. To analyze the level of students’ 
motivation level, the present research adopted the Likert scale questionnaire description level in Rahardjo 
and Pertiwi (2020) as presented in Table 6.  

Categories Range of points Indication 

Very High 4.1-5.0 Indicates very high motivation 

High 3.1-4.0 Indicates high motivation  

Moderate 2.1-3.0 Suggests moderate motivation 

Low 1.1-2.0 Suggests low motivation 

Very Low 0.0-1.0 Indicates very low motivation 

Table 6: Description of motivation level mean score 

According to Table 6 and the mean score of the motivation questionnaire, students’ motivation is categorized 
at a very high level, as the motivation mean is 4.23, or above 4.0. Furthermore, Table 5 states that 11 
statements, or 73% of all statements in the motivation questionnaire, their mean scores that are at a very 
high level too. Nonetheless, there are two statements in regards to getting a good position in a job with a 
3.83 mean, and motivation to learn the target language culture with a 3.77 mean that reach a high level of 
motivation. 

Correlation between motivation and English learning achievement 

The fourth research question “Is there any correlation between motivation and English learning 
achievement?” aimed to know the correlation between students' motivation and ELA. The statistical 
calculation employing SPSS 23 was carried out to find the correlation score and its significance value. The 
result of the statistical calculation is presented in Table 7. 
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 ELA M 

ELA 

Pearson Correlation 1 .497** 

Sig. (2-tailed)  .002 

N 35 35 

Motivation 

Pearson Correlation .497** 1 

Sig. (2-tailed) .002  

N 35 35 
Note. **. Correlation is significant at the 0.01 level (2-tailed). 

Table 7: Correlation between motivation and ELA 

Table 7 explains that the Pearson correlation score between students’ motivation and ELA is 0.497 with a 
0.002 significance value. This statistical data rejects H0, which means that there was a positive correlation 
between students' motivation and ELA. The positive correlation shows both variables would go in the same 
direction when they were increasing or decreasing. The linear plots of this correlation are shown in Figure 
4. 

 

Figure 4: Linear plots of correlation between motivation (M) and ELA 

Online reading readiness or motivation which contributes more to English learning 
achievement 

The last research question “Which contributes more to English learning achievement: online reading 
readiness or motivation?” aimed to investigate which predictor contributes more to ELA, the students' OLR, 
or the students' motivation. To explore the truth, the Pearson correlation scores of OLR and motivation 
(shown in Table 8) were compared. 

 OLR Motivation ELA 

OLR 

Pearson Correlation 1 .733** .647** 

Sig. (2-tailed)  .000 .000 

N 35 35 35 

Motivation 

Pearson Correlation .733** 1 .497** 

Sig. (2-tailed) .000  .002 

N 35 35 35 

ELA 

Pearson Correlation .647** .497** 1 

Sig. (2-tailed) .000 .002  

N 35 35 35 
Note. **. Correlation is significant at the 0.01 level (2-tailed). 

 

Table 8: Correlations of OLR and motivation toward ELA 

Table 8 clearly demonstrates that OLR has a stronger correlation with ELA than motivation. The OLR-ELA 
Pearson correlation score is 0.150 scores higher than the motivation-ELA Pearson correlation score. 
According to the correlation coefficient guideline adopted by Meghanathan (2016), the OLR-ELA correlation 
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(r=0.647) was at a strong level. In contrast, motivation had a moderate level of correlation with ELA 
(r=0.497). 

(+/-) 0.00 – 0.119 Very low  

(+/-) 0.20 – 0.399 Low  

(+/-) 0.40 – 0.599 Moderate  

(+/-) 0.60 – 0.799 Strong  

(+/-) 0.80 – 1.00  Very Strong 

Table 9: Correlation coefficient guideline (Meghanathan, 2016) 

