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Abstract

This article aims at raising awareness of the need to implement indirect strategies in the language learning process to
maximize results. Although there is a comprehensive classification of indirect learning strategies, a great deal of
research and practices in the EFL classroom have been devoted to encouraging and polishing the students’ memory,
cognitive, and compensation strategies only (Oxford, 1990). Indeed, metacognitive, affective, social learning
strategies in English language development have been overlooked and unexplored without recognizing their essential
role in language success. The present study explores quantitative and qualitative data and is developed through a
case study analysis. The sample population was comprised of 50 students who were either studying English Teaching
or pursuing an Associate degree in English along with six teachers from the English Teaching faculty, all from
Universidad Nacional, Pérez Zeleddn Regional Campus in Costa Rica. A student and a teacher questionnaire allowed
the researchers to collect and analyze the data. The results revealed the types of indirect learning strategies least
used and most encouraged by both learners and teachers respectively. In light of this, researchers recommend
several ways to implement MAS strategies, promote an enriched vision to teach a language class using a broader
array of techniques and activities, and enable both teachers and students to become more effective stakeholders of
the teaching-learning process.

Resumen

Este articulo tiene por objetivo concientizar sobre la necesidad de implementar estrategias indirectas en el proceso de
aprendizaje de un idioma para maximizar los resultados. Debido a la naturaleza de las estrategias de aprendizaje,
gran parte del trabajo de clase es destinado a fomentar y mejorar las estrategias de memoria, cognitivas y de
compensacion Unicamente (Oxford, 1990). Ciertamente, las estrategias metacognitivas, afectivas y sociales (MAS)
han sido ignoradas y no exploradas en el desarrollo del inglés sin reconocer su papel esencial en el éxito linguistico. El
presente estudio explora informacion cualitativa y cuantitativa y se realiza a través de un estudio de caso. Un grupo
de 50 estudiantes de la carrera Ensefianza del Inglés y del Diplomado en Inglés de la Universidad Nacional, Campus
Pérez Zeleddn en Costa Rica fue la poblacion meta de este estudio, asi como seis profesores del Departamento de la
Ensefianza del Inglés. Un cuestionario para el estudiante y el profesor permitié a las investigadoras recolectar y
analizar la informacion. Los resultados evidenciaron los tipos de estrategias indirectas de aprendizaje menos utilizados
y reforzados por estudiantes y profesores respectivamente. A la luz de esto, las investigadoras proponen diferentes
formas para implementar las estrategias MAS, promover una visidon enriquecida para ensefiar una clase de idioma
usando un repertorio mas amplio de técnicas y actividades, y potenciar tanto a profesores como estudiantes para que
se conviertan en agentes mas efectivos del proceso ensefianza-aprendizaje.

Introduction

From Teaching to Learning

Over the past 50 years, the emphasis on teacher and teaching has swung the pendulum towards a greater
focus on the learner and learning (Blumberg, 2009; Cullen et al., 2012; Weimer, 2002). Current teaching
methodologies, fueled by constructivist approaches are targeting learners’ autonomy, letting students
construct their knowledge rather than “deposit” it, as obsolete thoughts prescribed. Hence, creating
knowledge is not a simple act; learners must engage in the construction of new meanings (Stage et al.,
1998). This shift has awakened EFL researchers’ interest in the topic to better understand how learners
undergo the process of learning a second language (Hismanoglu, 2000). From the works of Rubin (1975)
and Oxford (1990) until the most recent studies by scholars and academics worldwide (e.g., Erdogan,
2018; Weimer, 2002; Wong & Nunan, 2011; Wright, 2011), the understanding of how EFL learners
process new information and use it has been increasingly more prominent in the literature on successful
language teaching and learning. This understanding has led most teachers to consider essential concepts
such as lifelong and self-directed learning as well as learning strategies and their contributions in their
plans in order to foster good language practices.
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Teaching can turn into an unethical act as teachers overlook the responsibility for providing students with
opportunities to grasp effective learning skills and deepen their knowledge through lessons and practice at
a challenging level (Nilson, 2013). This means that the learning process must be maximized by
encouraging learning skills and aiming at in-depth knowledge. These two underpin lifelong learning.
Lifelong learning is a common concern among teachers. This issue has become one of the major goals for
higher education due to the need of shaping citizens capable of facing the challenges of a new era in the
labor and technological fields. The American Association of Colleges and Universities (2002; 2007) and
Wirth (2008a) have argued that lifelong learners must be able to acquire, retain, and retrieve new
knowledge on their own by being independent, intentional, and self-directed (Colleges and Universities,
2002; 2007; Wirth, 2008a, as cited in Nilson & Zimmerman, 2013). To achieve such objectives, learners
need to be aware of their cognitive processes and identify the strategies that can boost them. These and
other essential elements in learning have led to the development of the concept self-regulated learning,
which comprises both the cognitive management and assessment of the processes as well as the self-
knowledge and regulation of the affective factors involved in language learning (Nilson & Zimmerman,
2013). In this sense, self-regulated learning may be one of the key pillars of effective learning.

Becoming a self-regulated learner is key to success in language achievement and in the academic field.
Successful language learners go beyond the act of building effective skills and forming habitual practices;
they incorporate useful learning strategies, hard work, and determination into their daily routine (Shuy,
2010). This is to say that students’ beliefs, motivation, discipline, and effort are not enough since there
are strategies that contribute to the task management and accomplishment, but again, the teacher’s role
is fundamental for students to know about the tools that can maximize their learning. According to Shuy
(2010), learners must master (1) cognitive strategies, (2) the metacognitive component, and (3)
motivation. The first refers to those strategies directly related to information processing. The second
component includes declarative knowledge (knowledge about the factors influencing one’s performance),
procedural knowledge (knowledge about one’s own tactics and other practices), and conditional knowledge
(knowledge about the right time for strategy application). The third element, motivation, comprises self-
efficacy (performance confidence) and epistemological beliefs (understanding of the source of knowledge).
If students identify and incorporate these three components in their learning process, they may be self-
regulated learners and therefore have more opportunities to be successful in reaching high-level language
proficiency and achieve their academic goals.

According to Wolters (2015), teachers can promote self-regulated learning through very specific practices.
Educators should motivate learners by encouraging confidence in their ability to learn and making
students understand that what they are doing is important, useful, and relevant, and it will lead them to
achieving high language proficiency and to success in academic life. In addition, teachers can help
learners to develop skills to plan, set goals, and complete tasks. Students’ awareness of their progress is
equally important. Therefore, feedback is necessary for students to know if they are meeting the course
objectives. This reflection and awareness will also help learners build metacognitive knowledge that may
eventually help them become more effective learners. Finally, Wolters (2015) also argued that promoting
student understanding of effective strategies to build knowledge or develop abilities is essential for them
to recognize what works best to become intended, independent, and self-regulated learners, which are
essential elements to effective language learning. It is worth stating that not only students, but teachers
are also vital stakeholders in the process of rediscovering the value of learning strategies in the language
process.

