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Abstract

Speaking in public involves three parts: an act, a process, and art; however, stage fright is a common dilemma for
students across all proficiency levels and cultural orientations. In this paper, some critical factors of successful public
speaking affecting both students’ self-scoring and the professor’s grading of in-class presentations were scrutinized
using a likert-based survey method with quantitative and qualitative results. Specifically, areas investigated were
anxiety, gestures and facial expressions, voice tone and relaxed attitude or behavior, spontaneity, and planned
organization of delivery. It was found by the professors in this course that there are no statistically significant values
or differences between students’ self-evaluation and actual delivery in the five factors or aspects of their public
speaking performances. However, whether the differences are huge or tiny, the resulting report of our research was
informative, as the differences provide the vehicle for understanding some issues in teaching and learning which
require further attention and reconciliation in a public speaking class. This paper offers insights to guide teachers and
students in carrying out their goals and objectives more realistically in public speaking classes by examining student
perspectives on public speaking in the target language.

Resumen

Hablar en publico consta de tres partes: un acto, un proceso y un arte; sin embargo, el miedo escénico es un dilema
comun entre todos los estudiantes de diferentes niveles y orientaciones culturales. En este estudio se investigaron los
factores clave para hablar en publico con éxito que afectaban la auto-evaluacion de los estudiantes y la nota del
profesor sobre presentaciones en clase utilizando una encuesta basada en la escala de Likert con resultados
cuantitativos y cualitativos. En especifico se investigaron los siguientes factores: ansiedad, gestos y expresiones
faciales, tono de voz y comportamiento o actitud relajada, espontaneidad, y planificacion de la forma de hablar. Se
pudo ver que no hay valores o diferencias estadisticamente importantes entre las auto-evaluaciones de los
estudiantes y el didlogo en los cinco factores o aspectos del resultado de su presentacion. Sin embargo, aun es
necesario un informe sobre la magnitud de dichas diferencias, ya que las diferencias proveen el medio para entender
algunos problemas en la ensefianza y el aprendizaje que requieren atencion y reconciliacion en una clase de oratoria o
cualquier otra presentacion oral. Este documento ofrece informacion para guiar a los profesores y estudiantes a llevar
a cabo sus metas y objetivos de manera mas realista en las clases de oratoria a través del examen de las
perspectivas de los estudiantes sobre la expresion oral en publico en el idioma meta.

Introduction

Speech delivery affected by stage fright is a common dilemma for all students across different proficiency
levels and cultural orientations. These factors, which may impact delivering messages in front of a large
crowd, include self-esteem, confidence, frustration, and anxiety (see Valencia & Nader, 2008; Edwards,
1998-2008). According to Oxford (1990), “the affective side of the learner is probably one of the most
important influences on language learning success or failure” (p. 140). Shumin (2012) adds that

[slpeaking a foreign language in public, especially in front of native speakers, is often anxiety-provoking.
Sometimes, extreme anxiety occurs when EFL learners become tongue-tied or lost for words in an unexpected
situation, which often leads to discouragement and a general sense of failure. (p. 206)

In this paper, the researchers’ personal views are that Korean university students manifest ups and downs
within some of those factors in their speech performance, even though they are inclined to believe that
the speech delivery is successful when a message is well transmitted by a public speaker using strategies
such as storytelling, giving examples, and sharing personal experiences. They are also aware of ethics,
proper organization, speech delivery, and verbal and non-verbal communication. Successful presentations
increase students’ confidence and motivation to do well in these areas while less successful presentations
have the opposite effects on the researcher’s or authors’ experience over students’ performances, and this
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has been directly observed by the researchers/professors in their actual oral presentations in the
classroom. Thus, the areas that were investigated in this paper include anxiety, gestures and facial
expressions, voice tone and relaxed attitude and behavior, spontaneity, and planned organization of
delivery with the following questions:

1) Do the students’ perceptions match their actual performances?
2) At what rating(s) do their perceptions and actual performances intersect?

The anticipated outcome of this study was to gain pedagogical insights that can guide teachers and
students more effectively and efficiently in achieving their goals and objectives in their public speaking
classes.

Review of Literature
Factors affecting public speaking

Shepherd and Edelmann (2007) explained that anxiety can be so debilitating before speaking in public
that even normal behaviors are affected. Therefore, users can discourage themselves from attempting to
communicate or at least limit such speech acts (Choi et al., 2015), which may contribute to anxiety levels
and other factors affecting public speaking. Interestingly, Tian (2019) found in his research based on
twenty Korean sophomores that "being afraid of making mistakes was not a major source informing their
anxiety in Korean students’ classroom presentations” (p. 136).

Research conducted by Ayres et al. (1998, cited in Choi et al., 2014) revealed that “high communicative
apprehensions (CAs)in general ... use minimal verbal and nonverbal communication ...” (p. 26) (see also
Daly et al., 1995). In conclusion, Choi et al. (2014) expressed, “[a]s such, it is no surprise that many of
the remediation techniques forwarded to mitigate the impact of CA involve imagining the encounter,
thereby reducing fear of the unknown” (p. 26) (for review see Bodie, 2010). Minimal verbal and nonverbal
communication (such as gestures, facial expressions, posture, and voice tone) happens to be limited due
to cultural influences and low proficiency levels based on the researcher’s personal classroom experience
in this study. High-context cultures including Eastern cultures such as Korea manifest an explicit message
(Hall & Hall 1990; Irwin, 1996) due to harmony and egalitarianism as the preferred communicative
strategy (Park, 1993). Besides that, Hong (2003) found that Korean students were considerably more
communicatively apprehensive than American students. In other words, Koreans limit their vivid
expression of thoughts and emotions through verbal and nonverbal forms of communication due to
cultural expectations. To remedy this issue, the contribution of high CA involving imaginary L2 encounters
could be considered to lessen the fear of the unknown (Bodie, 2010).