Discussion 
The results as shown below have responded to the research questions. The level of students’ readiness to 
participate in the online learning was noted as ready with a mean 4.29. The indications of students’ OLR 
were noted from: 1) their confidence to perform basic functions of university LMS; 2) their confidence in 
managing the online software for learning; 3) their confidence to use the internet; 4) their eagerness to ask 
about meeting difficulties; 5) their ability to manage their time; 6) their ability to set up learning goals; 7) 
their ability to direct their own learning progress; 8) their focus for not being distracted by other online 
activities; 9) their eagerness to repeat the online instructional materials on the basis of their needs; 10) 
their openness to new ideas; 11) their motivation to learn; 12) their eagerness to share ideas with others; 
13) their ability to use university LMS to effectively communicate with others; 14) their confidence to express 
themselves using discussion room in university LMS; and 15) their confidence to post questions in university 
LMS online discussions (Hung et al., 2010). 
The students' OLR may be correlated to their ELA since there is an assumption that if the students are ready 
to join the class, they will be able to devote all their potential to achieving their best in learning (Kirmizi, 
2015). Winarso (2016) also strengthens the need for students to be ready before learning the language, as 
it promotes students' activeness and achievement in learning. Henceforth, the present research results 
support some previous studies (Hung et al., 2010; Prior et al., 2016; Suri et al., 2016; Torun, 2020; Wahyuni 
& Siagian, 2021) that state that OLR has a strong correlation (r=0.626 and sig.=0.000) to the students' 
ELA.  
Motivation (M) is another psychological factor that plays a very important role in the success of language 
learning (Anjomshoa & Sadighi, 2015). In the present study, students showed a very high level of 
motivation, as indicated by the mean of 11 statements (taken from 15 statements) being above 4.23 in the 
motivation questionnaire. However, some others were situated at moderate and high levels of motivation. 
The students' moderate level of motivation was recognized as they did not want to gain broader knowledge 
through English learning (mean=2.91), and they did not search for happiness in learning English 
(mean=2.91). Meanwhile, the high level of students’ motivation appeared to be based on students who 
want to get a good position in the future (mean=3.83) after studying and the students' need to learn English 
speaking countries' culture (mean=3.77). Furthermore, this factor showed a positive correlation with the 
students’ ELA in the present study, as shown by a positive correlation coefficient score of 0.497 and a 
significance score of 0.002 (Kirmizi, 2015; Martin et al., 2020; Walidaini, 2020). According to Bimayu et al. 
(2020), a positive correlation means that students with high learning motivation have high learning 
achievement. Conversely, students with low learning motivation have low learning achievement. Moreover, 
the Bimayu et al. study supports this research's results that students’ learning achievement was positively 
correlated to motivation, as indicated by a 0.00 significance score and a 0.620 coefficient score. Lastly, the 
results of the present research show a similar strength of motivation-ELA correlation, and a moderate 
strength of correlation, as stated by Cocca and Cocca (2019) and Purwanti (2019).  
Concerning the correlations between OLR and motivation toward ELA, both correlations showed a similar 
positive correlation direction as shown in Figure 2 and Figure 3. Furthermore, based on statistical calculation, 
the OLR-ELA correlation score (r=0.647) showed a stronger correlation than the motivation-ELA correlation 
(r=0.497). Hence, the analysis of the data confirmed that OLR contributed more to ELA than motivation, 
which is not in line with the recent study by Mariyati et al. (2020), who found that motivation has a greater 
role compared to readiness in the learning achievements of elementary school students. Due to these 
contrastive results, the present research suggests further investigation of the correlation between variables 
in various contexts.  
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Conclusion 
The present research was aimed at investigating the levels of students’ OLR and motivation, the correlation 
between OLR and motivation towards ELA, and the predictor that contributed more to ELA. The students 
exhibited OLR at a ready level, and they had very high motivation to learn at the time of the research 
implementation. Both OLR and motivation had positive correlations with students' ELA. OLR was strongly 
correlated with ELA with r=0.647 and sig.=0.000. Motivation with a lower Pearson correlation score 
(r=0.497, sig.=0.002) showed moderate strength of correlation with ELA. Hence, it was found that in this 
study OLR contributed more to ELA than motivation. However, a different result was shown by Mariyati et 
al. (2020) in terms of the strength of the correlation between OLR-ELA and motivation-ELA. They claimed 
that motivation contributed stronger to ELA than OLR, while in the present research, OLR had stronger 
correlation with ELA than motivation. Due to these contrastive results, the present research suggests further 
investigation of the correlation between some psychological factors such as OLR and motivation to ELA in 
various contexts. Finally, this research implies the urge to consider students' psychological factors to 
facilitate the learning process and to achieve better academic performance.  
While this research has investigated OLR, M, and ELA in higher education in a descriptive quantitative 
correlational design, some limitations should be taken into consideration. First, because of the limited 
number of participants and scope of this research, future research needs to discuss similar topics in a wider 
scope or even at a different level of education. Second, this research examined correlation of only two 
psychological factors (readiness and motivation) to English learning achievement without considering the 
gender of participants. Future research should take gender and other psychological factors into 
consideration.  
The present research provides both theoretical and practical benefits to the university where this research 
was conducted. This research cultivates the theories and understanding to ponder psychological factors in 
Teaching English as Foreign Language as they may not be the English lecturers’ major concerns. Practically, 
the findings of this study can be used as a basis for university policy on teaching and learning, which relies 
on students’ psychological factors (for example, OLR and motivation) and new teaching and learning model 
(i.e., implementing online learning, to assure the success of TEFL as represented by the students’ ELA).  