The Value of Learning Strategies

The ultimate teaching goal for successful language performance is to empower students as autonomous
learners through the use of both direct and indirect learning strategies. Instances of autonomy are evident
as learners grow both psychologically and emotionally and are able to manage their own learning process
by taking effective actions (O’Leary, 2014). Being a successful language learner entails being able to
control the learning process, to be able to take one’s emotional temperature, and to develop a sense of
community. In other words, being successful implies a high degree of autonomy to self-direct one’s own
learning practices and processes. Oxford (1990) shed light upon the influence of learning strategies on
successful learning. Learning strategies involve more than mental processes, which boosts learning as a
holistic process. Although learning strategies are conditioned by different elements, they are also
adaptable to learners’ needs and skills. Even better, learning strategies can become conscious decisions
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made by the learners that will eventually contribute to a more autonomous learning process. This
decision-making can be taught to students. Therefore, in the pursuit of the appropriate means to fulfill
optimal results in the learners, instructors play significant roles.

The author noted that learning strategies contribute to the major aim of communicative competence and
specified some of the most significant characteristics. Such characteristics:

e Facilitate self-direction

e Expand the teacher role

e Are problem-based

e Are individual learning activities
e Include several aspects of the learner, not just the mental ones
e Boost direct and indirect learning
e Are not constantly visible

e Are often conscious

e Are taught

e Are adaptable

e Are shaped by an array of factors

However, experts on education still question why some students do not employ learning strategies
effectively. Schechtman (2019, as cited in Goetzke, 2019), in her article Why Don‘t Students Use Effective
Learning Strategies? A Reflection posited three main answers to this question: Unawareness, illusions of
competence, and too much effort and time. She explains that learners are unaware of the importance of
retrieval practice (bringing information to mind); they use techniques that give them a false sense of
competence (e.g., rereading, reviewing); and they believe that learning about and using new strategies
will require more effort and be time consuming. To solve these three issues, the author suggests teaching
the strategies explicitly in class and developing some activities containing the strategies for students to
recognize their importance and effectiveness (Schechtman, 2019, as cited in Goetzke, 2019). These
actions may motivate students, boost their autonomy, and encourage intended and self-directed learning.
Therefore, students must know about and know how to implement learning strategies.

Learning strategies are successful mechanisms that “make learning easier, faster, more enjoyable, more
self-directed, more effective, and more transferable to new situations” (Oxford, 1990, p.8). To this
thought, Allwright (1990) and Little (1991) added that learning strategies help students develop autonomy
in the language learning process, becoming lifelong learners. It is evident that employing learning
strategies is of great importance in the language learning process, but it is equally important for teachers
to provide students with opportunities to develop the different strategies and guide learners in the process
of using them. This premise is supported by Hismanoglu (2000), who claimed that students could become
better language learners when they are supported by teachers who are interested in developing both
communicative competence and language learning strategies. Hence, knowing about and employing
different learning strategies must be of paramount importance to become a successful language learner.

Learning Strategies: Direct and Indirect

Learning strategies, the choices made by students to achieve success in the acquisition of knowledge, are
“specific actions, behaviors, steps, or techniques - such as seeking out conversation partners, or giving
oneself encouragement to tackle a difficult language task - used by students to enhance their own
learning” (Scarcella & Oxford, 1992, p. 2). These actions, behaviors, steps, or techniques make students
develop metacognition and provide the autonomy both teachers and students seek. Having said this, it is
necessary for students to know the different types of strategies, how to use them, and why to use them,
since as Cano de Aralz (2009) asserted, “the more aware learners are of the strategies they employ (why
use them), the more effective and skillful learners they will be” (p. 400).

Learning strategies are split into two most important categories: direct and indirect strategies. Each of
these types is comprised of three categories. The first type, direct learning strategies, are broken into
cognitive, memory-related, and compensatory strategies. Oxford (2001) remarked that cognitive
strategies are those that allow learners to handle information in a direct form. Among the strategies found
in this first category are reasoning, analyzing, note-taking, outlining, and summarizing. Memory-related

) This is an open-access article distributed under the terms of a
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International (CC BY-NC-SA 4.0) license



MEXTESOL Journal, Vol. 45, No. 1, 2021 4

strategies make concept linkage possible. This may be achieved by using mental images, sounds,
acronyms, body movement, printed material such as flashcards, and location. Compensatory strategies,
as the first word implies, compensate for missing knowledge. As noted above, direct strategies (cognitive,
memory-related, and compensatory) are linked to the mental processing of language. These are in charge
of helping the students internalize and retrieve the information to achieve language proficiency.

The second type of learning strategies, indirect learning strategies, is likewise divided into three
categories: metacognitive, affective, and social (See Figure 1). Oxford (2001) detailed that metacognitive
strategies help students manage the learning process entirely. This means that students are able to decide
what is most suitable for them according to their needs. Students can gather and organize materials, plan
for a task, create a study schedule, monitor mistakes, and evaluate the accomplishments. On this matter,
Chamot (1988) emphasized the significance of generating this kind of self-awareness that promotes
reflection, task procedure set-up, continuous performance check-up, and task assessment after its
realization. Oxford (2001) also explained that affective strategies are those related to students’ moods
and feelings. Some of these strategies could be knowing the levels of anxiety, deep breathing, praising
oneself, and thinking and talking positively. Lastly, social strategies have to do with the sense of
community, and as a community, people interact and communicate. Asking questions to get verification,
working collaboratively, taking part in conversations, and understanding the target culture are among the
most common social strategies suggested by the author. In short, indirect strategies (metacognitive,

affective and social) allow for control of the learning process; they allow students to decide what to do and
how to effectively do it.

Overviewing and linking with already known material
Paying attention

A. Centering your learning Delaying speech production to focus on listening

Finding out about language

Organizing
I. Metacognitive Strategies B. Arranging and planning your Setting goals and objectives
learning Identifying the purpose of a language task (purposeful listening/reading/speaking/writing)
Planning for a language task
Seeking practice opportunities
C. Evaluating your learning Self-monitoring
Self-evaluating
N N Using progressive relaxation
A. Lowering your anxiety . .
Using music
Using laughter
Il. Affective Strategies B. Encouraging yourself Malflng Posmve statements
Taking risks wisely
Rewarding yourself
Listening to your body
C. Taking your emotional Using a check list
temperature Writing a language learning diary
Discussing your feelings with someone else
A. Asking questions Asking for clarification or verification
Asking for correction
Cooperating with others
lll. Social Strategies B. Cooperating with others Cooperating with proficient users of the new language
Developi Itural understandi
C. Empathizing with others evel o!alng cultural understanding v
Becoming aware of others’ thoughts and feelings

Note: Taken from Ehrman and Oxford (1990).
Figure 1: Categorization of Indirect Learning Strategies

Effective Language Learning

Effective language learning seems to depend on three main variables: aptitude, motivation, and
opportunity. This means that students not only need the innate ability to learn a language but also strong
sources of motivation, as well as opportunities to develop their linguistic competence while being
autonomous and in control of their own learning (Rubin, 1975). Such opportunities may be provided by
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both the language instructor and the learner if they are aware of the needs and strategies that could
maximize learning. Nonetheless, to develop an effective learning environment and encourage skillful
learners, it is not enough to just know about these key elements; it is essential to employ them inside and
outside the classroom. In this sense, language teachers have a responsibility to show students different
paths and to guide them through the process. This teacher guidance toward learner autonomy may be
possible if the instructors see beyond cognitive, memory-related, and compensation strategies to achieve
language proficiency. Teachers as well as students need to realize the significant role of indirect learning
strategies in successful language learning and teaching.

