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Abstract

The current study identifies and analyzes, through metaphor analysis, the conceptualizations and beliefs preservice
teachers of English hold about three different dimensions of the language assessment process: teachers, students, and
assessment itself. Forty-nine preservice teachers from the second to the fifth year of their English Teaching Program
answered a metaphor questionnaire in which they created a metaphor for each of the three dimensions above. Then,
these metaphors were later analyzed using predominantly qualitative techniques. A metaphoric analysis protocol allowed
the metaphors to be coded and sorted based on the participants’ reasoning into the roles participants considered
teachers, students, and assessment played in the process of assessment. Findings were organized into three
dimensions: teachers’ roles, students’ roles, and the role of assessment. Seven different metaphoric representations of
teachers’ roles in assessment were identified, while three were found for students and two for assessment. The present
study also revealed that the preservice teachers held varied metaphors regarding the process of language assessment,
showing a complex and deep understanding of the purposes of assessment from the role of teachers and students.
There is a need for further study to understand why preservice teachers assigned these roles to these agents.

Resumen

El presente estudio identifica y analiza, a través de un analisis de metéaforas, las conceptualizaciones y creencias que
los profesores en formacion de inglés tienen sobre tres dimensiones del proceso de evaluacion del idioma: profesores,
estudiantes y la evaluacion como tal. Se utilizdé un cuestionario de metaforas para recolectar los datos de 49 profesores
en formacion de segundo a quinto afio de su programa de ensefianza de Inglés, quienes crearon una metafora para
cada una de las tres dimensiones: docentes, estudiantes y evaluacion. Luego, las metaforas se analizaron utilizando
técnicas predominantemente cualitativas. Un protocolo de andlisis metaférico permitido codificar y clasificar las
metaforas, segun la justificacion de los participantes, en los roles que los participantes consideran que los profesores,
los estudiantes y la evaluacion desempefian en el proceso de evaluacion. Los hallazgos se organizaron en tres
dimensiones: roles de los profesores, roles de los estudiantes y el rol de la evaluacidn. Se identificaron siete
representaciones metafdricas diferentes sobre los roles de los profesores en la evaluacidon, mientras que las
representaciones metafdricas para los estudiantes y la evaluacion fueron tres y dos, respectivamente. El presente
estudio también reveld que los futuros profesores tienen metéaforas variadas sobre el proceso de evaluacion del lenguaje,
lo que muestra una comprension compleja y profunda de los propodsitos de la evaluacion desde el rol de profesores y
estudiantes. Es necesario realizar mas estudios para comprender por qué los profesores en formacion asignaron estos
roles a estos agentes.

Introduction

Assessment is a vital part in the teaching and learning process and is one of the most studied topics in the
field of language education. It can initially be divided into ‘traditional assessment’ and ‘authentic
assessment’. Traditional assessment is mainly based on tests that are focused on measuring students’
knowledge at a particular moment during their learning process (Law & Eckes, 1995). In authentic
assessment, on the other hand, students are provided with different and multiple forms of assessment to
demonstrate their knowledge, skills, and achievements in authentic or real-life situations. Authentic
assessment emphasizes what students know and aims at developing higher order thinking skills (Cheng &
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Fox, 2017; O'Malley & Valdes Pierce, 1999).

An exhaustive examination of teachers and students’ metaphors is a strong frame to explore individuals’
understanding of how metaphors shape and lead thought development and highlight the gap between
concepts and reality (Botha, 2009). Metaphors help to make sense of complex natural phenomena and can
be a valuable tool for unfolding and enriching the pedagogical process. The assessment purpose together
with the roles of the assessment participants are varied and mainly dependent on the individual
conceptualizations of assessment, as well as the social representations of those involved in the assessment
process. Identifying these concepts is a key to understand teachers’ philosophies and principles underlying
their teaching and assessment practices. In such an endeavor, metaphoric analysis is a sound tool to explore
preservice teachers’ conceptualizations on the roles of different stakeholders in language assessment. This
process always challenges teachers to find the best instruments, techniques, and tools to really assess what
they have taught. Therefore, this study aims at addressing the following research questions:

1. What are the metaphors preservice teachers hold regarding the roles of teachers and students in
the process of language assessment?

2. What are the metaphors preservice teachers hold regarding the process of language assessment?
Literature Review
Language assessment

When analyzing assessment, it is important to clarify a common mistake among the educational community:
the employment of assessment as a synonym for testing. The concepts of assessment and testing are
considerably different from each other. Testing is a part of assessment; it is just a structured and often
standardized technique, while assessment is based on collecting, analyzing, and reporting data about what
students know and are able to do (Bachman & Dambdck, 2017). Both testing and assessment are guided
by the principles of validity, reliability, practicability, authenticity, security, and washback (Cheng & Fox,
2017; Cohen, 2006; Coombe et al., 2007). Test takers are provided with exact information about the
procedures and scoring of the test, whereas in assessment, the methods and techniques used to collect
information and evidence vary, as well as the moment and context of application (Law & Eckes, 1995).

Assessment should mirror teaching and should consistently collect and analyse students' work through tasks
that resemble real-life situations and have a positive impact on learning and teaching (Bachman & Palmer,
2000; Bailey & Heritage, 2008; Gottlieb, 2012). Assessment is tightly connected to these two processes
and, as such, it is also aligned to lesson or course goals (Fulcher, 2010; Shohamy, 2001). It is perhaps one
of the teachers’ most complex, important, and demanding tasks that involves both teachers and students
(McNamara, 2001).

Assessment has been a widely studied topic in the field of education and various definitions and conceptions
of assessment can be found. Brown (2004), for example, defines assessment as “any kind of interpreting
information about student performance, collected through any of a multitude of means or practices” (p.
304). Brown’s definition emphasizes assessment to be an interpretation of evidence, to which Azis (2012)
adds that teachers also have to be interpreters of the results and translate them into teaching practices.
Harlen (2005) considers assessment to be a process. It involves establishing a purpose, deciding on the
relevant evidence, and the best method to collect, interpret, and later deliver the evidence. For Gottlieb
(2016), assessment designs should consider the characteristics of the student population, multiple pathways
for students to reach their goals, the complexity of the language, instruction, and potential biases.