Acknowledgement 
The first author would like to express gratitude to the Indonesia Endowment Fund for Education (LPDP) for supporting 
this research. 
References  

Aydin, C. H., & Tasci, D. (2005). Measuring readiness for e-learning: Reflections from an emerging country. Educational Technology 
and Society, 8(4), 244-257. https://drive.google.com/open?id=1DT_0QB7jmdM9CcuN2cPAdjB9C5yfHMIu  

Al-Rahmi, W. M., Yahaya, N., Aldraiweesh, A. A., Alamri, M. M., Laijarboa, N. A., Alturki, U., & Aljeraiwi, A. A., (2019). Integrating 
technology acceptance model with innovation diffusion theory: An empirical investigation on students’ intention to UE-learning 
systems. IEEE Access, 7. https://doi.org/10.1109/ACCESS.2019.2899368  

Anjomshoa, L., & Sadighi, F. (2015). The importance of motivation in second language acquisition. International Journal on Studies 
in English Language and Literature (IJSELL), 3(2), 126-137. https://www.arcjournals.org/pdfs/ijsell/v3-i2/12.pdf  

Bimayu, W., Kristiawan, M., & Fitriani, Y. (2020). The effect of emotional intelligence, student’s motivation toward student’s 
achievement. International Journal of Progressive Sciences and Technologies (IJPSAT), 20(1), 6-16. 
http://dx.doi.org/10.52155/ijpsat.v20.1.1708  

Cocca M., & Cocca A. (2019). Affective variables and motivation as predictors of proficiency in English as a foreign language. Journal 
on Efficiency and Responsibility in Education and Science, 12(3), 75-83. http://dx.doi.org/10.7160/eriesj.2019.120302  

Ghozali, I. (2011). Aplikasi analisis multivariate dengan program IBM SPSS 19 [Multivariate Analysis Application with IBM SPSS 19 
Program]. Badan Penerbit Universitas Diponegoro. 

Guilford, J. P. (1956). Fundamental Statistics in Psychology and Education (3rd ed). McGraw-Hill. 
Howard, J. L., Bureau, J. S., Guay, F., Chong, J. X. Y., & Ryan, R. M. (2021). Student motivation and associated outcomes: A meta-

analysis from self-determination theory. Perspectives on Psychological Science,16(6). 
https://doi.org/10.1177/1745691620966789  

Hoxha, D., & Sumner, E. (2022). Examining cognitive, motivational and environmental factors that relate to reading performance for 
children with English as a first or additional language. The Language Learning Journal, 50(6). 
https://doi.org/10.1080/09571736.2021.1879905  

Hung, M.-L., Chou, C., Chen, C.-H., & Own, Z.-Y. (2010). Learner readiness for online learning: Scale development and student 
perceptions. Computers & Education, 5(3), 1080-1090. https://doi.org/10.1016/j.compedu.2010.05.004  