Successful language learning is a subject of profound discussion. Experts such as Nunan (1999) believed
that motivation, risk-taking, and having opportunities to practice the language are essential factors to
reach this goal. These elements are shared by other researchers following Philp (2017) who affirmed that
aptitude, learners’ individual differences, motivation, and teacher and peer support are fundamental in the
language learning process to achieve success. This means that the ability to communicate appropriately in
different contexts not only involves being skillful at language learning but also having a positive attitude,
while being assisted by teachers and classmates. Thompson (2005) agreed with Nunan and Philp on the
essential components to become a successful language learner. She contended that if the students are
motivated to learn, understand their capabilities, are patient and willing to take risks, make mistakes and
receive feedback, and practice effective learning strategies, they are effective learners and will likely
become proficient language speakers. These shared beliefs reveal a clear pattern in the language learning
process. Thompson (2005) also talked about learning strategies, which are of high significance in the
process as well.

Even beginner learners may be aware of what works best for them when practicing the language. They
may notice that using visual material is convenient or that working alone is favored because of an
introverted personality. Students may also handle material in different ways, from note-taking to guessing
from context. The previous examples are common patterns in language learning, and they are identified
by experts as learning strategies. The former entails general approaches that guide learning behavior
while the latter entails specific actions or techniques used to maximize learning (Oxford, 2001). Put into
different words, students determine what is most suitable for them because there are certain elements
that condition learning.

Being a successful and lifelong learner requires thorough control of the process. Thus, the problem arises
when students do not manage learning strategies effectively. It is then fundamental that students be
cognizant of the existence of such strategies, and identify which strategies are more effective and
appealing so that they can maximize their learning. This premise has also been proven in several other
studies, such as the ones conducted by Clouston (1997), Dreyer and Oxford (1996), Giang and Tuan
(2018); Hismanoglu (2000), Oxford et al. (1998), Panzachi and Luchini (2015), Purpura (1999), Rubin
and Thompson (1982), Véliz C. (2012), and Wong and Nunan (2011), which argue that successful and
effective language learners are those, who in their autonomy, select the most appropriate learning
strategies.

Studies of Learning Strategies in EFL Contexts

While several studies have been carried out on direct strategies, indirect strategies have more recently
been under scrutiny. In this vein, indirect strategies are attracting the experts’ attention. They are now
discovering that metacognitive, affective, and social factors have significant influence in the language
learning process and that the pendulum must also swing towards indirect learning strategies as part of a
comprehensive approach to successful language teaching and learning. Considering this, it is remarkable
to delineate the contributions of several research studies. The works consulted glean significant aspects
that will help construct an understanding of the importance of indirect strategies in second language
teaching and learning through the specification of two different orientations.

The first orientation focuses on works that contribute to raise the importance, once minimized, of indirect
learning strategies. These studies provide evidence of the necessary switch of focus from direct to indirect
learning strategies. Researchers such as Rubin and Thompson (1982), claimed that successful language
learners are those in control of their own learning. They know how to both use the language and manage
their learning. Wong and Nunan (2011) added that learning strategies foster students’ responsibility in
their own language learning and personal development. This suggests that learning how to learn is
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essential. In this sense, students need to be aware of not only the what (the knowledge they are
constructing) but also the how (strategies used to construct meaning). By knowing the what and the how
of language learning, students may become reflective and critical learners, and they may manage their
learning process more effectively. Panzachi and Luchini (2015), reported on the results of a case study
about the cognitive process and the language learning strategies used by one EFL learner in achieving
language proficiency. The results determined that the deliberate use of an array of direct and indirect
language learning strategies might lead students to become effective English language learners.
Furthermore, the quantitative research work by Giang and Tuan (2018), investigated the language
learning strategies employed by EFL freshmen in a Viethamese school. The correlational study revealed
how the student’'s employment of the strategies varied according to their linguistic proficiency. The
research findings showed that the selection and use of language learning strategies determine the success
of language teaching and learning.

The second orientation comprises works that maximize the role of indirect learning strategies by drawing
strong conclusions on how they influence learners’ independence, autonomy and L2 proficiency. In this
regard, Véliz C. (2012) carried out a case study corroborating that the indirect strategies that stood out
are metacognitive, planning and monitoring. The author noted that metacognitive strategies, when used
along with direct strategies such as mental images, applying images and sounds, practicing,
analyzing/reasoning, and paying attention are promoted, and that motivation is increased as a strategy
repertoire is devised. Also, authors such as Hismanoglu (2000) found that developing skills in the
metacognitive, affective, and social areas may help students to build independence by taking control of
their own learning (para. 24), while Lessard-Clouston (1997) claimed that using such strategies might
contribute to the students’ progress on their linguistic competence. Purpura (1999) also found that
metacognitive strategies influence the use of cognitive strategies directly and positively, which evidences
the relevance of metacognitive strategies in the fulfilment of learning tasks. In addition, studies of EFL
learners carried out by Dreyer and Oxford (1996) in South Africa, and by Oxford et al. (1998) in Turkey
indicated that metacognitive, affective, and social strategies help predict L2 proficiency. As it has been
demonstrated, indirect strategies are necessary to enhance learning since they complement the cognitive
processes developed through direct language strategies; therefore, a comprehensive and balanced
methodology should be considered for students to maximize their learning process.

Method

This study explored the use of MAS indirect learning strategies by a group of university students. It
attempts to answer the following questions:

1. To what extent are MAS indirect learning strategies used by students of the Associate degree in
English and the English Teaching major from Universidad Nacional of Costa Rica, Pérez Zeleddn
Regional Campus?

2. What MAS indirect learning strategies are the most and the least encouraged by professors of the
Associate degree in English and the English Teaching major from Universidad Nacional of Costa
Rica, Pérez Zeledén Regional Campus?

3. What language activities can be suggested to boost indirect learning strategies?

This paper reports quantitative and qualitative data to determine the extent to which MAS indirect learning
strategies are used by university students to maximize their language development. The scope of the
study is descriptive. Gall et al. (2007) asserted that descriptive research intends to describe a
phenomenon and its main features. It focuses more on the area explored rather than the reasons why
something occurred. This descriptive study relied on the development of a case study. Simons (2009)
defined case studies “as an in-depth exploration from multiple perspectives of the complexity and
uniqueness of a particular project, policy, institution, program or system in a ‘real life” (p. 21). In this
regard, the analyses will be based on the insights and perspectives of a group of university students of the
Associate degree in English and the English Teaching major as well as of Faculty teachers at Universidad
Nacional of Costa Rica.