Moreover, voice tone manifests whether or not one is confident in relaying the speech’s message.
According to Clayton (2014), “[o]ften, nervousness and anxiety about a speech can be reflected in the
tone of your voice or the speed of your speech” (p. 1). These are the non-linguistic manifestations of
anxiety exhibited by many students during their presentations and suggest that the following tips should
be followed: slow down, breathe, take purposeful pauses, articulation, volume, practice, and record your
voice. The plan of a speech to be delivered could also be affected if they are not confident enough to
conduct themselves in a public speaking situation. Hincks (2010) discovered that when the students were
speaking English, their presentation proficiencies slowed down by 23% compared with the same
presentation in a participant’s native language, forcing the speaker to delete some of the content to keep
within the time limits. However, a slower rate of speech may be beneficial for EFL audiences, especially for
beginner EAP learners (Barrett and Liu, 2016, pp. 1253-1254). Therefore, approaches to addressing such
anxiety on the part of presenters should be integrated into presentation classes.

On the other hand, Maclay and Osgood (1959) concluded that “causal phenomena (e.g., umm, hmm, ah),
while... often mentioned by linguists, function essentially as non-significant events which may serve to
identify linguistically relevant units, such as junctures located at the boundaries of phonemes, morphemes,
words, phrases, and sentences” (p. 3). They went on to explain that “faster speakers are better and make
significantly fewer hesitation errors” (p. 18) and that “the preferences for different hesitation strategies or
markers are part of an individual speaker’s style” (p. 21).
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From a presentation standpoint, the speaker’s uncertainty or hesitation also makes the listeners catch up
and stresses the less predictable items and the natural-appearing pauses and other hesitation phenomena
influence the listener’s connotative judgment of the speaker (e.g., sincerity).

These linguistic aspects of a speech are more difficult for non-native speakers to master but are essential
nonetheless for instructors to focus on during presentation training as their students may be judged to be
lacking by others who are more proficient in presentation skills than they are. They in turn serve as yet
another obstacle for L2 speakers to overcome in becoming proficient public speakers.

Some studies also found that students had difficulty choosing an appropriate topic and making good notes
(Yang, 2010) and focused too much on preparing their visuals (Yates & Orlikowski, 2007), or developed an
overdependence on them distorting the communicative purpose of oral presentations (Kuldip & Afida,
2018). However, in the event that they present speech topics with only a speech outline at hand which
helps them appear more confident, fluent, spontaneous, and accurate with information, then one can
declare that the art of speech delivery is attained.

In relation to the above-mentioned, the overall organization of speech delivery should also be honed.
Morse (2011) emphasizes that the introduction should be catchy by attracting the audience’s attention
and heightening their curiosity and interest to establish a connection with the audience. Also, connecting
with the audience the entire time with good eye contact helps improve credibility and respect. Establishing
a good impression happens as soon as a speaker shows up on stage and gives an introduction. It is
recommended that a speaker provide an introduction for less than five minutes without fumbling papers
and reading the introduction; instead, simply memorizing it. Moreover, Ramos (2020) believed that the
body of the speech should be substantial. This ideal led many more students (32%, good; 30%, average)
to organize speeches effectively with various sequential patterns such as comparison-contrast, cause-
effect, etc. He believed that

using various idioms, grammatical devices, and comparison methods are instrumental in developing linguistic and
communicative skills to achieve a certain level of fluency and accuracy. Without the variety, one may tend to
become redundant, with his/her words, structure and content. (p. 89).

Finally, the conclusion should be memorable. Morse (2011) argued that by reinforcing an image and a
message, a speaker should leave a strong impression that will inherently bring in a call to action. Finally,
she noted that it is also vital that a conclusion should be memorized and delivered with confidence and
good eye contact, not longer than the introduction; should wrap up the three main points; and should
never end with “okay, that's it, we're done” or ask, “any questions?” Yoo and Kaushanskaya (2016)
studied the classic finding and found out that, for their 20 Korean-English Bilingual participants, there
were

[s]tronger pre-recency effects in the L1 than the L2 suggest[ing] that the Long Term Memory (LTM)...plays a
crucial role in the ability to adopt active encoding and retrieval strategies when recalling items from the beginning
of the lists. Further, bilinguals’ Working Memory capacity is closely related to recalling items in the pre-recency
region in the L1 but not the L2, suggesting that dynamic interactions between the LTM and the Short Term Memory
characterize free-recall performance in bilinguals are crucially dependent on bilinguals’ knowledge of their two
languages. (p. 11)

This has clear implications for their ability to perform speeches in English when it is their L2. Desai (2016)
agrees by stating “[t]he serial position effects can be applied in public speaking where one tries to
remember a speech or a script for a play” (p. 302). However, it is also important to keep in mind that
despite mastery of the public speaking principles, students or any public speaker would still encounter
issues that are involved in the art of speech delivery.