Assessment can be divided into three different kinds: formative, summative, and diagnostic. The purpose
of formative assessment is to improve the learning process and provide students with feedback to inform
their performance; therefore, it is carried out during the teaching and learning process. Summative
assessment aims to verify students’ learning and is performed once the learning process is completed. In
summative assessment, results are delivered to the learners in the form of grades or scores (Bachman &
Palmer, 2000; Brown & Abeywickrama, 2010). Finally, diagnostic assessment, according to Yin (2008),
seeks to provide a meaningful insight into the strengths and weaknesses of students, and use that
information to assist the teaching process. This kind of assessment takes place usually at the beginning of
the learning process.

Assessment is a form of interaction and communication; it is a teaching and learning tool and not just as an
evaluation mechanism. In this sense, a difference is established between assessment of learning and
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assessment for learning. The former corresponds to summative assessment, and its purpose is to grade and
report. The latter is related to formative assessment and has the intention of enabling students to deeply
understand their own learning as well as their own expectations of the process (Gottlieb, 2016). Assessment
for learning works through context-sensitive feedback and helps teachers and students to know whether
that current understanding is a suitable basis for future learning. Earl (2003) identifies a third purpose:
assessment as learning to refer to the process of developing and supporting metacognition and self-
reflection for students, providing students with opportunities to reflect on their own mental and learning
processes.

As for the purpose of assessment, and based on the information assessment seeks to gather and the
methods through which that information is collected, assessment can be divided into 'traditional assessment'
and 'authentic assessment' (Coombe et al., 2007; Gocen and Ozdemirel, 2020). Traditional assessment is
mainly based on tests. The most broadly-used tools in this kind of assessments are multiple-choice tests,
true/false tests, short answers, and matching. According to Law and Eckes (1995), traditional assessment
mainly consists of tests of a single occasion that only measure the students’ performance at a particular
moment. In addition, traditional assessment is generally standardized and norm-referenced (Bailey, 1998).
Traditional assessment only informs about the test-takers’ position in comparison to other students in the
same year, but it does not give any information on their abilities or knowledge. Simonson et al. (2000) and
Law and Eckes (1995) argue that this assessment technique usually focuses on skills related to the lower
levels of cognition, such as memorizing and recalling of information.

Authentic assessment, on the other hand, is based on tasks and focuses on students’ ability to apply their
knowledge and skills to real-life simulations (Reeves, 2000). It includes innovative assessment tools, such
as open-ended questions, demonstrations, experiments, virtual simulations, projects, and portfolios. In this
type of assessment, students are given the opportunity to demonstrate their knowledge, competences, and
growth over time, providing them with multiple occasions to show what they have learned. Authentic
assessment also takes into consideration the abilities, knowledge, and attitudes that are considered
important in a working context and might benefit potential employers. To solve real-life related tasks, in
opposition to what happens in traditional assessment, authentic assessment requires the practice of higher-
level thinking skills in order for students to develop their language skills and proficiency.

Due to the growing understanding of the role assessment plays in instruction (Dietel et al., 1991), there has
been a change in paradigms from traditional to authentic assessment. Although traditional assessment might
apparently lack benefits, it presents some advantages in comparison to authentic assessment. While
authentic assessment is sometimes questioned by subjectivity, reliability, and validity issues (Simonson et
al., 2000), strategies used in traditional assessment ensure less subjective but at the same time provide a
better basis for scores consistency and test validity. Traditional assessment is frequently time and energy-
efficient, both for designing and scoring, whereas authentic assessment is usually time-consuming and
difficult to carry out. Assessment is a complex process that needs to be examined in terms of the different
stakeholders” conceptions and views on the real contribution of this process to the improvement of teaching
and learning. In this regard, metaphors constitute an important research tool to examine teachers’ and
students’ conceptions.

Metaphors

In essence, a metaphor is a figure of speech that consists of an implicit comparison between two unrelated
ideas or objects, based on a common characteristic, where one object is expressed in terms of a different
object (Alarcén et al., 2018a). Metaphors make comparisons centered on a single or multiple similarities
between two concepts, overlooking any aspect of those concepts that cannot be associated to each other.
The Conceptual Metaphor Theory, for example, includes in its definition of metaphor, the idea of an abstract
conceptual domain conceptualized in terms of another conceptual domain, which is frequently more concrete
than the first one (Lakoff & Johnson, 1980). As for the way in which they function, Gillis and Johnson (2002)
and Kovecses (2010) claim that metaphors operate as mediators between the information acquired in the
external world (intermental) and the internal use of the information (intramental) for knowing, making of
meaning, and influencing behavior. In the process of appropriation of metaphors, the way in which we
conceptualize the world culturally and cognitively is essentially changed (Dabbagh, 2017; Musolff, 2020).
Metaphors have always been used in the educational field as a vehicle for explaining how language learning
is used in different settings and examining new teaching strategies that can benefit learners’ academic
development.
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Metaphors and language education

Lakoff and Johnson (1980) state that conceptual metaphors are mental processes that provide information
on the way in which our minds encode and process the world and our experiences. Carter and Pitcher (2010)
claim that metaphors are linked to education because they are tools that make things understandable and
may scaffold learning. In other words, they can explain new scientific theories. In this regard, Cortazzi and
Jin (2020) and Geeraerts and Cuyckens (2007) state that metaphors can be effectively used as a research
tool to expose and interpret perceptions and conceptualizations the stakeholders of the educational field
hold related to a foreign language and the related concepts. Metaphors are widely used in the language
teaching field and among language instructors. Metaphoric studies are usually focused on students’
perceptions of school related topics, such as teachers, textbooks, and the learning process (Alarcén et al.,
2018b).