) This is an open-access article distributed under the terms of a
Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International (CC BY-NC-SA 4.0) license



MEXTESOL Journal, Vol. 45, No. 1, 2021 7

The Participants

The setting of this study took place at the Universidad Nacional of Costa Rica, Pérez Zeledén Regional
Campus, one of the five national public universities. The sample population is representative and will be
studied through a non-probability sampling design. The students were deliberately selected. The sample
population consisted of 27 students from the English Teaching major and 23 from the Associate degree in
English. This population amounted to 50 students. Students aged 20 to 23 years old. The group was
composed of 32 female students and 18 male students. Also, six professors of the Language Faculty were
part of the population surveyed. These professors’ teaching experience ranged from 4 to 20 years in the
field. It is worth noting that the population of participants is composed of two different groups of students.
One group is studying a four-year English Teaching degree while the other is pursuing a two-year English
Associate degree. However, they both go through the same process of struggling with the language during
the initial year of study. This process is necessary to adopt new learning strategies if they hope to succeed
as good language learners. Due to the characteristics of this sample population, the researchers analyzed
the limitations of this research study and were aware of their scope, particularly when generalizing the
results.

The Procedure

Instruments

To carry out this case study, two questionnaires involving quantitative and qualitative data were designed
and administered. The first instrument aimed at identifying the most and least used MAS indirect learning
strategies through a student questionnaire. It was composed of one section for personal information and a
close-ended section for the use of indirect learning strategies. For the collection of the information in the
second section, a summative five-point Likert scale was constructed. The scale includes the following
predetermined values: Very much, Much, Average, Little and No use. The list of strategies used for this
second section was taken from the Oxford’s (1990) Strategy Inventory for Language Learning. The third
section of this questionnaire entailed an open-ended item. The qualitative data expected to be gathered
included general comments about specific and personal uses of indirect learning strategies through the
students’ language development process in the lower and upper years. Also, it attempted to determine
whether professors of the Language Faculty encourage students to use the MAS learning strategies, and
list and add any new strategy to the inventory.

The second instrument intended to determine the extent to which professors have encouraged the use of
MAS indirect learning strategies. It was also composed of one section for personal information and another
one for a close-ended item to identify the extent to which these strategies have been reinforced by
professors. For the collection of the information in the second section, a summative five-point Likert scale
was constructed. Values such as: Very much, Much, Average, Little and No use are included in this scale.
The third part of the questionnaire gathered general information about the indirect learning strategies
professors have encouraged in their learners the most and any other different strategies they have
promoted with their students. The administration of the questionnaires to the two groups of participants
was carried out in two different sessions. During these sessions, both researchers were available to guide
the respondents by explaining the different items of the instruments and to clarify the statements
pertaining to each type, category and subcategory of the indirect learning strategies in order to avoid
misinterpretation and facilitate comprehension of the statements on an equal rate. For the most part, the
questionnaires included a combination of Likert scales to compile the degree to which respondents agreed
or disagreed with the statements given by using an ordinal psychometric measure. Although these types
of scales were very easy to grasp by the respondents, they may fail to measure the true attitudes of the
participants as they are just given five options and, therefore, they may avoid selecting the lowest or
highest points. Then, one may tend to interpret the respondents’ selection on a more or less normal
distribution without assuming the previous disadvantage. On this account, the researchers compromise to
take care of the generality of any results drawn from the analyses of the Likert scales in the
questionnaires.

The tables displayed in the following section show the calculation of the mean scores derived from the
analyses of the Likert scales according to the statements of each type, category and subcategory of the
indirect learning strategies in the different parts of both questionnaires. The given values in the 5-point
Likert scale were specified and explained to the respondents as to avoid confusion and avoid ambiguous
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answers: Very much, Much, Average, Little and No use. These answers were weighted 5, 4, 3, 2, and 1,
respectively, and represented on an interval scale from 0 to 5.

Results

The data analysis was based upon the information gathered through the student and teacher
questionnaires. The purpose of this section was to answer the research questions by determining the
extent to which MAS indirect learning strategies are used by students of the Associate degree in English
and the English Teaching major from Universidad Nacional of Costa Rica, Pérez Zeledon Campus, to
identify the most and least encouraged MAS learning strategies by professors, and suggest activities to
boost indirect learning strategies for EFL teachers in general.

The extent to which MAS indirect learning strategies are used by students of the Associate degree in
English and the English teaching major and promoted by professors.

According to Oxford (2001), metacognitive learning strategies are those cognitive devices employed by
learners to self-regulate their own learning. They are split into three different categories: centering your
learning, arranging and planning your learning and evaluating your learning. In this regard, the most
striking findings of this section show that the most used category by students was evaluating your own
learning, whereas centering your learning was the least used. In contrast, the teachers’ most encouraged
metacognitive strategy was arranging and planning your learning and the least promoted was evaluating
your learning (See Table 1).
Type of Indirect Learning Strategy Instruments

Student Teacher
Questionnaire Questionnaire

Metacognitive Strategies

Category: Centering your learning

Subcategories

Overviewing and linking with already known material 3.8 4.4

Paying attention 3.84 4.4

Delaying speech production to focus on listening 3.16 2.8
Total 3.6 3.9

Category: Arranging and planning your learning

Subcategories

Finding out about language learning 3.6 4.2

Organizing/creating the most suitable environment for learning 4 4.4

Setting goals and objectives 3.8 4.6

Identifying the purpose of a language task 3.76 4

Planning for a language task 3.76 4.2

Seeking practice opportunities inside and outside the classroom 3.8 4.6
Total 3.9 4.3

Category: Evaluating your learning (discuss feelings with

others)

Subcategories

Self-monitoring or noticing and correcting personal errors in any of the
language skills

Self-evaluating, or measuring the overall language progress or
achievements in one of the four language skills by using checklists, 4.44 2.6
diaries or journals

4.08 4.8

Total 4.26 3.7
Total average mean 3.92 3.96
Note: Information derived from the analysis of the Student and Teacher Questionnaire.

Table 1: Metacognitive learning strategies used by students and encouraged by teachers

As noted before, among the three main metacognitive categories described by Oxford, the one that is
most used by the sample population of students was evaluating your learning. Indeed, self-evaluating by
using checklists or diaries recorded the highest mean of a category group. Namely, a great majority
reported the use of this strategy as very much and much used. In contrast, this was the least
recommended by professors among all the category groups. They revealed through this answer that rarely
have they implemented checklists and diaries to help students self-evaluate or measure their language
achievements. The category pertaining to the metacognitive strategies that was the least used by the
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group of learners scrutinized was centering your learning. Even though students seem to have used
overviewing and linking with already known material, paying attention and delaying speech production to
focus on listening to a very satisfactory extent, it is the category group with the lowest mean. Among
these strategies, the least used by students was delaying speech production to focus on listening.
Actually, it was also the second least promoted strategy by professors.