Another concern is pronunciation. It is believed that a speaker’s inaccurate or unclear pronunciation
results in a false understanding of information as decoded by listeners. It is important in any type of
communication that accurate information should be delivered and processed effectively and efficiently.
Jones (2002) emphasized that “creating a stronger link between pronunciation and communication can
help increase learner’'s motivation by taking pronunciation beyond the lowest common denominator of
‘intelligibility” and encouraging students’ awareness of its potential as a tool for making their language not
only easier to understand but more effective” (p. 183). Ramos (2014c) also mentioned that “[w]hen
students have a desirable outcome from people with good accent and diction, some of them are likely to
develop or heighten their performance skills in any communicative encounters” (p. 332).
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Impact of speech delivery

For Nikitina (2011), a speech delivery is not just a process, act, or art but involves all three. Therefore, it
is understood that public speakers should choose a topic, gather information to support their views,
organize, and outline their whole speech, and practice expressing a good message while demonstrating
fluency, motives, and confidence before an audience. When asking students’ perceptions toward the
effectiveness of public speaking in support of their speaking practice, Rahayu’s (2018) study reported that
1) they can help themselves to become confident by practicing speaking; 2) they can improve their
potentials and talents effectively; 3) they can express their ideas, opinions, and feelings as they encounter
a new experience; 4) they can further improve their vocabulary and fluency; 5) they can solve some
issues in public speaking (e.g., nervousness); 6) they can listen more carefully and critically evaluate
other speeches; and, 7) they can gain good opportunities for a future career.

Moreover, El Mortaji (2018) conducted a study on the impact of videotaping on the students’ public
speaking skills. He found that watching their performances on the videotapes provided the students the
avenue to eradicate previous mistakes, explicitly visualize while evaluating the positive and negative
aspects of their performances (e.g., verbal and non-verbal). Students also enjoy the experience of
watching their performance for the first time, improving their self-confidence, and fostering the alignment
of their future goal-oriented speech delivery. Syafryadin et al.’s (2016) study also found out that speech
training is beneficial in determining their issues and solving them related to the speaking itself (such as
how to open, deliver, close the speech as well as fluency and accuracy in conveying speech in front of a
crowd).

Meanwhile, Blume (2013) distinguished between a speech and a presentation in this way: “...a speech is a
talk or address, and a presentation is a talk with the use of some sort of visual aid” (para. 5). This
distinction puts the speaker as the focus of attention rather than any visual aids they may be using, thus
emphasizing the language and strategies used to make an effective speech. Docan-Morgan (2015)
emphasized that “[t]he terms public speech and presentation are often used synonymously in everyday
language” (p. 5). He said that “[w]hether you speak in public to a large audience or in more intimate
contexts with a small audience, the same skills are nheeded whenever one person has the responsibility for
delivering a message successfully to a group of others” (p. 5). Engleberg (2007) noted, “the term speech
often connotes a public speech, that is, a presentation to a large public audience...” (2007, p. 1).
Therefore, oral presentation and speech delivery share a joint impact in any speaking engagement.

I"

Celce-Murcia (2001) believed that “oral presentation is an activity which improves students’ speaking skil
(p- 17). Meloni and Thompson (1980) claimed that if an oral presentation is taught in the classroom, a
language learning experience is meaningful among EFL learners. Researchers have shown that oral
presentations can also offer learners an appropriate aid to connect the discrepancy between language
study and language use (Farabi et al., 2017).

However, when the students experienced weak competence in public speaking in front of many audiences,
the points to remember is that they have insufficient vocabulary and they mispronounce English words,
have “nothing to say”, make grammatical mistakes, use inappropriate intonation, experience fear, as well
as have inadequate knowledge, poor preparation, and bad time allotment (Nippold et al., 2005). The
bottom line of both speech delivery and oral presentation is communicative practice. Ramos’ (2014a)
study revealed that Korean students considered any communicative practice a challenge in overcoming
inhibitions (e.g., shyness and discomfort), especially when a teacher or an exciting topic provoked them to
actively participate. However, even though the topics are interesting, with a lack of practice and skills in
gathering and organizing information, a public speaker may not be able to succeed in their communication
objectives.

Self-monitoring and self-assessment

Self-monitoring involves self-regulation and is an ongoing process (Harris et al., 2005). It helps students
raise awareness of behavioral obstacles to their learning and act to reduce or overcome these by self-
monitoring to recognize, manage their own activities, and assess their results. If students achieve a
positive outcome, their motivation and efforts to complete tasks will also rise (Falkenberg & Barbetta,
2013). The self-monitoring process must be student-centered thereby leading to independence,
motivation, and engagement (Kanani et al., 2017). Self-monitoring offers advantages for both teachers



MEXTESOL Journal, Vol. 46, No. 3, 2022 5

and students. When students are able to self-monitor, required teacher interventions go down and more
instructional time results (Bouck et al., 2014; Wolfe et al., 2000).

In terms of self-assessment, research has highlighted various problems connected with the introduction of
self-assessment as a tool for evaluation including a lack of correlation between teacher ratings and
student self-ratings (Blue, 1988; Pierce et al. , 1993), students’ evaluation experience (Mabe & West,
1982; Ross, 1998), cultural factors (Blanche, 1988; Blue, 1988; Yu & Murphy, 1993), and the assessment
instrument itself (global skills assessments appear less reliable than skill or behavior specific forms of self-
assessment) (Chapelle & Brindley, 2002; Strong-Krause, 2000).