Budaev et al. (2015) stated that metaphors are one of the key concepts in educational theory. As constructs,
metaphors are present principally in teachers’ language and reflect largely the unstated meanings of a
teacher and their real disposition towards education. Consequently, metaphors are considered to play an
important role as vehicles for contemplation and understanding for teachers to question their own practices
and beliefs (Alarcon et al., 2018). Besides functioning as awareness raising vehicles, according to Budaev
et al. (2015), metaphors are present in teachers’ discourse and can serve as a way of uncovering teachers’
hidden conceptions and beliefs. Metaphors are even regarded by some experts as a vehicle of a world view
(Botha, 2009; Guerrero & Villamil, 2002) and a ‘lie detector tool’ (Budaev et al., 2015; Okere & Abah, 2019).
Metaphors work differently for teachers and students because the latter are just trying to build a new mental
construct, whereas the former already have their own ‘baggage®’. Therefore, metaphors are frames of
reference of the theories underpinning education at different levels and both teachers and students should
come to terms with the nature of the metaphors that hold the ideologies of a certain discipline. All metaphors
come with an ideological burden that is culture-driven. For example, when writers or speakers deliberately
choose certain metaphors, they may be trying to appeal to the receiver’s beliefs and emotions and to have
an effect on them. The metaphor THE NATION AS FAMILY implies that the government plays the role of
parents and the citizens are their children.

Studies on metaphors about assessment

Some studies related to teacher assessment reaffirm that students’ perceptions of assessment influence
their approach to learning (Barnes et al., 2015; Fulmer et al., 2015). Tasgin and Kose (2015) conducted a
study using metaphors with the purpose of identifying 254 pre-service classroom teachers’ perceptions
about objectives and assessment. The study was qualitative in nature, and phenomenological and content
analysis research methods were employed. To elicit metaphors, participants were given a questionnaire with
fill-in-the-blanks exercises, which read objectives are like..., because..., and assessment is like..., because....
Pre-service teachers would have to write metaphors of their creation. The collected data were analyzed in
five phases: (1) coding and sorting, (2) sample metaphor image compilation, (3) category development,
(4) testing of reliability and validity, and (5) analysis of quantitative data. Sixty-nine metaphors about
assessment were produced and sorted by the authors into nine different categories: 1. Assessment as a
process (it is like a road, because it reaches the desired place), 2. Assessment as a tool (assessment is like
an arrow, because it has an aim and indicates how far it has reached), 3. Assessment as a final element (it
is like a luxury car; the individual will always benefit from education), 4. Assessment as a sensitive element
(assessment is like a scale, because the weights placed on the extremes of the scale must be the same), 5.
Assessment as the reach of a decision (it is like choosing a candidate to marry, because if the wrong choice
is made, results will be negative), 6. Assessment as an objective element (it is like a recipe; if the necessary
procedures are completed, it will give positive results), 7. Assessment as a place (assessment is like a
prison, because the defendant will be processed and afterwards will be located where it belongs), 8.
Assessment as a subjective element (it is like a picture, because it causes an effect and an impression,
which is different for every individual), and 9. Assessment as a directive element (it is like a step, because
it will take you to different places, depending on your purpose).

As Tasgin and Kose's (2015) results revealed, the highest number of metaphors produced was related to
the category of assessment as a final element, while the fewest categories in terms of frequency were
Assessment as a sensitive element and Assessment as a directive element. Most of the metaphors about

8 Background knowledge and experiences
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assessment focused on both process and product, which indicated that pre-service classroom teachers
considered that assessment needed to focus not only on results but also on the process, giving relevance
to the methods and techniques when assessing.

In another study conducted by Nimehchisalem and Hussin (2018) the participants were requested to create
metaphors by completing the sentence: A world without assessment is.... Most of the metaphors used by
students considered assessment as a guide. Some of the metaphors students produced were: A guiding star
(assessment guides learning), steps of a ladder (assessment is a gradual process) and life of a free bird but
forever a wanderer (life without assessment has no direction). Students also viewed assessment as a reward
that motivates learning. The metaphors students developed referred to how relevant assessment is in the
learning process. No assessment is like food without salt, work with no reward, a job without salary. On the
contrary, a study carried out by Gok et al. (2012) demonstrated that the perception of pre-service
elementary and preschool teachers about measurement and assessment was not very positive. Participants
developed around 96 metaphors. Most of the participants regarded assessment as complicated. They
compared assessment and measurement to a maze because it is difficult to find a way out. Participants also
regarded assessment as subjective. They compared assessment to a sport match commentary because
people refer to a sport match from different points of view. In terms of grades, for example, teachers are
not very objective. Finally, participants regarded assessment and measurement as unnecessary. They
compared both concepts to a cicada, implying that assessment and measurement are both problematic.

Method
Design of the Study

This study is qualitative in nature and consistent with phenomenology (Merriam & Tisdell, 2016) suitable for
researching somewhat unknown phenomena, like identifying what metaphors preservice teachers hold about
language assessment. Phenomenology examines how people describe things and experience them through
their senses (Flick, 2018; Marshall & Rossman, 2016; Miles et al., 2014; van Manen, 2007).

Context

In order to observe transferability of the study, the characteristics of the context is provided in this section
(Merriam & Tisdell, 2016). EFL teacher education in Chile is offered at the university level through programs
that last between four and five years. To enter a teacher education program, students must sit for an
entrance exam that assesses Math and Spanish essentially. No foreign language requirement is required.
Over this period of five years, preservice teachers take general pedagogy courses, English language courses,
EFL methodology courses, and internships. They all end up doing a one semester professional practicum
and a final research piece usually known as thesis.

Participants

A convenience sample was used in this study. The participants were 49 preservice teachers from the second
to the fifth year of an English Teaching Program in a Chilean university. There were 26 female, and 23 male
participants. The average age range was between 20 and 34. These student-teachers have studied English
and pedagogy for five years as part of their preparation to become English teachers. They are trained as
future teachers of English at the university level. Preservice teachers take three semesters of EFL
methodology courses (approaches, classroom management, teaching of language skills, etc.) and four
internships, which all include language assessment units, which is the topic of this current study. These
participants have spent around 400 hours in different schools in which English is taught. These educational
establishments are samples of the three national school types: public, semi, and private; therefore, they
observe and work collaboratively with their mentor teachers who have different assessment practices and
views, which inevitably contribute to the shaping of preservice teachers’ professional identity. It is important
to mention that the participants of the current study have been part of an educational system that is grade-
oriented as grades qualify students from all educational levels to move from one level to another using a
scale from one to seven, with a passing grade of 4. It is a system in which grades tend to be thought of as
a synonym for assessment and testing is still very pervasive in the school system.