Kirmizi, O. (2015). The influence of learner readiness on student satisfaction and academic achievement in an online program at 
higher education. The Turkish Online Journal of Educational Technology (TOJET), 14(1), 133-142. 
http://www.tojet.net/articles/v14i1/14114.pdf 

Kumar, V. & Nanda, J. (2019). Social media in higher education: A framework for continuous engagement. International Journal of 
Information and Communication Technology Education, 15(1), 109-120. https://doi.org/10.4018/IJICTE.2019010107  



Th
is

 is
 a

n 
op

en
-a

cc
es

s 
ar

tic
le

 d
is

tr
ib

ut
ed

 u
nd

er
 t

he
 t

er
m

s 
of

 a
 C

re
at

iv
e 

C
om

m
on

s 
A
tt

ri
bu

tio
n-

N
on

C
om

m
er

ci
al

-S
ha

re
A
lik

e 
4.

0 
In

te
rn

at
io

na
l (

C
C
 B

Y-
N

C
-S

A
 4

.0
) 

lic
en

se
.

MEXTESOL Journal, Vol. 47, No. 3, 2023 11 

Mariyati, L. I., Affandi, G. R., & Afandi, R. (2020). School readiness and achievement motivation as academic achievement predictors 
in elementary school students. International Journal of Psychosocial Rehabilitation, 24(9), 989-997. 
https://doi.org/10.37200/V2419/22828  

Martin, F., Stamper, B., & Flowers, C. (2020). Examining student perception of their readiness for online learning: Importance and 
confidence. Online Learning, 24(2), 38-58. https://doi.org/10.24059/olj.v24i2.2053  

Mauliya, I., Relianisa, R. Z., & Rokhyati, U. (2020). Lack of motivation factors creating poor academic performance in the context of 
graduate English department students. Linguists: Journal of Linguistics and Language Teaching, 6(2), 73-85. https://doi.org/ 
http://dx.doi.org/10.29300/ling.v6i2.3604  

Meghanathan, J. (2016). Assortativity analysis of real-world network graphs based on centrality metrics. Computer and Information 
Science, 9(3), 7-25. https://doi.org/10.5539/cis.v9n3p7  

Nanayakkara, C. (2007). A model of user acceptance of learning management systems: A study within tertiary institutions in New 
Zealand. The International Journal of Learning: Annual Review 13(12), 223–232. https://doi.org/10.18848/1447-
9494/cgp/v13i12/45146  

Panigrahi, R., Srivastava, P. R., & Sharma, D. (2018). Online learning: Adoption, continuance, and learning outcome—A review of 
literature. International Journal of Information Management, 43, 1–14. https://doi.org/10.1016/j.ijinfomgt.2018.05.005  

Prior, D. D., Mazanov, J., Meacheam, D., Heaslip, G., & Hanson, J. (2016). Attitude, digital literacy and self-efficacy: Flow-on effects 
for online learning behavior. The Internet and Higher Education, 29, 91–97. https://doi.org/10.1016/j.iheduc.2016.01.001  

Purwanti, D., Puspita, H., & Mulyadi. (2019). The correlation between English learning motivation and English proficiency 
achievement of English study program students. Journal of English Education and Teaching, 3(1), 79-94. 
https://doi.org/10.33369/jeet.3.1.79-94  

Rahardjo, A. & Pertiwi, S. (2020). Learning motivation and students’ achievement in learning English: A case study at secondary 
school students in the Covid-19 pandemic situation. Journal of English Language Teaching and Literature (JELITA), 1(2), 56-64. 
https://jurnal.stkipmb.ac.id/index.php/jelita/article/view/65/48  

Rosmayanti, D., & Yanuarti, H. (2019). The relationship between students’ motivation and their learning achievement. Project, 1(6), 
783-788. https://journal.ikipsiliwangi.ac.id/index.php/project/article/view/1608/pdf  