One of the least used strategies by these learners among all subcategories of the metacognitive ones was
finding out about language learning. More than half reported to have used this strategy, but not very
much. Nonetheless, a percentage (8%) does not use the strategy at all. Another aspect worth noting is
the subcategory setting goals and objectives. Students seem to identify their goals and objectives as they
take the lessons. Certainly, this is one of the highest means recorded through the questionnaire. A very
small percentage specified to have never used this indirect learning strategy.

Regarding professors, this category also scored one of the highest means. Namely, they have encouraged
the use of this strategy to a great extent. Furthermore, the subcategory identifying the purpose of a
language task recorded one of the highest means as well. Just 12% of the students surveyed reported
that they have never used it or have used it to a minimum extent. The other 88% reported a very
satisfactory use of the subcategory in their language development. Concerning professors, this
subcategory scored an average mean, not too high not too low.

The last category of the metacognitive strategies is evaluating your learning. Students reported that they
self-monitor and correct personal linguistic errors less than they self-evaluate their overall language
progress through checklists, diaries or journals. This last category of metacognitive strategies is the
second in which students recorded the highest mean among the other categories. Certainly, 68% of the
students recorded very much and much for the use of this category. Just 32% scored an average mean,
which is still a positive result. In the case of professors, this category of metacognitive strategy is the
lowest.

Regarding the professors surveyed, the category of the metacognitive strategies most encouraged by
professors was arranging and planning your learning. Certainly, this category comprises two subcategories
with the second highest mean among all other subcategories of the metacognitive strategies. These
subcategories are setting goals and seeking practice opportunities inside and outside the classroom.
Centering your learning is the second highest and evaluating your learning is the lowest of all the types of
metacognitive strategies promoted by these professors. Delaying speech production to focus on listening
is the second least fostered subcategory of the arranging and planning your learning category.

Professors seem to be inclined to have students produce oral language quickly and not to delay their focus
on aural skills. Actually, a great percentage of them reported that they partially reinforced this
subcategory of the metacognitive strategies. Identifying the purpose of a language task is the lowest
fostered subcategory within the category arranging and planning your learning according to teachers.
Concerning this subcategory, professors seem to encourage students to identify the purpose of a language
task to a satisfactory extent, as a great majority reported that they have promoted this in their teaching
routine.

Evaluating your learning, which is the last category of the metacognitive strategies, was reported as the
least used metacognitive strategy by professors. Certainly, self-evaluating the overall language progress
by using diaries stated the lowest mean among all metacognitive subcategories. The professors indicated
that they do not use it to a great extent, and 20% reported that they have never encouraged this
category.

In sum, in order to visualize the least and most used category of the metacognitive strategy group, the
following table shows the findings of this section:

Students Teachers
Least used/ promoted Centering your learning Evaluating your learning
Most used/ reinforced Evaluating your learning Arranging and planning your learning

Note. Information derived from the analysis of the Student and Teacher Questionnaire.

Table 2: Metacognitive strategies results
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The following types of indirect learning strategies are the affective ones. They are broken down into three
categories: lowering anxiety, using self-encouragement, and taking your emotional temperature. They
facilitate gaining control as learners are able to “identify [their] mood and anxiety level, talk about
feelings, reward oneself for good performance, and use deep breathing or positive self- talk “ (Oxford,
2001, p. 14). Concerning the last category, by employing different tools like journals, reflections, diaries
and questioning, learners might be able to “take their temperature” as they develop an understanding or
self-awareness of how they are doing with the language in a specific task. After checking their
“temperature” they might become mindful of their own linguistic strengths and weaknesses by
programming a set of actions in order to improve their performance in similar tasks later on.

From the analysis of this section, several enlightening points are derived. First, from the students’
perspectives, the most used category of this type of indirect strategy was self-encouragement. This was
the most promoted strategy by teachers. On the other hand, the least used category by students was
taking your emotional temperature, which was the least reinforced category by the teachers as well (See
Table 3).

Type of Indirect Learning Strategy Instruments

Student Teacher
Questionnaire Questionnaire

Affective Strategies

Category: Lowering anxiety

Subcategories
Using progressive relaxation, deep breathing or meditation 3.8 2.6
Using music before any stressful task 3.6 2.2
Using laughter 2.96 4.4
Total 3.45 3.06
Category: Using self-encouragement
Subcategories
Making positive statements 3.84 5
Taking risks wisely despite the possibility of making mistakes 4.04 4.4
Rewarding yourself through visible or intangible rewards 3.52 4
Total 3.8 4.46
Category: Taking your emotional temperature
Subcategories
Listening to your body or assessing your physical state 3.6 3.4
Using a checklist for identifying your emotional state in general or
h . 2.32 1.8
related to particular language tasks and skills
Writing a language learning diary 2.04 2.8
Discussing your feelings with someone else 3.6 3.4
Total 2.89 2.85
Total average mean 3.38 3.45

Note: Information derived from the analysis of the Student and Teacher Questionnaire.
Table 3: Affective learning strategies used by students and encouraged by teachers

As pointed out before, according to the information gathered through the student and teacher
questionnaires, the category from the affective learning strategies least practiced and encouraged
respectively was taking your emotional temperature. Students and professors alike scored a low mean in
this category.

Lowering anxiety is the second strategy that scored the lowest mean among all the categories of the
affective learning strategies. Certainly, one of the subcategories belonging to this category group that
scored an average mean was using progressive relaxation, deep breathing or meditation. It was
interesting to analyze how varied the percentages for the means were. Just 36% reported a very
satisfactory use of this strategy. 32% reported an average use, and another 32%, stated that they have
never used it or used it little. Using self-encouragement reported the highest mean. Taking risks wisely
was reported with the highest mean. Making positive statements and rewarding yourself through visible or
intangible rewards was the second highest mean. For this last learning subcategory, students scored 68%
of satisfactory use. Additionally, 32% of the surveyed students have partly used it, used it little or not
used it at all.
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The subcategory within the type taking your emotional temperature that scored the lowest mean was
writing a language learning diary. Indeed, this was also one of the lowest scores for teachers. The
distribution of percentages for this subcategory shows that just 64% of the students reported that they
have used it to a very satisfactory extent. However, 36% of the student sample population reported that
they have partly used this strategy or have used it little.