Second and foreign language learning research demonstrated that students can effectively assess
themselves and that moderate to high correlations occur between student self-ratings and others’
evaluations of the same factors or behaviors (Bachman & Palmer, 1989). Some of the most common
problems that students without experience in self-assessment may experience are failure to comprehend
the assessment process, being too subjective in evaluating their work, and feeling reluctant to do a job
they see as belonging to their teacher. Students need to be adequately trained before using such
instruments to assess themselves especially if it forms part of the basis for their final grades on
assignments or an entire course.

The studies of cultural factors and self-assessment are not conclusive and require more investigation. For
instance, Blanche (1988) found that many students did not share the same beliefs regarding evaluation as
their instructors, and Oskarsson (1978) concluded a mismatch between learners’ and teachers’
educational goals. Nevertheless, if teachers’ evaluations are regarded as valid and reliable, it is possible to
determine the accuracy of their students’ own assessments by comparing their scores (Heilenman, 1991).

The nature of the self-assessment instrument may also affect its reliability for evaluation purposes. When
self-assessment instruments ask for global judgments, it may be challenging to interpret the information
as evaluations per se. Some studies have demonstrated that when more concrete and descriptive scales
are provided, students can assess themselves more accurately (Janssen-van Dieten, 1989; LeBlanc &
Painchaud, 1985).

Although there is no consensus on the use of self-assessment for evaluation purposes, it is clear that it is
beneficial to learning. First of all, self-assessment fosters autonomy and responsibility for learning. Since
self-assessment requires reflection and awareness, learners can control their knowledge and become more
independent of the teacher. It has been suggested that self-assessment is an integral part of autonomous
learning (Gardner & Miller, 1999; Tudor, 1996) and that without learner self-assessment, “there can be no
real autonomy” (Hent et al., 1989, p. 207). Further, when self-assessment expects improvement, genuine
autonomy is the result.

Secondly, self-assessment can facilitate critical thinking. As Vygotsky wrote,

self-assessment promotes critical thinking. When teachers allow their students to self-monitor, they foster
students’ understanding and management of cognitive processes, and also help them develop knowledge through
conscious control over that knowledge or develop metacognitive awareness of knowledge and thought” (Vygotsky,
cited in Munoz & Alvarez, 2007, p. 6).

It is essential to teach students metacognitive skills because they lead to the development of better
learning skills and performance. According to Chamot and O'Malley (1994), when students are required to
self-assess, they need to “exercise a variety of learning strategies and higher-order thinking skills that not
only provide feedback to the student but also provide direction for future learning” (p. 119).

Consequently, self-assessment can help students improve learning by recognizing their knowledge and
abilities. Reviewing past research helps ascertain what has yet to be discovered to positively and
effectively implement self-monitoring and self-assessment within the classroom.

Ultimately, there is disagreement about which factors may affect students’ anxiety while presenting in a
classroom setting in front of their peers. This study will limit itself to factors related to anxiety, including
gestures and facial expressions, voice tone and relaxed attitude or behavior, spontaneity, and planned
organization of delivery to better address the needs of students and instructors and incorporate many of
the outcomes related to the above literature and findings.
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Methodology
Research design

This research used mixed qualitative and quantitative methods. A qualitative method provides open-ended
questions which the participants may provide further explanations in the questionnaire. According to
Dornyei (2011), “[t]he open responses can offer graphic examples, illustrative quotes, and can also lead
us to identify issues not previously anticipated” (p. 107).

Role of researchers

With regards to the role of researchers in a study, “[p]ositionality, in qualitative research, refers to the
researcher’s stance in relation to significant others in the research and how such a viewpoint influences
the dynamics of the research process and the writing of the research paper” (Ellis & Bochner, 2000). The
foreign researchers in this study are professors, and at the same time, the observers in the class, and
thus their personal experiences are deeply embedded in the research process. Therefore, the researcher
cannot “hide behind the cloak of alleged neutrality (Fine et al. , 2000, p. 109).

Description of participants

The study was conducted with the participation of all third- and fourth-year English majors who attended
the Public Speaking classes offered by the researchers within three semesters at the Department of
English Language and Literature under the College of Humanities of a Korean university. Specifically, there
were 47student participants in the survey. Participation in the study was completely voluntary. Students
were assured that non-participation would not affect their grades.

Data collection procedures

All data gathering in this study was done through a questionnaire with five questions concerning students’
perception of their speech delivery. Each question was marked following the five points Likert scale (i.e.,,
excellent (5), good (4), average (3), fair (2), and poor (1)) and was accompanied by a statement of a
possible reason which each student marked as ‘agree’ or ‘disagree’ (see appendix A). The possible reasons
were indicated for the students to agree with and to guide them on what and how to reason out. A space
below was also provided for each question, just in case, students may have further explanations or other
reasons that were not covered by the questionnaire. Several students who provided other reasons were
also included.

All students rated all questions and indicated in response to the prepared possible reasons whether they
agreed; however, not all of them wrote down additional reasons. Furthermore, student respondents
agreed to take a video of their actual performances, and they were the ones who sent their videos to their
professors via email. The actual performance and the questionnaire were graded using the public speaking
rubric.*

Data analysis

Frequency count to determine the number of responses in the survey questionnaire was calculated by the
percentage formula in Excel (The Smart Method, 2018). The five questions or aspects) in the survey
questionnaire were then arranged as follows: anxiety, gestures and facial expressions, voice tone and
relaxed attitude and behavior, spontaneity, and planned organization of delivery. The quantitative survey
results were interpreted in light of the qualitative results from the students’ reasons and the researcher-
professors’ comments or analysis. In the end, SPSS was used to for data analysis with a result chi-sq
coefficient and p-value that shows whether there is significance between students’ self-evaluation and
actual delivery (professors’ evaluation of their classroom performances with recorded videos).