Sadikin, A., & Hamidah, A. (2020). Pembelajaran daring di tengah wabah covid-19 [Online learning during Covid-19 pandemic]. 
BIODIK: Jurnal Ilmiah Pendidikan Biologi, 6(2), 214-224. https://online-journal.unja.ac.id/biodik/article/view/9759/5665  

Su, C. (2017). The effects of students' learning anxiety and motivation on the learning achievement in the activity theory based 
gamified learning environment. EURASIA Journal of Mathematics Science and Technology Education, 13(5), 1229-1258. 
https://doi.org/10.12973/eurasia.2017.00669a  

Suri, G., Navkiran, Kaur, G., & Sharma, S. (2016). Factors influencing e-learning among university students. International Journal of 
Marketing and Business Communication, 5(1), 43-49.  

Torun, E. D. (2020). Online distance learning in higher education: E-learning readiness as a predictor of academic achievement. 
Open Praxis, 12(2), 191–208. https://dx.doi.org/10.5944/openpraxis.12.2.1092  

Wahyuni, F., & Siagian, M. D. (2021). Analisis hubungan kesiapan belajar secara daring di era pandemi covid-19 terhadap hasil 
belajar statistika [Analysis of the relationship between online learning during Covid-19 pandemic and the learning outcome of 
Statistics course]. Journal of Didactic Mathematics, 1(3), 138-143. https://doi.org/10.34007/jdm.v1i3.422  

Walidaini, M. (2020). Self-efficacy in relation to students’ reading comprehension. Retain, 8(4), 28-37. 
https://ejournal.unesa.ac.id/index.php/retain/article/view/33439/31136  

Winarso, W. (2016). Assessing the readiness of student learning activity and learning outcome. Jurnal Pencerahan, 10(2), 81-94. 
https://core.ac.uk/download/pdf/289863459.pdf  

Wong, K.-T., Muhammad, M. M. B., & Abdullah, N. B. (2020). Exploring the drivers of intention to use interactive whiteboards among 
Malaysia university students: Does technology self-efficacy matter?. International Journal of Emerging Technologies in Learning, 
15(1), 163-175. https://doi.org/10.3991/ijet.v15i01.11497  

 

 

 

 



Th
is

 is
 a

n 
op

en
-a

cc
es

s 
ar

tic
le

 d
is

tr
ib

ut
ed

 u
nd

er
 t

he
 t

er
m

s 
of

 a
 C

re
at

iv
e 

C
om

m
on

s 
A
tt

ri
bu

tio
n-

N
on

C
om

m
er

ci
al

-S
ha

re
A
lik

e 
4.

0 
In

te
rn

at
io

na
l (

C
C
 B

Y-
N

C
-S

A
 4

.0
) 

lic
en

se
.

MEXTESOL Journal, Vol. 47, No. 3, 2023 12 

Appendix 1: The OLR (Online Learning Readiness) and Motivation Questionnaires 
 

OLR (Online Learning Readiness) and Motivation Questionnaires 
 
Name   :  
Class   : 
Students’ Number : 
 
Instructions 
Reflect on the following statements. Please give “check” (√) to the appropriate choice. 
 

No Statements 
Strongly 
Disagree Disagree Neutral Agree Strongly 

Agree 
1 2 3 4 5 

OLR (Online Learning Readiness)  

1 I feel confident in performing the basic functions of the 
university LMS. 

     

2 I feel confident in my knowledge and skills of how to 
manage software for online learning. 

     

3 I feel confident in using the Internet (Google, Yahoo) to 
find or gather information for online learning. 

     

4 I seek assistance when facing learning problems.      
5 I manage time well.      
6 I set my learning goals.      
7 I can direct my own learning progress.      

8 I am not distracted by other online activities when 
learning online (instant messages, Internet surfing). 

     

9 I repeated the online instructional materials on the basis 
of my needs. 

     

10 I am open to new ideas.      
11 I have the motivation to learn.       
12 I like to share my ideas with others.      

13 I feel confident in using the university’s LMS to effectively 
communicate with others. 

     

14 I feel confident in expressing myself using the discussion 
room in the university’s LMS. 

     

15 I feel confident in posting questions in the university’s LMS 
online discussions. 

     

Motivation  
1 I have to use English in my future career.      
2 I want to get good position in Job.      
3 I want to get good income.      
4 I want to get good grade.       