Concerning professors, the category from the affective learning strategies least promoted was taking your
emotional temperature, the most encouraged was using self-encouragement (See Table 3) and the second
highest mean scored was lowering your anxiety. Regarding the latter type of affective learning strategy,
the subcategory using music before any stressful task was the one with the lowest mean. More than half
of the professors reported that they have not encouraged the use of this indirect strategy. Although
Ehrman and Oxford (1990) suggested that music relieves anxiety and can be used before a challenging
task, and left it open for teachers to select the most suitable kind of music for their students. The
researchers tend to believe that what teachers might do is to survey students for their music preferences
to make this strategy work more effectively. The most appropriate music genre is an issue that might
draw the researchers’ attention to conduct a further study. Nevertheless, Geng et al. (2019) stated that
“the genre music needs to be discussed, however, something relatively mellow, and easy listening would
ensure that students are getting their ‘music fix” without completely blocking out their surroundings and
ability to be mindful learners” (p. 96).

Less than 20% reported that they have used it very much and 17% stated that they have used it
occasionally. Among the subcategories of the second category of the affective learning strategies using
self-encouragement, rewarding yourself through visible or intangible rewards obtained the lowest mean.
Even though it is the lowest, it still scored a satisfactory mean. 60% of the professors seem to have
encouraged its use to a very satisfactory extent.

Using a checklist for identifying your emotional state in general or related to particular language tasks and
skills is the affective learning strategy that scored the lowest according to professors and the second
lowest according to students. A great majority of students stated that they have not used this strategy
before to become aware of their emotional state when performing specific tasks.

Writing a language learning diary is the lowest mean scored by students and the second lowest by
teachers. In fact, most students surveyed have not used this strategy whatsoever, although some
reported that they have done it at one point in their studies in the major. In the case of teachers, this
strategy is also one of the lowest. Teachers reported that they do not apply or foster that strategy very
often.

Table 4 below summarizes the main findings of this section of affective learning strategies:

Students Teachers

Least used/ promoted Taking your emotional temperature Taking your emotional temperature

Most used/ reinforced Using self-encouragement Using self-encouragement

Note: Information derived from the analysis of the Student and Teacher Questionnaire.
Table 4: Affective Strategies Results

The last type of indirect learning strategies is social strategies. Their use involves language to
communicate and interact. Language, indeed, entails a social act where communication is a common and
necessary practice occurring between and among the interlocutors (Oxford, 2001). For students to
interact and communicate, they need to build up their own strategies to understand others and be
understood, to comprehend the target language and culture. This group of strategies is broken down into
some categories such as asking questions, cooperating and empathizing with others. The data analysis of
this section reveals remarkable points later discussed in the conclusion of this study. First, based on the
students’ responses, the most used social strategy was asking questions, whereas the most encouraged
social strategy according to teachers was cooperating with others. Second, the least implemented and
fostered social strategy by students and teachers respectively was empathizing with others (See Table 5).
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Type of Indirect Learning Strategy Instruments
. . Student Teacher
Social Strategies Questionnaire Questionnaire
Category: Asking questions
Subcategories
Asking for clarification or verification 4.36 5
Asking for correction 4.4 4.8
Total 4.38 4.9
Category: Cooperating with others
Subcategories
Cooperating with peers 4.32 4.6
Cooperating with proficient users of English 4.12 4.4
Total 4.22 4.5
Category: Empathizing with others
Subcategories
Developing cultural understanding by providing learners with
3.88 4.8
knowledge of the new culture
Becoming aware of others’ thoughts and feelings by observing
their behavior in face-to-face communication, analyzing tone, 3.6

expression and physical signals, listening carefully to what is 3.84
being transmitted, or trying to depict both literal and implied
meanings, especially in writing.
Total 3.86 4.2
Total average mean 4.15 4,53
Note: Information derived from the analysis of the Student and Teacher Questionnaire.

Table 5: Social learning strategies used by students and encouraged by teachers

Based on the information gathered, the students manage these strategies at a satisfactory level. All the
means are above 3 which is the average of the Likert scale used. For the first category asking questions,
students tend to ask for correction more than for clarification or verification. A large percentage of the
students surveyed 88% ask for correction as they communicate in the target language. Just 12% of them
handle this strategy averagely or very little. In the case of teachers, they promote asking for correction
and asking for clarification almost at the same level. The former scored just 0.2 higher than the latter.
Indeed, asking for clarification was reported by all professors with the highest score. They all indicated
that they promote this indirect learning strategy in the classroom.

The second category cooperating with others was the second most used according to students surveyed.
Among the subcategories in this respect, cooperating with peers received the highest score according to
students’ responses. On the other hand, cooperating with proficient users of English scored lower, but still
it was a strategy used to a satisfactory level. In fact, 77% of the students used it more frequently. In
addition to this, teachers surveyed have fostered the use of the strategy cooperating with peers more than
cooperating with proficient users of English. It is worth noting that both subcategories still received a high
mean according to teachers.

The next category of the Social Indirect Learning Strategy is empathizing with others. Based on the
findings, this was the lowest category of the social indirect learning strategy for both participant groups.
This category is composed of two subcategories Developing cultural understanding by providing learners
with knowledge of the new culture and Becoming aware of others’ thoughts and feelings. Among these
subcategories, the former received the highest score and the latter the lowest based on the students’
responses. Although 64% of the students reported to use it to a satisfactory level, 36%, which is a
significant percentage, reported to use it averagely or not to use it at all. In the case of teachers, they
indicated that the second subcategory becoming aware of others’ thoughts and feelings is not a strategy
that they implement or foster often. In fact, this subcategory scored the lowest among all the social
learning strategies subcategories for teachers. In the case of the first subcategory Developing cultural
understanding by providing learners with knowledge of the new culture, teachers declared that they
implement it and promote it to a very significant level. Actually, this subcategory is one of the highest
subcategories according to teachers’ responses.
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Briefly, the social strategies most/least used by students and most/least promoted by teachers can be
visualized in Table 6.

Students Teachers
Least used/ promoted Empathizing with others Empathizing with others
Most used/ reinforced Asking questions Cooperating with others

Note: Information derived from the analysis of the Student and Teacher Questionnaire.
Table 6: Social Strategies Results

In summary, based on the main findings of this data analysis section, it is worth noting the least and most
used or reinforced MAS strategies. The following Table 7 gives evidence of these.

Students Teachers
Least used/ promoted Affective Affective
Most used/ reinforced Metacognitive Social

Note: Information derived from the analysis of the Student and Teacher Questionnaire.

Table 7: MAS Indirect Learning Strategies Results

To conclude, the most outstanding findings are worth mentioning. Regarding students, the most used type
of indirect learning strategy is the metacognitive strategy. Second is the social strategy, and the least
used type is the affective strategy. The least used category of the metacognitive strategies is centering
your learning. This shows that not all students are aware of strategies that can facilitate the way they
learn. They are more aware of strategies that help them arrange, plan and evaluate their own learning.
Regarding the social learning strategy, the category least used is empathizing with others. Both
subcategories of this group are the lowest of the social strategies. The most used category of the social
strategy is asking for questions. Concerning the lowest-scored type of indirect learning strategy, the
affective strategies are at the bottom of the list. The most used category of this type is using self-
encouragement and the least used is taking your emotional temperature. 1t is worth mentioning that the
subcategory of this group with the lowest score is writing a language learning diary.