Results
Table 1 below presents the results of student respondents concerning their perceptions of speech delivery.

4 Modified from: http://www.tusculum.edu/research/documents/PublicSpeakingCompetencyRubric.pdf?
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% G % A % F % P %

1. effectively manage anxiety 2 4 16 34 18 38 8 17 3 6
2. ;a;g?icntigvsely execute some gestures and facial expressions that fit ideas and 7 15 13 28 14 30 12 26 1 2
3. Egﬁ;t/ii\;erly perform speeches with proper voice tone and relaxed attitude or 8 17 14 30 19 40 5 11 1 2
4. effectively catch up with the flow of speech whenever getting lost in the middle 2 4 13 28 24 51 6 13 2 4

of performance
5. effectively present the introduction, body, and conclusion of speeches as planned 13 28 16 34 16 34 2 4 0 O

Note. E-excellent; G-good; A-average; F-fair; P-poor

Table 1: Percentage of students’ perception in speech delivery

In reporting how effectively they managed anxiety, about 2/3 of the students rated themselves as
average, good, and excellent: Of the 47 participants, 4% reported that they effectively or excellently
managed it, 34% reported that they were good at it, and 38% felt that they were average. On the other
hand, 17% of them rated themselves as fair, and 6% thought they were poor. With confidence, 13
student participants expressed their insights as they know their strengths and weaknesses, thus managing
anxiety in speech delivery. For example, student AW commented: “"While doing many activities and tests,
I trained myself to be a more natural speaker. “"Student G mentioned: “If I feel nervous, I gaze a person
among audience [sic] For sure, I have my strategies to overcome nervousness or anxiety.” Student AT
admitted: “I am not afraid of speaking in front of others originally. However, if I didn’t prepare well, I
would feel nervous and show up my nervousness [sic]”. Taking on the challenge, student AS stressed: "I
pushed myself to lots of challenging experiences, so I just let me nervous [sic].” Because when I give a
speech, I'm always nervous. * Student AR said: "I am nervous easily when I present but I can adapt easily
too. ™

A\}

In contrast, Student AU mentioned: “I'm still nervous though I'm perfectly ready for it, ™ and this was
agreed to by student AV. Student I said: “Actually, I'm not accustomed to stand in front of people. I have
to practice more. “Student B said: “. . . because I can’t control my mind well [sic].”

As for determining how effectively they executed some gestures and facial expressions that fit ideas and
feelings, about 2/3 of the 47 participants evaluated their performance as average, good, and excellent.
Specifically, 15% of them felt that they excellently executed some gestures and facial expressions that fit
their ideas and feelings, 28% perceived themselves as good, and 30% felt they were average; while 26%
felt they were at the fair rating, 2% were at the poor level. To support these claims, 19 participants
revealed that most of their performance was driven by “ethical speaking”. For instance, student AV added:
"I can use body language in speech and I can hide my nervousness on my face [sic]”. Student AT agreed
by saying: “After taking ethical speaking, I add more gestures when I deliver my speech. But it is hard for
me to show my facial expression fitting my speech [sic].”"However, while this is not perhaps ethical:
student AQ said: “Yes. Also, I can do well when I drink. I feel my emotions are more rich [sic]. "

In finding out how they effectively performed speeches with proper voice tone and relaxed attitude or
behavior, more than 2/3 of the 47 participants labeled themselves as average, good, and excellent. In
particular, 17% of the participants were excellent at performing their speeches with proper voice tone and
relaxed attitude or behavior, 30% felt that they were at the good rating, and 40% perceived that they
performed at the average level. The rest (11% being fair and 2% being poor) felt they were at the lowest
ratings. According to 22 participants, they have developed creativity and confidence that help them
perform with satisfaction. Some of their comments are as follows: Student M confidently said: “. . . I like
to sing a song and I know which tone of voice is proper for each sentence. Those things are my important
strategies. “Student AG reasoned: “Because I practiced enough to perform my speech perfectly. “Student
AR said: “. . . if I don't act for people, they feel uncomfortable so I have to try. * However, student AD
mentioned: "I need more skill to speak slowly. *

In revealing how they effectively caught up with the flow of speech whenever getting lost in the middle of
a performance, over 2/3 of the 47 participants rated themselves average, good, and excellent. In detail, 4%
of student participants thought they were excellent at it, 28%considered themselves as good, and 51%
were at the average rating. The rest (13% and 4%) assessed themselves as fair and poor, respectively.
The prevalent reason for this claim by 20 participants was that they had accumulated the essential
strategy of coping mechanisms. For example, student AV claimed: “My crisis management skill is good. I'll
continue my speech in short time [sic].” However, student AS honestly mentioned: “It's hard because I
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think I'm trying to memorize it too much. I have to speak like I do normally, but it's difficult.” Also,
student N said: “I feel hard to get back to my speech when I lost my way [sic]” and student ] confirmed
that he also encountered the same feeling.