5 I want to have more chances in various aspects with 
English.  

     

6 I want to be acknowledged as educated by mastering 
English. 

     

7 I want to broaden my knowledge.      
8 I want to study abroad.      
9 I want to travel to English-speaking countries.      
10 I want to get to know and communicate with foreigners.      

11 I want to keep in touch with foreign friends and 
acquaintances. 

     

12 I want to learn about their culture and various English-
speaking people. 

     

13 I am happy to understand English movies, videos, or radio 
programs. 

     

14 I will be happy if I can get English information on the 
internet. 

     

15 I am happy to learn English.      
 

………(city),…………………..(date) 
 
 
(signature) 
………………………………. 
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Appendix 2: Validity and Reliability Test Results 
 

Validity Test (SPSS 23) for Motivation Instrument 
 

Research Title: “Online Learning Readiness, Motivation, and English Learning Achievement in Higher Education” 
r-Table=0.334, N=35 

 

  M01 M02 M03 M04 M05 M06 M07 M08 M09 M10 M11 M12 M131 M14 M15 TM 
M01 Pearson 

Correlation 1 .148 .730 .398 .358 .320 -.143 .229 .117 .081 .173 -.003 .377 -.087 .095 .355 

 Sig. (2-tailed)  .395 .000 .018 .034 .061 .414 .186 .504 .643 .321 .988 .026 .620 .588 .036 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M02 Pearson 

Correlation .148 1 .313 .526 .395 .162 .435 .229 .174 .261 .128 .193 .021 .165 .575 .672 

 Sig. (2-tailed) .395  .067 .001 .019 .353 .009 .185 .317 .130 .464 .267 .906 .343 .000 .000 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M03 Pearson 

Correlation .730 .313 1 .402 .148 .116 .116 .119 .143 -.051 .176 -.051 .141 .012 .233 .418 

 Sig. (2-tailed) .000 .067  .017 .397 .507 .506 .498 .411 .773 .312 .772 .421 .946 .177 .013 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M04 Pearson 

Correlation .398 .526 .402 1 .479 .514 -.032 .375 .102 .315 .050 .109 .285 .053 .229 .524 

 Sig. (2-tailed) .018 .001 .017  .004 .002 .855 .027 .560 .065 .776 .534 .097 .761 .185 .001 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M05 Pearson 

Correlation .358 .395 .148 .479 1 .505 -.032 .251 .294 .186 .189 .231 .296 .033 .209 .492 

 Sig. (2-tailed) .034 .019 .397 .004  .002 .855 .146 .086 .284 .276 .182 .085 .851 .229 .003 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M06 Pearson 

Correlation .320 .162 .116 .514 .505 1 -.209 .233 .207 .401 .288 .104 .321 .069 .030 .357 

 Sig. (2-tailed) .061 .353 .507 .002 .002  .228 .179 .232 .017 .094 .552 .060 .692 .863 .035 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M07 Pearson 

Correlation -.143 .435 .116 -.032 -.032 -.209 1 .139 .418 .276 .218 .208 -.069 .268 .749 .652 

 Sig. (2-tailed) .414 .009 .506 .855 .855 .228  .426 .012 .109 .208 .231 .693 .120 .000 .000 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M08 Pearson 

Correlation .229 .229 .119 .375 .251 .233 .139 1 .263 .509 -.087 -.046 .068 .181 .156 .439 

 Sig. (2-tailed) .186 .185 .498 .027 .146 .179 .426  .127 .002 .617 .794 .698 .299 .369 .008 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M09 Pearson 

Correlation .117 .174 .143 .102 .294 .207 .418 .263 1 .532 .554 -.014 .335 .502 .040 .615 

 Sig. (2-tailed) .504 .317 .411 .560 .086 .232 .012 .127  .001 .001 .935 .049 .002 .821 .000 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M10 Pearson 