Instruments

An interpretation survey (Musolff, 2020) was used to collect the data and was made up of three different
sections: background information, metaphor examples, and metaphor creations. The first section asked
participants for background information (age, sex, and nationality). The second part of the instrument
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provided examples of metaphors to familiarize participants with the technique. Before beginning to answer
the third part, participants were asked to carefully review the examples provided. The third section was the
creation of metaphors through three statements. The statements to answer were: According to your own
opinion, the teacher who assesses English learning is seen as..., In your own opinion, the assessment of
English learning is like... and the last one, According to your own opinion, the students who are assessed
are like... (Alarcon et al., 2015). The survey and its three statements went through expert opinions and the
qualitative consistency per statement was over 90% in terms of the experts’ agreement. Since the survey
statements were brief, no psychometric features were measured. Participants granted their written consent
to take part in the study before answering the survey. They learned all the data was confidential, anonymous
and they could withdraw from the study at any time.

Procedure

The present study was carried out in three stages: planning, data collection, and data analysis. To conduct
this research, preservice teachers were contacted in person and online. They were informed that the data
collection would be anonymous, but that personal data would also be required to complete the study. They
signed an informed consent form. After sending the questionnaires, qualitative matrices were created to
collect the data. They contained seven different sections: age, gender, school, university generation, and
the three categories for the metaphors. Data saturation occurred in this study when data collection produced
no new insights into the phenomenon of metaphors. Confirmability was also sought through the data
collection sequence, which later allowed data to be condensed and displayed as can be seen in the results
section (Flick, 2018). The researchers’ main personal assumption when analyzing the data was that the
findings would unfold metaphors oriented to a traditional way of language assessment, in which testing
would play a key role. To avoid biases, an external researcher audited the data matrices. In order to enhance
dependability, different stages of the study are documented in the following section. These stages were
audited by an outside researcher in search of accuracy in findings. However, as the research participants
were small in number, no generalizable claims could be made. As a way to ensure credibility, member
checking was employed for data sharing and interpretations; thus, three research participants analysed the
data to see if they agreed with each other’s interpretations.

Data analysis

Metaphoric and frequency analysis were used to analyze the metaphors. Inductive content analyses were
conducted in an iterative and recursive way. To ensure the inter-coder reliability, three different researchers,
who were EFL teacher educators and were experienced in metaphor analysis were asked to analyze the data
which resulted in the agreement index of .78. Reading and analyzing the qualitative data led to the creation
of a first-level descriptive coding and a second-level analytic coding, which turned later to the more
advanced qualitative interpretive approach of metaphor analysis. The details of the coding procedure are
mentioned here to observe confirmability as suggested by Nassaji (2020). First level coding consisted of the
basic descriptive coding of the content of metaphors and the second level coding involved categorizing,
recategorizing, and condensing first level codes by connecting a dimension and its metaphors. The specific
analysis was content analysis for conceptual metaphors, which consisted of the following stages: (1) pre-
analysis (transcriptions were examined several times to provide thick data descriptions of possible
metaphors, that is to say, qualitative information that provided insights into the participants’ metaphors),
(2) coding (initial metaphor codes were set and reviewed by three researchers. Then they went back and
recoded all responses again). Coding meant identifying a metaphor in the data items, searching and
identifying groups of metaphors and finding relations between them. (3) classification (metaphors were
classified and some were deleted based on inter-coders’ assessments of those statements that were not
metaphors due to lack of comparison between two domains. Those deleted metaphors were just a basic
description), and (4) metaphor categorizing (final metaphors were categorized through constant
comparisons as suggested by Glaser & Strauss (1967). Researchers grouped patterns observed in the data
into meaningful categories.

Results
The following are the results of the data analysis conducted.

Metaphors preservice teachers hold regarding the role of teachers in the process of language assessment.

Metaphors about the teachers’ role in the assessment process
Dimension One: Teacher as a positive leader
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Table 1 specifies the first dimension Teacher as a positive leader. Details of some of the metaphors are
presented below.

Metaphors of teachers: Teacher as ... Frequency Justification

- shows different ways of teaching and learning.
An orchestra conductor 5 - uses different methods/strategies.
- gives instructions for students to reach the desired goals.
- supervises productivity.
A boss 2 - assesses with the purpose of identifying students' shortcomings
and finding ways to help them improve their learning.

- guides and changes strategies to reach the expected outcome.
- gives directions to guide and complete the process.
A film director 4 - makes decisions.
- explains different tasks.
- evaluates performance.

- guides its flocks to reach different goals.
- prepares and plans the flight.
- guides young people in their paths.
A guide 1 - monitors students, as mentors.
- promotes ideas.
- provides guidance.
A guru 3 - helps students find answers.
- provides clear instructions and solves students' questions.

- gives instructions.

A leader of a flock of birds 1

A travel agent 1 . .
- organizes time.

A Sherpa 1 - njodelg and dgmonstrates.
- gives instructions.

A role model 3 - guides the learning process.

Table 1. Teacher Metaphors for Dimension One

Table 1 shows the results of a series of metaphors regarding Teacher as a positive leader. The metaphors
in this Table represent that the teacher is seen as someone who gives instructions, uses different types of
teaching techniques, guides, and scaffolds students’ process of learning. Participants see the teacher as
someone who is like a guide, a guru, and a travel agent. Students provided different reasons to explain their
choice. For example, when the teacher monitors them, they see him/her as a guide. When the teacher helps
them find answers, they see him /her as A guru. Finally, when the teacher gives instructions and/or
organizes time, they see him/her as A travel agent. All these metaphors can be understood if we keep in
mind that the research participants are preservice teachers who are being prepared to work in the school
system at the university level and at the same time they are doing their teaching practices at different
schools in which they have the opportunity of observing and interacting with in-service teachers who have
to design and run assessments. They also see students’ reacting to assessments so they construct their
metaphors based on their university preparation and school experience.

Dimension Two: Teacher as a decision-maker
Different metaphors in this category are illustrated in detail below.

Metaphors of teachers: Teacher as ... Frequency Justification

- analyses all details to reach an informed decision.