In laying out how they effectively presented the introduction, body, and conclusion of speeches as planned,
most of them rated themselves as good, average, and excellent: Of the 47 participants, 28% were
excellent at presenting the introduction, body, and conclusion of speeches as planned, 34% were good,
and another 34% felt they were at the average rating. Only 4% rated themselves as fair and none of them
(0%) felt they were poor at it. This suggests that most of them were able to carry it out satisfactorily.
Twenty-two of the total number of participants revealed that it is because they have mastered the flow of
speech. For instance, student AQ confidently said: “Yes, of course! I learned a lot in the last few years
with professors.” Student M commented: “Yes. I believe everything is up to introduction and conclusion
part. Entice audience in the introduction, and inspire them in the conclusion with a strong impression are
the one of the most important thing in my speech [sic]”. Student P said: “Sometimes, it is difficult
because it is in English. ‘actual’ speech performance via videos.”’

E % G %% A % F % P %

1. effectively manage anxiety 6 13 15 32 19 40 7 15 0 O

effectively execute some gestures and facial
expressions that fit ideas and feelings
effectively perform speeches with proper voice

5 11 15 32 23 49 4 9 0 O

3. tone and relaxed attitude or behavior 7 15 14 30 20 43 6 1300
effectively catch up with the flow of speech

4. whenever getting lost in the middle of a 5 11 14 30 18 38 10 21 O O
performance

5. effectively present the introduction, body, and 8 17 9 19 23 49 7 5 0 0

conclusion of speeches as planned
Note. E-excellent; G-good; A-average; F-fair; P-poor

Table 2: Percentage of students’ actual speech delivery (professors’ observation via videos)

In managing anxiety effectively, 13% of 47 student participants were rated as excellent; 32%, good; 40%,
average; 15%, fair; 0%, poor. In executing some gestures and facial expressions effectively that fit ideas
and feelings, the ratings evaluated by the researcher-professors are the following: 11% of them were
excellent; 32%, good; 49%, average; 9%, fair; 0%, poor. As for performing speeches effectively with
proper voice tone and relaxed attitude or behavior, 15% were marked excellent; 30% were good; 43%,
average; 13%, fair; 0%, poor. Moreover, student participants’ ability to catch up effectively with the flow
of speech whenever getting lost in the middle of a performances as follows:11% were rated as excellent;
30%, good; 38%, average; 21%, fair; 0%, poor. Finally, presenting the introduction, body, and
conclusion of speeches effectively as planned, 17% of the 47 participants were rated as excellent; 19%,
good; 49%, average; 15%, fair; 0%, poor.

Table 3 presents the chi-square and p-value between students’ perception of their speech delivery and
their actual speech performance, as shown in their videos.

x?2 df Critical value @ a = 0.05 P - value
1. anxiety 2.562976 4 9. 488 . 633925
2. gestures and facial expression 3.83269 4 9. 488 . 429135
3. voice tone and relaxed attitude or behavior 0.591608 3 7. 815 . 898353
4. spontaneity 7.851852 4 9. 488 . 09716
5. planned organization of delivery 3.592332 4 9. 488 . 463983

Table 3: Chi-Square and P-Value between students’ self-evaluation and actual delivery (videos)

5 Again, see rubric at: http://www.tusculum.edu/research/documents/PublicSpeakingCompetencyRubric.pdf?




MEXTESOL Journal, Vol. 46, No. 3, 2022 9

The difference between students’ self-evaluations and actual delivery in terms of anxiety, gestures and
facial expression, voice tone and relaxed attitude or behavior, spontaneity, and planned organization of
delivery was not significant in any facet. The results of those five aspects are not significant at p < .05.
Also, the critical values are more significant than the chi-square values.

Discussion

In this study, participants performed moderately in the public speaking tasks. In particular, a good
number of student participants were able to effectively manage anxiety due to self-monitoring or self-
assessment. Knowing their own strengths and weaknesses potentially helps build up a framework for
anxiety management. For instance, undergoing various classroom activities and tests, gazing intently at
audience members, and accepting readiness are some ways to effectively scaffold their speech delivery. In
addition, self-awareness also anticipates and potentially helps manage future threats and opportunities.
One of these involves pushing oneself into challenging experiences wherein they would tend to become
anxious or nervous because they have not yet established confidence standing in front of the crowd or
may have inhibitions due to their cultural orientation. Typically, Korean students feel that their society,
culturally speaking, is too judgmental and sensitive; so even with minor mistakes, it takes time for them
to cope with their minds or emotions. In other words, they may focus too much on these concerns until
they would eventually feel down resulting in feelings of failure even if only minor mistakes are being made.
This makes it harder for them to overcome their fear of public speaking in the target language.

As ethical speaking is indeed influential for students, many of them were still able to effectively execute
some gestures and facial expressions that fit their ideas and feelings. For instance, a good facial
expression could hide their true level of anxiety or nervousness, which suggests that body language
expressed through facial expressions and other forms of gestures make a speech performance more
attractive and memorable. Besides, drinking alcohol could stimulate enriched emotions, which may be a
part of ethical speaking as long as it does not create trouble in the delivery process. Based on general
observations, drinking in Korea is culturally a part of social and business undertakings, which measure the
amount of success as an intimate relationship is built in the process. That is why drinking (not to the
extent of drunkenness, though) could be a tool to feel more confident, hoping that a teacher could
understand the effort to perform.