Second, referring to teachers, the most encouraged indirect learning strategy in the development of the
courses they teach is social strategies and the least reinforced is affective strategies. Metacognitive
strategies are the second most encouraged by teachers. Concerning the type of the social strategies,
the category most fostered by teachers in the activities they develop or recommend inside and outside the
classroom is cooperating with others and the least reinforced is empathizing with others. In terms of
metacognitive strategies, evaluating your learning was given the highest scored, and arranging and
planning your learning the lowest mean. Based on the affective strategies pointed out, teachers
reported to have reinforced using self-encouragement more often. On the other hand, taking your
emotional temperature was the lowest category.

Language activities suggested to boost indirect learning strategies in students of the Associate degree in
English and the English Teaching major recommended by professors.

Section 3 of the teacher questionnaire allowed researchers to indicate an array of different strategies that
teachers recommend implementing along with the customary activities of the courses of both language
programs. In an open-ended item, teachers expressed the most effective strategies that students have
used, and the ones they recommend the most (See Table 8).

Effective learning strategies students used the most Recommended Activity

e Reading and writing summaries e Highlight to summarize

e Imitating a famous person’s intonation, fluency, and e Get involved in cultural experiences to stimulate their
other aspects awareness of linguistic nuances that escape the

eBelieve in themselves classroom context.

e Combine words and visuals e Autonomous research

e Keeping a notebook to write new phrases or words
Note: Information derived from the analysis of the Student and Teacher Questionnaire.

Table 8: Activities to Boost Indirect Learning Strategies
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According to the responses given, teachers detected that the most successful strategies derive from the
metacognitive group. Their recommendations entail employing social and metacognitive strategies as well.
The affective strategies are not part of the activities suggested.

Limitations of the Study

As stated before, this research study is based on a small sample population composed of 27 students of
the English Teaching major and 23 students of the Associate degree in English of UNA, Pérez Zeleddn
Regional Campus. Hence, researchers avoided the generalization of the results obtained to all contexts but
provided ample detail for other readers to make decisions upon the extent to which the results might be
relatable to their settings (Ravitch & Mittenfelner, 2016). On this account, Thomas (2011) asserted that if
the results were applicable to this group of learners, they may be generalizable to other cases and
individuals with similar characteristics.

Although the selection of participants from the English Teaching major may lead the reader to think that
their awareness towards learning strategies tends to be stronger and that this group of students are more
likely to be “good language learners,” it is necessary to make clear that in the first two years of their
studies, both groups take the same courses of Integrated English I, II, Composition, Basic Grammar, Oral
Expression (Society and Humanism; Commerce and Economy; and Science and Technology), Reading,
Culture I and II, which means that their awareness towards learning strategies may be raised equally.

Another limitation of this study relates to the fact that students from different proficiency levels were
included in the sample population. It is worth stating that the essence of this research study is limited to
the frequency in which the indirect learning strategies have been applied as these groups of learners grow
in language proficiency. From this perspective, this research study may open a window for further
discussion on the relation of indirect learning strategies use and level of proficiency. The fundamental
objective is to stir interest in the use of indirect learning strategies in the students and boost learning
strategy-based instruction to enhance successful language learning and teaching.

Discussion

The present study aimed at examining the use and enhancement of metacognitive, affective, and social
indirect learning strategies by students and teachers of the Associate degree in English and the English
Teaching major from a public university campus in the southern region of Costa Rica. Based upon the
findings derived from the instruments administered, several conclusions can be drawn.

First, although students and teachers seem to be very aware of the use of metacognitive strategies, there
are some categories of this type that still need reinforcement such as centering your learning, delaying
speech production to focus on listening, and evaluating your learning. In this regard, there are some
practices that might facilitate language learning and teaching by the implementation of those strategies.
Regarding the first category, there must be conscious practice on how to maximize the students’ attention
in class to excel in various aspects of the language. Besides learning how to focus students’ full attention
and activate their prior knowledge, the results suggest that students might benefit from practicing how to
listen attentively, process the information, and keep repeating it silently until they feel ready to produce
an utterance. Reviewing a topic every time it is introduced or practiced is a strategy that demands
attention as well. Furthermore, it is recommended for students to learn how to activate their prior
knowledge to link new data to the already existing. This strategy might help internalize and store
information by strengthening students’ long-term memory.

In a similar vein, among all metacognitive strategy categories, the one that needs the most reinforcement
is delaying speech production to focus on listening. The results of this study indicate that students might
benefit from activating their inner speech so that when they listen to something and do not feel ready to
speak, they repeat it silently to themselves. Inner speech, as a mental resource, has proven to be
effective for outer speech (De Bleser & Marshall, 2005). On the benefits of using inner speech, Tomlinson
(2012) pointed out that learners “use the inner voice to give their own voice to what they hear and read,
to make plans, to make decisions, to solve problems, to evaluate, to understand and "control" their
environment, and to prepare outer voice utterances before saying or writing them” (p. 91). Another
activity suggested to enhance this metacognitive strategy is imitation. As learners watch and listen to an
iconic person speak, (e.g., Barack Obama), they repeat each word in their minds and try to replicate
pronunciation, intonation, speed, fluency, etc. Then, once they finish, they try to recreate what they
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remember from that person’s speech. It is advisable for students to learn how to center their attention on
specific linguistic features they must correct. This is recommended since it may be an appropriate way to
maximize their listening comprehension as they develop confidence and feel empowered to speak. It is
worth noting that listening is developed faster than speaking, which tends to be threatening to most
students.

The second strategy that teachers encourage students to practice more is the group of metacognitive
strategies. Unlike students, among the different categories of this group, evaluating your learning is the
least promoted strategy by teachers. Indeed, the subcategory related to this group self-evaluating, or
measuring the overall language progress or achievements in one of the four language skills is the least
strategy boosted by teachers. As a matter of fact, it is surprising that, although one of the types of
assessments suggested in EFL is self-assessment besides peer and teacher assessment, it is not
commonly promoted in these groups of learners. Oftentimes, students seem not to self-regulate their own
learning. In this regard, orientation towards how to use the indirect learning strategies is essential to the
learning process. Concerning the metacognitive strategies, teachers may find it useful to guide students
towards a more self-directed language learning process. Learners might be given the tools to self-evaluate
and measure their language progress and achievements by using checklists, diaries, journals, memoirs,
and portfolios. These didactic resources may maximize language learning as they activate the constant
use of the language inside and outside the EFL classroom. Keeping evidence of language progress may
help students visualize their weaknesses and strengths, empower them to work on what is plausible to
change and improve, and set goals and alternatives for their overall academic achievement.