- analyses the learning process.

- analyses lawyers' (students') performance.

The jury in a trial 2 - determines if the lawyer has enough knowledge of the law.

- decides who wins or loses (passing or failing the assessment task).
- provides knowledge.

- teaches the use of materials and the creation of different dishes.

A judge 3

A MasterChef judge 2

Table 2. Teacher Metaphors for Dimension Two

Table 2 shows that some participants identified the Teacher as a judge and Jury in a trial. In this respect,
the teacher is someone who makes decisions about students’ learning process. From the perspective of
other participants, a teacher is also someone who makes decisions depending on students’ performance.
Assessment puts teachers in the position of decision makers because they have to collect, analyse, and
communicate student data when they do assessments. The research participants, as teacher candidates,
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get involved in a great deal of assessment work when they do their teaching practices because they
collaborate with their mentor teachers in the design and grading of tests, quizzes, projects, and
assignments.

Dimension Three: Teacher as a trainer

Table 3 presents, in detail, metaphors contained in this dimension.

Metaphors of teachers: Teacher as ... Frequency Justification

- verifies the starting point and checks progress.
- runs entry tests to determine the individuals’ skills.
- creates appropriate exercise routines and provides strategies for

A personal trainer 3 better training.
- accompanies and guides (students).
- gives advice on how to carry out exercises.
. - creates strategies.
A soccer trainer 2 .
- checks skills.
A coach 1 - develops abilities, create strategies.

- facilitates learning.
Table 3. Teacher Metaphors for Dimension Three

Table 3 presents the teacher as a trainer in the assessment process. Based on the participants’ opinions,
they see the teacher as someone who checks progress, selects and provides appropriate strategies, and
guides students to achieve their goals. The research participants acknowledge assessment in this dimension
as an activity that provides evidence and data to reorient the teaching and learning process, particularly to
address students’ specific language needs, which require different types of scaffolding and support.

Dimension Four: Teacher as a creator

Table 4 illustrates the fourth dimension named TEACHER AS A CREATOR. Some metaphors contained in this
dimension are detailed below.

Metaphors of teachers: Teacher as ... Frequency Justification
A choreographer 2 - creates the dance.

- creates the dishes and look for ingredients.
A restaurant chef 2

- combines the ingredients in order to create the best dish.
Table 4. Teacher Metaphors for Dimension Four

Table 4 shows the identification of teachers as creators in the assessment process. In this context, teachers
are like a carpenter and a music producer. This specific dimension highlights the important role of teachers
when they have to design assessment tools for diagnostic, formative, and summative purposes trying to be
consistent with what they have taught in class. Research participants identify that the assessment creation
process involves making use of different strategies, resources, and materials to design an assessment that
is in harmony with their own teaching. This harmony is like the one a producer or a carpenter may need to
create a musical piece or an artwork, respectively so that others can enjoy them.

Dimension Five: Teacher as a facilitator

Table 5 specifies the sixth dimension entitled TEACHER AS A FACILITATOR. Some metaphors contained in
this dimension are illustrated below in detail.

Metaphors of teachers: Teacher as ... Frequency Justification

Eyeglasses 1 - helps students see what they cannot fully understand.

A prosecutor 2 - provides strategies in order to solve a case.

The internet 2 - provides basic help and information in order to solve doubts.

Table 5. Teacher Metaphors for Dimension Five

Table 5 presents teachers as a facilitator in the assessment process. Teachers are seen as eyeglasses in the
sense that the teachers help learners see what they cannot. Besides, teachers are also like the Internet
because they are a source of information, someone they can turn to get support. Research participants
connect assessment with students’ lack of understanding and the support they usually need to move forward
when learning. In this specific point, research participants are not just thinking of the design of formal
assessments, but they are taking into consideration informal assessment, that kind of constant monitoring
and reviewing of students’ work in class.
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Dimension Six: Teacher as a knowledge possessor

Table 6 illustrates the seventh dimension named Teacher as a knowledge possessor. Details of the contained
metaphors are presented below.

Metaphors of teachers: Teacher as ... Frequency Justification

A mountain 1 - has a superior vision and must be immovable.
L - has absolute knowledge about his/her work.

A chief instructor 3 - sets the grounds on which students can build.

A TV producer 2 - organizes content.

- helps participants.
Table 6. Teacher Metaphors for Dimension Six

Table 6 presents the teacher as someone who is like a mountain and like a chief constructor. Thus, the role
of the teacher is seen as someone superior in rank. The metaphors these participants have created are
probably tightly connected to their professional school experiences and their own life as students who have
been the recipients of some of these assessment practices.

Metaphors pre-service teachers hold regarding the role of students in the process of language
assessment.

Metaphors About the Students’ Role in the Assessment Process

Dimension One: Student as apprentice

Table 7 specifies the first dimension about students’ role entitled STUDENT AS APPRENTICE. Metaphors of
this dimension are presented in detail below.

Metaphors of students: Student as ... Frequency Justification
- must complete his/her route on his/her own.
An amateur climber 13 - applies what he/she has learnt.
- shows his/her own skills.
A job applicant and TV program participants 10 - applies skills and knowledge.
A flock of birds 15 - follows instructions.

Table 7. Student Metaphors for Dimension One

Table 7 presents students as an apprentice in the assessment process. In this dimension, participants view
students as an amateur climber and as an apprentice as well. Students:

e |learn and visualize which strategies to follow.

e adopt the artisan's techniques and mix them to create their own.

e ask for help to reach the desired level.

o follow instructions.

o -find strategies so that the creation process is easier.

In this dimension, research participants view language learning as a journey students have to make to get
to their final destination. In this regard, they consider assessment tightly linked to learning and not as a
process that is separated from teaching. Teaching, learning and assessment are intertwined and are part of
a common process.

Dimension Two: Student as a developer

Table 8 presents the third dimension for students’ role, named Student as a developer. Metaphors contained
in this dimension are specified and detailed below.

Metaphors of students: Student as ... Frequency Justification
- presents and puts into practice the acquired techniques.
A dancer 5 - shows the abilities he/she has learned to become a

professional.
- learns from his/her mistakes.
A writer 4 - chooses the genre and topic for his/her own work.
- uses strategies for the book to be commercialized.