Correlation .081 .261 -.051 .315 .186 .401 .276 .509 .532 1 .243 .033 .027 .178 .176 .512 

 Sig. (2-tailed) .643 .130 .773 .065 .284 .017 .109 .002 .001  .160 .849 .877 .307 .312 .002 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M11 Pearson 

Correlation .173 .128 .176 .050 .189 .288 .218 -.087 .554 .243 1 -.216 .308 .440 .035 .415 

 Sig. (2-tailed) .321 .464 .312 .776 .276 .094 .208 .617 .001 .160  .212 .072 .008 .840 .013 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M12 Pearson 

Correlation -.003 .193 -.051 .109 .231 .104 .208 -.046 -.014 .033 -.216 1 .046 .101 .387 .363 

 Sig. (2-tailed) .988 .267 .772 .534 .182 .552 .231 .794 .935 .849 .212  .792 .562 .022 .032 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M13 Pearson 

Correlation .377 .021 .141 .285 .296 .321 -.069 .068 .335 .027 .308 .046 1 .339 -.054 .347 

 Sig. (2-tailed) .026 .906 .421 .097 .085 .060 .693 .698 .049 .877 .072 .792  .047 .760 .041 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
M14 Pearson 

Correlation -.087 .165 .012 .053 .033 .069 .268 .181 .502 .178 .440 .101 .339 1 .014 .453 

 Sig. (2-tailed) .620 .343 .946 .761 .851 .692 .120 .299 .002 .307 .008 .562 .047  .937 .006 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
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M15 Pearson 
Correlation .095 .575 .233 .229 .209 .030 .749 .156 .040 .176 .035 .387 -.054 .014 1 .666 

 Sig. (2-tailed) .588 .000 .177 .185 .229 .863 .000 .369 .821 .312 .840 .022 .760 .937  .000 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
TM Pearson 

Correlation .355 .672 .418 .524 .492 .357 .652 .439 .615 .512 .415 .363 .347 .453 .666 1 

 Sig. (2-tailed) .036 .000 .013 .001 .003 .035 .000 .008 .000 .002 .013 .032 .041 .006 .000  
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 

 

Validity Test (SPSS 23) for Online Learning Readiness Instrument 

Research Title: “Online Learning Readiness, Motivation, and English Learning Achievement in Higher Education” 
r-Table=0.334, N=35 

  OLR16 OLR17 OLR18 OLR19 OLR20 OLR21 OLR22 OLR23 OLR24 OLR25 OLR26 OLR27 OLR28 OLR29 OLR30 TOLR 
OLR16 Pearson 

Correlation 1 .447 .383 .047 .094 .100 .003 .322 .112 .140 -.031 .054 -.065 .149 .179 .414 

 Sig. (2-tailed)  .007 .023 .788 .591 .569 .987 .059 .523 .423 .861 .757 .713 .393 .303 .013 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
OLR17 Pearson 

Correlation .447 1 .418 .202 .075 .085 .158 .292 -.023 -.107 .100 .214 .165 .196 .440 .537 

 Sig. (2-tailed) .007  .012 .245 .667 .628 .363 .089 .898 .539 .568 .217 .343 .258 .008 .001 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
OLR18 Pearson 

Correlation .383 .418 1 .004 .119 -.199 .061 .127 .165 -.074 .085 .168 -.030 .126 .314 .340 

 Sig. (2-tailed) .023 .012  .983 .496 .253 .728 .466 .343 .671 .627 .335 .865 .471 .067 .046 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
OLR19 Pearson 

Correlation .047 .202 .004 1 .108 .080 .238 .182 .225 .348 .138 .236 .200 .165 .290 .505 

 Sig. (2-tailed) .788 .245 .983  .538 .646 .169 .296 .194 .041 .430 .172 .249 .342 .091 .002 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
OLR20 Pearson 

Correlation .094 .075 .119 .108 1 .038 .120 .478 .256 .148 .403 .124 .283 -.015 .123 .436 