Second, the analysis of the results indicates that the following categories of social strategies require some
reinforcement on the students’ and teachers’ part: empathizing with others, becoming aware of others’
thoughts and feelings and developing cultural understanding by providing learners with knowledge of the
new culture. It is worth stating several practices that may guarantee an effective use of these categories
to improve language performance and academic goals. Regarding the first category, being an interlocutor
involves more than exchanging words, ideas, and thoughts; it implies connecting with the other
interlocutors to make sense out of the conversation and get meaning. In this regard, when students are
guided, they are most likely to become aware of the other speakers’ opinions and emotions by examining
their behavior in face-to-face interaction, and assessing tone, expression, and physical signals. Once
again, they could learn how to listen carefully to what is being transmitted; when it comes to writing,
learners might learn how to understand both literal and figurative meanings, as well as in speaking. By
doing this, teachers might foster awareness-raising activities regarding the speakers’ thoughts, tone,
mood and implied meanings in the classroom in order to promote assertive communication and decrease
misunderstandings.

Concerning the second category of these social strategies, becoming aware of others’ thoughts and
feelings, in order to develop more sensitivity towards others’ thoughts and feelings in students,
observation might facilitate their understanding of these nonverbal signs or paralinguistic elements. It is
recommended to have students watch one of their favorite programs and analyze the speakers’ tone,
expressions, and physical signals in general. They may use a checklist to link any of these signals to what
the speaker is facing at the moment. This may teach students to recognize these physical signals in
action. The results of this study suggest that teachers would benefit from integrating this practice on
empathy by using cultural capsules that portray specific instances of cross-cultural misunderstandings due
to an improper interpretation of the other person’s behavior or feelings. Also, the Slice-of-Strategy
(Chastain, 1988, as cited in Karam, 2017) might be replicated in the classroom. This strategy implies a
short highlight or segment of life from the target culture presented at the very beginning of the class in
the form of a video, song, or written post to trigger ideas and thoughts about the target culture.
Eventually, cultural understanding could be broadened and cleansed from bias, stereotypes, or prejudices
if teachers commit to these types of practices in the EFL classroom.

Another aspect that deserves attention is the strategy developing cultural understanding by providing
learners with knowledge of the new culture. Although students of this study are taught two different
courses on culture during their studies, cultural awareness seems to be a crucial aspect needing
reinforcement during classes. Students need to dig deeper into the cultural content of the target culture.
This may be achieved by means of introducing and practicing awareness-building cultural tidbits, activities
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and techniques along with the main content or subject matter of the courses. Furthermore, in order to
sensitize students about cultural differences, students can be encouraged to watch series and videos
representative of the target culture to highlight possible sources of cultural misunderstanding. This
practice, when replicated and included in a language learning routine, may awaken a deeper engagement,
curiosity, creativity, and reflection on the students’ part.

Third, the results suggest an overlooked use and enhancement of affective strategies by students as well
as by teachers, respectively. In this respect, a set of ideas might facilitate the incorporation of the least
used and activated categories of the affective strategies taking your emotional temperature and writing a
diary. This might confirm the need to introduce emotional intelligence competences and affective
strategies and techniques into the ordinary and traditional way of teaching and learning. In effect, taking
your emotional temperature was the least practiced category of this group. Within the subcategories,
writing a Diary seems to be a strategy not often used. Its benefits to improve the teaching and learning
process seem to have been downplayed. This technique may favor students’ learning in multiple ways.
Students’ self-awareness and self-understanding is practiced through the writing of daily entries or short
reflections, which may boost students’ self-directed learning at a high level. Another benefit gained from
this strategy is the enhancement of writing as students are required to put ideas down on paper and come
up with the vocabulary needed to express their thoughts clearly. A diary may aid students’ memorization
since the language when written is personalized and tends to linger in the students’ memories. Moreover,
most learners may be more prone to practice the language that has been adjusted to their level through
the personalized examples included in their diaries, for instance.

The findings of the study suggest that neither teachers nor students often reflect upon the use of diaries,
checklists, or memoirs and use them to become self-aware of their emotions. On this account, the
affective domain seems to be neglected in the activities and strategies that teachers encourage as
effective practices to maximize the teaching and learning of the language. Not only are learners’
metacognitive strategies promoted using diaries, journals, memoirs, and other reflection tools but also
their affective strategies. Once teachers become interested in the use of journals, reaction papers, diary
entries and memoirs and realize their multiple benefits, they might connect students’ affect to their
cognition since both feelings, states of mood, and language areas are activated.

Students might explore their feelings and become aware of their moods and behaviors according to the
different tasks in every course as they write about the experience on a daily basis. Furthermore, these
reflection tools as emotional enablers may contribute to the students’ learning process in various ways.
First, as students recognize their feelings and emotional states when they perform a task, these enablers
can help dilute affective barriers and lower the affective filter, resulting in a discovery and comprehension
of the state where students can perform at their best. Second, these emotional enablers may guarantee
students’ emotional maturity as they advance academically, impacting both their personal and
professional lives. In fact, this finding sheds light upon the need to turn language instruction into a more
affective and emotion-based process. Grounded on the main findings of this study, it is worth noting that
the role of language instructors could comprise different ways to connect emotion with cognition to
accelerate the learning process. This could be done by the intervention of teachers with appropriate tactics
to impact students during their learning process.

Fourth, as teachers provide multiple opportunities for students to expand their repertoire of indirect
learning strategies, learners may increase their willingness to take actions and control of their practices to
maximize and accelerate effective language learning. This conscience and feel for self-regulation that
teachers can awaken in students may lead to a sense of autonomy and agency. “Agentic students” know
who they are and to what direction they are going. Little et al. (2002) threw light upon the concept of
agentic students by sustaining that they are “the origin of their actions, have high aspirations, persevere
in the face of obstacles, see more and varied options for action, learn from failures, and overall, have a
greater sense of well-being” (390).

Fifth, although these revealing findings are only generalizable to the population surveyed, the results
might open a window for discussion and reflection on how teachers promote the use of indirect learning
strategies to help students achieve learning outcomes more effectively.
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Sixth, the results of this study might sway teachers to design and launch different activities for EFL
learners in and beyond the classroom as they might orient L2 instruction and open room for a possible
change in strategy training.

Seventh, this is just a preliminary study on the application of indirect learning strategies according to
university students’ language performance. It is expected to deepen the meaningfulness of this study by
conducting further research on the implementation of a proposal based on the recommendations
highlighted in this paper.

All in all, in the view of many scholars, there is a significant gap between the use of direct and indirect
learning strategies. The results of this preliminary case study indicate the lack of use and enhancement of
most of the categories of the indirect learning strategies, mainly of the affective ones. Thus, to foster a
more comprehensive and balanced approach to language teaching and learning as suggested in the
literature, the results of this study seem to signal a missing link in language success—the incorporation of
affective strategies alongside of the practices accomplished by students and promoted by teachers in and
beyond the classroom. Although there seems not to be a prescribed recipe to lead students to language
success right away, the results of this study might be a wake-up call for teachers to strengthen the
indirect learning strategies that have been neglected and downplayed in the EFL learning process. It is
expected that not only teachers but also students could become more aware of the relevance of these
strategies to optimize and succeed in the mastery of English as a foreign language.
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