A singer 2 - adopts his/her own strategies.

Table 8. Student Metaphors for Dimension Two
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Table 8 presents Students as developers in the assessment process. Participants mentioned the idea of how
students make learning part of their own lives. Students show their skills and their creativity and find ways
to put what they have been taught into practice. Participants added that students use their time to rehearse
what they have already learned, and study the content given. As a result, students can figure out in which
area they are weak and seek other strategies to address the challenges of learning.

The metaphors participants have created on the role of students regard learners as agents who mainly need
to be able to apply key concepts, knowledge, skills, and attitudes in ways that are consistent with current
thinking in the school assessment culture in which almost nothing is said, for example, about self and peer
assessment. In the context of this study it is shown that there is still a vertical relationship between teachers
and students, in which the former are the ones who do all the assessment and the latter do not have a key
role in this process other than being the recipient of a passing or failing grade.

The metaphors preservice teachers hold regarding the process of language assessment.

Metaphors About the Role of Assessment

Dimension One: Assessment as a process

Table 9 illustrates the first dimension of language assessment entitled ASSESSMENT AS A PROCESS.
Metaphors of this dimension are detailed below.

Metaphors of assessment: Assessment as ... Frequency Justification
- participants must pass tests and rehearse to obtain what
Casting 5 they want.

- participants must prove their knowledge to fulfill the
required tasks.

- changes according to the desired destination.
- students must find a way to get to their destination.
A trip 8 - students must overcome obstacles found along the way.
- students must travel through different types of assessment
to reach the destination (learning).

T - uses strategies learned from the leader.
Birds’ flight 6 - completes the flight with strategies learned.

5 - follows a process to reach a final objective.

Learning a new trade -
- uses the necessary time to learn.

Table 9. Assessment Metaphors for Dimension One

Table 9 presents how participants view assessment. They see assessment in different metaphors, such as a
casting session, a trip, bird flight, and learning a new trade. It is interesting to identify in this dimension
that research participants have a clear idea of the formative role of language assessment as a process that
requires feedback, reorientation, scaffolding, and the overcoming of learning obstacles. The idea of process
implies that there can be changes along the way and that assessment is not a linear activity, but a process
that requires a great deal of reflection on the part of both teachers and students.

Dimension Two: Assessment as a product

Table 10 illustrates the second dimension of assessment process, entitled ASSESSMENT AS A PRODUCT.
Metaphors belonging to this dimension are detailed below.

Metaphors of assessment: Assessment as ... Frequency Justification

6 - shows the skills and techniques developed along the
process.

A final project

- shows the outcome of what dancers have already learned.

Choreography 2 They put their knowledge into practice.
- actors and actresses show their talent.
A movie 5 - shows knowledge and skills developed throughout the
process.
A marathon/sports event 2 - extensive training is put into practice.
A degree exam 5 - knowledge and skills are put into practice.
A world cup final 5 - shows the results after a period of training.

- knowledge is put into practice.

Table 10. Assessment Metaphors for Dimension Two
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Table 10 shows how participants identify Assessment as a product. In this dimension assessment importance
is the ending, the product itself, the final goal after a process. This product considers context, the
implementation of tactics and strategies, previous revision, and the abilities students previously acquired.
Participants presented the final version of all types of products as the assessment. As preservice teachers,
participants do their field experiences in schools where assessment as a product has a very important weight
or in other schools in which stakeholders struggle to keep a balance between assessment as a process and
assessment as a product. Historically, the (Nationality) English teaching has relied heavily on testing and
assessment as a product, but over the last two decades the school system is moving slowly towards
formative assessment and assessment as a process, in an educational context that still uses standardized
testing to measure learning quality (Cronquist & Fiszbein, 2017).

Trying to learn a foreign language in a Spanish-speaking context is always a hard and complex task for both
teachers and students, particularly, for those countries that are geographically far away from English-
speaking countries. Technology can certainly help a lot; however, learning a foreign language is intrinsically
a human face-to-face communication, in which the construction of safe and friendly classroom climates is
vital and contextually bound. In addition to this, foreign language assessment is a triple effort for students,
preservice-teachers and in-service teachers, in a school system that has historically been invaded by paper
and pencil tests and that is trying to embrace classroom and formative assessment slowly. It is then no
surprise that preservice and in-service teachers strive for professional foreign classroom assessment
development. The assessment as a process or product division unfolds the tensions preservice teachers still
experience when they have to assess their own students formatively or summatively in school contexts in
which grades have an important role for the different stakeholders.

Preservice teachers move in scenarios in which school administrators and parents want learners to
academically ‘succeed’ by obtaining good grades because these are the ones that allow their pupils to go
from one educational level to another; on the other hand, the state sees standardized testing as a tool to
monitor and supervise students’ learning progress and as a measure of what is going on with quality
education.

Discussion

In this study, conceptions about the role of teachers, students, and assessment held by preservice teachers
were investigated through the application of a metaphor questionnaire. To analyze the results, metaphors
were organized into three major dimensions: (1) teacher, (2) student, and (3) assessment.

The current group of research participants were surveyed on metaphors at a stage in their university
teaching preparation in which they were both learning a foreign language and pedagogical strategies and
techniques to teach the language to students of different ages. This scenario contributes to the shaping of
different conceptions and beliefs on learning, teaching, and assessment that similar studies (Nimehchisalem
& Hussin, 2018; Ridenour, 2020) have shown and explored in the past. Preservice teachers’ metaphors in
the current study indicated that metaphors might lead to beliefs in action, and some of them might
perpetuate stereotypes that could limit teachers’ learning. Therefore, metaphor analysis can be considered
as an important tool to instigate preservice teachers’ knowledge of themselves and that of their students
and classroom experiences. The relevance of this analysis aligns with the idea that metaphors are constructs
through which minds process the world and our experiences (Lakoff & Johnson, 1980).