Proper voice tone and innate traits which are classified into attitude or behavior, are essential elements in
establishing good public speaking performance. Attitude is the hidden mindset of an individual, while
behavior is the visual aspect performed through actions and words. Used together, most of the student
participants effectively carried out speeches with the proper tone of voice and a relaxed attitude or
behavior due to the development of creativity and confidence. Creativity can be seen developing as one
sings a song to determine a varied tone of voice which affects natural speech; thus confidence and self-
esteem can be developed as they succeed in the art of speech delivery. In addition, confidence is the
initial effect of an effort to perfect a speech, which would mean that the proper attitude (e.g., sensitivity
or empathy) overcomes obstacles. In fact, one student tried to do everything possible to avoid feeling the
audience members’ discomfort.

Another aspect of speech delivery dwells upon most students who were able to use spontaneity, i.e.,,
effectively catching up with the flow of speech whenever getting lost in the middle of the performance. In
such a scenario, the students have already accumulated the essential strategy of applying a coping
mechanism to sustain their performance in the actual delivery of a speech. A coping mechanism refers to
a mental or psychological system that evaluates the degree of inconvenience or uncomfortable situation
sand converts them into positive outcomes in whichever way is most suitable to the individual. It seems
that when they have encountered life crises, they are able to manage difficult times that naturally induce
an automatic response to a new challenging task on the spot (e.g., able to continue the speech after a
short period of feeling lost in the middle of actual performance). On the other hand, when one performs
by relying on memorization in the entire speech delivery, they are likely to fail in remembering what to
say next because of a lack of authentic immersion in a practical situation. Mostly, Korean students at
lower levels or years were taught to study English by memorizing what is written in the book without
appropriate conversational practice as most of them are not willing or able to interact with foreigners and
their fellows orally.
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Finally, as a planned organization is important in delivery, many student respondents were able to present
the introduction, body, and conclusion of the speech as planned. Indeed, they have mastered the flow of
speech due to their previous language classroom experiences. Further, what is more appealing in their
speech delivery is that one could not forget the special tricks for introduction and conclusion that
encapsulate the overall mood or direction of the speech performance. This progress suggests that the
teacher’s teaching skills and input should be significant to a learner’s academic life so that motivation and
interest keep developing every time new learning takes place. Educators must also make students fully
aware of the criteria of speech delivery with their skills which can be further honed by applying all the
lessons to their actual speech performances. However, it is of utmost importance that when students fall
short of good speech delivery, educators should understand and look into the difficulties students
encounter in English classes and their personal issues and efficiently implement scaffolding techniques to
enable students to achieve their students’ academic goals.

Conclusion

In the five factors of their public speaking performances, there are no significant values or differences
statistically between students’ perceptions as indicated in the questionnaire and actual delivery as
observed by the researcher-professors using the videos. In effect, the students performed moderately well.
However, professors should still consider the student perspective in shaping instruction to offer guidance
in developing compensatory strategies or approaches that support effective public speaking. At the end of
the semester, professors should take note of the data gathered from students to reshape the public
speaking syllabus. By doing so, most students will increase their public speaking performance to a good or
excellent rating.

Self-monitoring or self-assessment referring to students’ strengths and weaknesses are essential in
carrying out public speaking performances. However, anxiety is sometimes present due to their cultural
orientation that pertains to their often judgmental and sensitive society that inhibits their confidence.
However, the professors of public speaking in this study believe that they could be trained with sufficient
practice. According to DeCapua and Wintergerst (2010), “[a]lthough a culture shapes its members, people
within any culture differ from one another...[and]members of a culture remain individuals in their own
right” (p. 42). Therefore, opportunities could be offered in the form of constant practice and personal
strategies inside and outside of the classroom (e.g., developing the right attitude or perspective towards
commitment and challenges) to improve their public speaking. After all, human beings can adapt to realize
their full potential.

Techniques for hiding anxiety include gestures and facial expressions. However, performance-based
criteria are not the only way to improve public speaking skills. It is also a lecture-based curriculum that
affects a student’s meaningful experience of how public speaking principles lead them to potentially
achieve better outcomes. DeCapua and Wintergerst (2010) noted that “. . . each culture has its own
specific nonverbal behaviors, which can be misunderstood or misinterpreted by members of other cultures
who interpret these nonverbal behavior patterns according to the rules and norms of their own culture” (p.
71). In other words, they may be distracted by foreign professors (or any foreign audience members) or
their classmates who were present during their actual performance. Professors, in turn, need to remember
that the lens through which they view such performances may be influenced by their cultural norms. Thus,
the development of a student’s schema through a series of lectures and training influences the overall
control of actual performance and delivery strategies in the use of gestures and facial expressions. As part
of the strategy system, minimal alcohol drinking may also help students to complete the tasks, but that
could also be risky and an example of a possibly negative coping strategy if overused.

In boosting creativity and confidence, the proper usages of both voice tone and relaxed attitude or
behavior are the keys. Most of them care so much about other people’s views, regardless of whether they
grew up in a collective or individualistic society. For example, Kim (2002) noted, “[p]roblems arise when
certain cultural practices are imposed on people who do not share the cultural values behind the practices”
(p. 839). Thus, teachers in public speaking classes should develop consistency in achieving specific goals,
one of which could be to speak moderately and clearly.