 Sig. (2-tailed) .591 .667 .496 .538  .829 .491 .004 .138 .397 .016 .478 .099 .931 .481 .009 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
OLR21 Pearson 

Correlation .100 .085 -.199 .080 .038 1 .202 .303 -.101 .139 -.046 .085 .208 .244 .231 .350 

 Sig. (2-tailed) .569 .628 .253 .646 .829  .244 .077 .563 .426 .794 .628 .230 .157 .181 .039 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
OLR22 Pearson 

Correlation .003 .158 .061 .238 .120 .202 1 .332 -.007 .161 -.008 -.056 .152 .242 .169 .418 

 Sig. (2-tailed) .987 .363 .728 .169 .491 .244  .051 .970 .356 .964 .750 .384 .161 .333 .013 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
OLR23 Pearson 

Correlation .322 .292 .127 .182 .478 .303 .332 1 .235 .203 .127 .377 .152 .214 .406 .667 

 Sig. (2-tailed) .059 .089 .466 .296 .004 .077 .051  .174 .241 .466 .026 .382 .216 .015 .000 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
 
OLR24
  

Pearson 
Correlation .112 -.023 .165 .225 .256 -.101 -.007 .235 1 .628 .449 .336 .148 .283 .068 .469 

 Sig. (2-tailed) .523 .898 .343 .194 .138 .563 .970 .174  
 

35 

.000 .007 .048 .397 .100 .696 .005 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 

OLR25 Pearson 
Correlation .140 -.107 -.074 .348 .148 .139 .161 .203 .628 1 .446 .247 .419 .405 .045 .526 

 Sig. (2-tailed) .423 .539 .671 .041 .397 .426 .356 .241 .000  .007 .152 .012 .016 .797 .001 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
OLR26 Pearson 

Correlation -.031 .100 .085 .138 .403 -.046 -.008 .127 .449 .446 1 .247 .386 .341 .083 .447 

 Sig. (2-tailed) .861 .568 .627 .430 .016 .794 .964 .466 .007 .007  .152 .022 .045 .637 .007 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
OLR27 Pearson 

Correlation .054 .214 .168 .236 .124 .085 -.056 .377 .336 .247 .247 1 .258 .467 .286 .539 

 Sig. (2-tailed) .757 .217 .335 .172 .478 .628 .750 .026 .048 .152 .152  .135 .005 .096 .001 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
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OLR28 Pearson 
Correlation -.065 .165 -.030 .200 .283 .208 .152 .152 .148 .419 .386 .258 1 .475 .270 .511 

 Sig. (2-tailed) .713 .343 .865 .249 .099 .230 .384 .382 .397 .012 .022 .135  .004 .117 .002 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
OLR29 Pearson 

Correlation .149 .196 .126 .165 -.015 .244 .242 .214 .283 .405 .341 .467 .475 1 .528 .617 

 Sig. (2-tailed) .393 .258 .471 .342 .931 .157 .161 .216 .100 .016 .045 .005 .004  .001 .000 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
OLR30 Pearson 

Correlation .179 .440 .314 .290 .123 .231 .169 .406 .068 .045 .083 .286 .270 .528 1 .591 

 Sig. (2-tailed) .303 .008 .067 .091 .481 .181 .333 .015 .696 .797 .637 .096 .117 .001  .000 
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
TOLR Pearson 

Correlation .414 .537 .340 .505 .436 .350 .418 .667 .469 .526 .447 .539 .511 .617 .591 1 

 Sig. (2-tailed) .013 .001 .046 .002 .009 .039 .013 .000 .005 .001 .007 .001 .002 .000 .000  
 N 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 

 

Reliability Test (SPSS 23) of Motivation Instrument 
 

Research Title: “Online Learning Readiness, Motivation, and English Learning Achievement in Higher Education” 

 
Motivation Reliability Statistics 

Cronbach's 
Alpha N of Items 

.753 15 

 
 

Reliability Test (SPSS 23) of Online Learning Readiness Instrument 
 

OLR Reliability Statistics 
 

Cronbach's 
Alpha N of Items 

.763 15 
 
 
 