Interestingly, Chilean participants regarded teachers as agents who perform different and several roles in
assessment (7 roles). Students also assumed fewer roles (just 2 in total) than teachers did in assessment,
and the act of assessing itself was clearly dichotomous and extreme (process and product). Of the two key
agents in assessment in this study, i.e., teachers and students, just the former are placed themselves in
roles of power and that of knowledge possessors, while the latter assume much more passive roles in
language assessment. Dichotomous and extreme conceptions on teaching, learning, and assessment have
also been found in other studies, like Casebeer (2015), who identified metaphors associated to growth and
production. Teachers were more inclined to the use of collaborative strategies and aimed at helping students
make sense of their own learning. While students unfolded more controlled and structured ways of learning
and assessment. Another example comes from Tasgin and Kdése’s (2015) study on the nine categories of
metaphors on assessment produced by 254 preservice teachers. They concluded that there exist extreme
oriented metaphors (assessment as a final element and assessment as a process); however, there were
also categories of metaphors that were in between these two extremes (assessment as a sensitive element,
for example) and offered another dimension of assessment.
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As to the role of a teacher, participants saw teachers in different roles. Based on the proposed metaphors,
such as the Teacher as an orchestra conductor, a boss, and a film director, it can be concluded that students
see the teacher as a positive leader. In this respect, participants saw the teacher as a knowledgeable person
who can guide students, identify their weaknesses, and select appropriate strategies based on those
weaknesses. Under the leader role, the teacher has no longer a directive role, but one that empowers
students and promotes collaboration among peers. According to Wynne (2011), “effective teacher leadership
involves a move away from top-down, hierarchical modes of functioning and a move toward shared decision-
making, teamwork, and community” (p. 2). This means that teachers are no longer someone who just gives
instructions and tells students what to do; on the contrary, they are the ones who help students construct
their own knowledge. Along the same lines, the study conducted by Ridenour (2020) signals that teachers
and students need to be working alongside each other to help learners achieve success and their teaching
to be considered effective.

Participants also saw the teacher as a guide. They described teachers as a guru, a travel agent, and Sherpa.
As a guide, the teacher was seen as someone who modeled lessons and created an environment in which
most students could participate. As Beresaluce et al. (2014) declare, the role of a teacher as a guide or
advisor in the educational process, guides learners so that they can learn on their own. The teacher acts as
a guide who supervises and scaffolds students so that they can move progressively towards a goal. In this
regard, participants view language teachers performing active, varied, and dynamic roles in assessment and
teaching, i.e., as agents who can conduct multitasks and perform one role or another, depending on the
lesson aims, the students’ needs, and the contexts in which they are working. Teachers are seen as agents
who are able to move along a continuum that may need guiding, on one point, and supervising on another
with many other assessment and teaching roles in between. This is also linked to the idea that assessment
has diagnostic, formative, and summative purposes in the teaching and learning process, as suggested by
Gottlieb (2016). These different assessment purposes put teachers in either directive or more guiding
teaching positions

According to the metaphors elicited from responses to the administered questionnaire, participants also saw
the teacher as a decision maker. They use metaphors such as a judge, the jury in a trail, and a casting
director. Hopfenbeck (2018) affirms that the role of a teacher as a decision maker is one in which the teacher
makes decisions about different aspects of the students’ learning process, e.g., decisions about assessment,
strategies, and tasks. In this context, the teacher needs to know how to interpret data regarding students’
knowledge and decide what tasks are the most appropriate to complete in order to consolidate students’
learning. Participants also perceived the teacher as a trainer. They used the following metaphors: a personal
trainer, a soccer trainer, and a coach. As a trainer, the teacher is someone who can verify the students'
background knowledge to select strategies that can help them get the most throughout their learning
process. The teacher accompanies and guides students, advising them on further practice and helping them
to face new challenges.

Students also perceived the role of the teacher as a creator. They used metaphors such as A choreographer
and a restaurant chef. This means that, in the field of assessment, the teacher needs to be able to create a
plan that includes different methods and techniques. Besides, according to Bovill et al. (2011), the role of
the teacher implies the creation and adaptation of tasks, different types of instruments and also rubrics to
assess their students. In the opinion of McLaughlin (2019), teachers as creators can design a better learning
environment that encourages students’ self-reflection.

Another role of the teacher based on students’ metaphors was the one of a facilitators. Some of the
metaphors the participants used are: The teacher as eyeglasses, a prosecutor, and the internet. Participants
valued the help and the strategies that teachers offered students to acquire knowledge and competences.
Students emphasized how teachers created a safer environment for the assessment process, something
that could lead students to learn more efficiently. According to Srivastava (2014), “a facilitator should offer
insights, remain neutral, listen to learners’ views, and be curious about how their reasoning differs from
others, so that they can be helped for a productive conversation” (p. 180).

Finally, students also conceptualized the Teacher as a knowledge possessor. Teachers were compared to a
chief constructor and a TV producer. As Guerriero (2014) states, the teacher as a knowledge possessor is
expected to process and evaluate the new knowledge that students acquire through the assessment process
and use it as a tool to improve their professional practice.
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As teachers have to play different roles as assessors, the language assessment process also has either a
traditional or an authentic orientation, which makes stakeholders assume different roles. Coombe et al.
(2007) also pointed out the difference between traditional and authentic assessment, which puts both
teachers and students in different roles in the teaching and learning process. When students are doing a
test, the teacher tends to assume a more directive, judging and knowledge possessor role and students are
more constrained by a role that requires them to basically retrieve knowledge to answer a test correctly.
However, when students work on a more authentic assessment task such as an oral presentation or a video
creation activity, they immediately assume a more participatory and contributing role, while teachers play
more facilitating, guiding and supportive roles in assessment. Therefore, metaphor construction may also
be influenced by the type of assessment both teachers and students are usually exposed to the most.

The role of the teacher as a leader is also seen in the study of Brown (2002), who interviewed 30 preservice
teachers and concluded that assessment always implies that someone is in a role of power because they
possess knowledge that others do not have. Wynne (2011) also explored the role of the teacher as a leader,
finding out that effective teacher leadership involves a change in teacher-students dynamics. There is a
switch from a hierarchical mode of functioning to a system that thrives on decision-making and teamwork
as a learning community. According to Mooney's (1994) study titled Teachers as Leaders: Hope for the
Future, teachers are presented as risk-takers and role models who inspire a vision, like teamwork, and
naturally nurture the talent and energy of colleagues and students.