Moral lessons from their interpersonal experience with situations and people help public speaking learners
to manage spontaneity and fluency throughout the speech just as they have strengthened their positive
attitudes to survive in difficult moments. Due to this positive attitude and knowledge of their full
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experience, they can become more spontaneous and attentive during their speeches in English. Shumin
(2012) concluded that “. . . to speak a language, one must know how the language is used in a social
context” (p. 206). On the other hand, when one performs by relying on memorization in the entire speech
delivery, they are likely to fail in remembering what to say next because of a lack of authentic immersion.
Thus, memorization does not last long because the information is superficially registered in the brain
without meaningful language experience. Oliver and Utermohlen (19957} criticize the fact that students are
often made to memorize information without processing it critically.

Finally, for the planned organization of delivery, teachers should give enough input and train them with
skills that are significant to them so that their competence, motivation, and interest could be improved.
Ramos (2015) study pointed out that “"some Korean students in the FGDs became open-minded to critical
thinking activities because they could widen their logical thinking capacity by organizing their thoughts or
information with proper words and grammar” (p. 57). Targeting something that they have strong opinions
about is important to draw out critical thinking that leads them to become more communicative (Ramos,
2014b).

The outcome of this paper is a reminder that reassessment of course objectives and goals of the public
speaking class should be done at the end of each term or semester so that while reflecting on their
teaching skills and course materials, teachers can address the real strengths and weaknesses of students.
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Appendix

A. Students’ Perception in Speech Delivery
Dear Respondent,

14

Please, fill out this survey form. By discovering what strengths and weaknesses you have encountered in the Public Speaking
class, we (the professor-researchers) can make generalizations and recommendations that will improve the teaching of the

course for English majors.

Instructions: Rate the following statements as honestly as possible by checking the appropriate column (\/) and then give

reasons below each statement.

excel- good average fair
Statements lent (5) (4) (3) 2)
1) I can effectively manage anxiety.
Reason: (e g , because I know my strengths)
2) I can effectively execute some gestures and facial expressions that fit my
ideas and feelings.
Reason: (e g, because I have learned ethical speaking)
3) I can effectively perform my speech with a proper tone of voice and a
relaxed attitude or behavior.
Reason: (e g, because I have developed creativity and confidence)
4) 1 can effectively catch up with the flow of my speech whenever I get lost in
the middle of a performance.
Reason: (e g, because I have the essential strategy of coping mechanism)
5) I can effectively present the introduction, body, and conclusion of my
speech as planned.
Reason: (e g, because I have mastered the flow of speech)
B. Delivering a speech
Adapted or modified from: http://www.tusculum.edu/research/documents/PublicSpeakingCompetencyRubr c.pdf?
1. Anxiety (demonstrating awareness of listener’s needs)
Points Criteria
5 IThe cho ces of language, examples, and aids work together to heighten the listener’s interest and connection

(excellent) lto the topic so anxiety is managed well as students have much previous experience or knowledge.

IThe speaker’s word choices, explanations, and enthusiasm are appropriate

(ave::a e) for the top c and for each point, appropriate aids are incorporated. So, anxiety is managed moderately as
9 students have enough previous experience or knowledge.
(p:or) IThe presentation is uninteresting because of lack of experience and knowledge.

2. Gestures and facial expressions (appearing comfortable with audience)
Points Criteria

(excellent) guiding the listener through the presentation.

5 Eye contact, interact on with a ds, and physical gestures demonstrate the speaker’s energy and interest,

(ave::age) Eye contact, interact on with a ds, and physical gestures are natural and fluid.
1 Eye contact w th the audience is lacking. Gestures are missing or awkward. The speaker depends heavily on
(poor) the written speech or notes.

3. Voice tone and relaxed attitude or behavior (using tone, speed, and volume as tools)

(poor) presentation.

Points Criteria
5 IThe speaker manipulates tone, speed, and volume, using these tools to emphasize important ideas and
(excellent) hold the listener’s attention while maintaining appropriate attitude or behav or.
3
(average) IThe speaker avoids distracting vocal fillers or phys cal mannerisms and uses
adequate speed and volume throughout the presentation, while maintaining subtle att tude or behavior.
1 \Vocal fillers are present throughout the presentation. Speed and volume are inappropriate for the

poor

(1)
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4. Spontaneity (demonstrating complexity of thought and vocabulary)
Points Criteria

5 \Variation of sentence structure and word choice works to keep the listener interested and provides multiple
(excellent) examples and descript ons as tools for spontaneous or natural delivery.

3 Sentence structure and word choice are varied to avo d monotony of tone and
(average) repetition of ideas so as to moderately manage spontaneous or natural delivery.
1 Sentence structure and word choice are monotonous and uninteresting. Spontaneous or natural delivery is
(poor) poorly managed.

5. Planned organization of delivery (organizing the content)

Points Criteria
5 IThe content is organized log cally with flu d trans tions to capture and hold the listener’s attent on
(excellent) throughout the entire presentation.
(average) IThe organization of the content is congruent; transitions are evident.
(p:or) IThe content lacks organization: transitions are abrupt and distracting.

Quick Reference:

No. Statements 5 4 3 2 1
1. I can effectively manage anxiety. (Demonstrating awareness of listener’s needs)
2 I can effectively execute some gestures and facial expressions that ft to my deas and
i feelings. (Appearing comfortable with audience)
3 I can effectively perform my speech w th proper tone of voice and relaxed attitude or
i behavior. (Using tone, speed, and volume as tools)
4 I can effectively catch up with the flow of my speech whenever I get lost in the middle
i of performance. (Demonstrating complex ty of thought and vocabulary)
5 I can effectively present the introduct on, body, and conclusion of my speech as
i planned. (Organizing the content)