As to the metaphors pre-service teachers hold regarding the role of students in the process of language
assessment, pre-service teachers conceptualized the students as an apprentice. They perceived themselves
as amateur climbers, job applicants, and flocks of birds. Students as apprentice require leadership. They
also need observation and feedback. Students need leadership and guidance on how to follow instructions,
and the way they adopt strategies to fulfill their learning needs. This depiction of the students’ role in
learning and assessment is similar to a metaphor explored by Ridenour (2020), in which the role of students
would be one that requires them to follow, mimic and recreate behaviors modelled and exemplified by their
teachers.

Students were also seen as developers. They used the following metaphors to describe this role: dancers,
writers, and singers. As a rule of thumb, students take part in their learning, they show their skills and
creativity by putting into practice what they are taught. There is feedback involved, from the teacher and
peers; however, students review the content and create their strategies with the information given using
their time to develop new ways to complete the assessment process. Students in the assessment process
are guided by teachers. For Mooney (1994), students need directions and instructions to examine the
effectiveness of assessment; however, students can create effective learning choices on their own and
complete the assessment process.

The studies by Tasgin and Kése (2015) and Nimehchisalem and Hussin (2018) presented in the theoretical
framework and this current study, regarding the different metaphors on assessment participants are able
to build, show that metaphors are context-bound. Preservice teachers construct metaphors on assessment
depending on the educational system they have experienced, and more specifically, on the school type and
context they are currently involved in. Therefore, a school’s or a mentor teacher’s assessment practices
may have a key role on shaping or reshaping preservice teachers’ own metaphors, explaining a wide variety
of metaphors that participants constructed, which may have either a positive or negative meaning.

As to the metaphors preservice teachers hold regarding the process of language assessment, in the first
dimension, i.e., Assessment as a process, students mentioned the idea of learning through stages, which
was compared to a casting session, a trip, a bird flight, and learning a new trade. Assessment was shown
as a process in which students follow instructions and must rehearse little by little to reach a final goal.
Students at this stage show everything they have learned and how they have progressed. Showing what
they are learning in the process is what they want to achieve, because they want to demonstrate the effort
they have made to reach a final goal. Toth (2018) described assessment as a process by saying that to get
to a particular outcome or goal, a series of steps is needed. However, as to the dimension Assessment as a
product, assessment relies on the end product. Assessment as a product is compared to a choreography, a
movie, a marathon event, a degree exam, and a World Cup Final. This product considers the context,
strategies, previous revisions, and the abilities students have previously acquired. Toth (2018) refers to
Assessment as a product, focusing on the outcome and the final creation that comes after the previous step-
by-step process. This process is represented in education by test results, oral presentations, visual displays,
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physical or digital models, and essays, among others. As mentioned before, the metaphors that participants
create regarding assessment are highly influenced by their background (Nimehchisalem & Hussin, 2018).
Interestingly, when it comes to assessment, the metaphors studied by Nimehchisalem and Hussin (2018)
put emphasis on assessment as a guide, a tool that directs both the learners and the instructor’s
development, while in the present study, the role of guiding was only assigned to teachers in the metaphors.

Conclusion

From the present study, different conclusions can be drawn. First, it is interesting to go deeper into how
participants view the roles of teachers and students in the process of language assessment through different
types of metaphors. As to the role of the teacher, the metaphors produced by the participants such as
leader, decision maker, facilitator, creator, among others, show that the teacher plays very different and
significant roles in the process of language assessment. Each role is played in different stages of the learning
process and also in different moments over the lesson. Thus, from the results, it can be concluded that the
teacher’s role in assessment is considered to be dynamic by the participants and these roles probably change
depending on the type of technique or instrument teachers employ to assess students and whether formative
or summative assessment is emphasized along the process. Teachers’ roles in assessment move within a
continuum in which, on one side, the traditional metaphor of the teacher as a knowledge possessor still
plays a part in assessment and, on the other side, the constructivist metaphor of the Teacher as a facilitator
in assessment is also seen by the participants. Other metaphors are in between these two extremes and
the complexity and importance of language assessment for different stakeholders probably make teachers
accountable for designing, implementing, and evaluating assessment tools that can capture not only
students’ learning achievements, but also their interests, needs, affects and differences.

As to the role of students in the process of language assessment, it can be concluded that students are
perceived in different roles throughout the process. At the beginning, they are perceived as apprentice
because they depend more on the teacher and require leadership, observation, support, and feedback. In
the last stages of the process, students are viewed as creators who are supposed to have a more
independent role. They take active roles in their learning process. They are also supposed to build their own
knowledge and put what they have been taught into practice. In other words, they are able to learn and use
the strategies they have been taught.

Finally regarding, the metaphors preservice teachers hold regarding language assessment as a process and
as a product, students used metaphors such as: a casting session, bird flights, a trip, for assessment as a
process and a final project, a movie, and a degree exam for assessment as a product. This shows that the
process of language assessment is full of different stages that are required to reach a final goal.

As a conclusion, the implications that this study has for the teaching and learning of English and the training
of English teachers is the examination of how preservice teachers perceive the roles of teachers, students,
and assessment in the Chilean educational system; and how these perceived roles can shape and impact
the teaching practices. It is crucial for preservice and in-service teachers to be aware of their own
conceptions about assessment and its factors. They can reflect and put their pedagogical practices into
perspective, and become aware that both teachers and students, as human beings and key stakeholders,
cannot be placed into rigid, non-dynamic assessment roles.

Regarding limitations, it was concluded that increasing the amount of background information from
interviewees may have enhanced the understanding of the metaphors, since the formal exercise of
constructing metaphors is not easy as it seems for interviewees because they are being pushed to think
consciously of a phenomenon they tend to use unconsciously in everyday life. This research can be expanded
in the future by examining in-service teachers’ metaphor creation processes to understand how the
professional experience factor affects the metaphors and justifications they produce.

Further research should be conducted to identify how the metaphors preservice teachers produce manifest
in the actual design of language assessment instruments and in the work they do with the students in the
classroom. It would also be beneficial to compare the metaphors generated by preservice teachers with
those produced by their tutors at the university and their mentor teachers in the schools.
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