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Abstract 
Distance education has been fast growing in higher education during the time of COVID-19; thus, computer-assisted 
language learning (CALL) has been increasingly integrated into English language teaching worldwide. This study 
endeavors to explore Thai undergraduate students’ attitudes towards the use of Microsoft Teams to enhance their 
English language skills development. The current study employed mixed-methods research design, and the quantitative 
data was based on 208 students’ attitude survey responses. The qualitative data was drawn from semi-structured 
interviews of twenty-four students and eight English instructors about their attitudes towards the use of Microsoft Teams 
for distance English instruction. The findings revealed that the students had positive perceptions concerning to the use 
of Microsoft Teams in the English class. Although students and instructors benefited from utilizing this platform, the 
students’ English skills were only acquired from the content and activities provided by their instructors. However, the 
instructors faced challenges regarding their lack of experiences using Microsoft Teams; thus, they employed a self-study 
learning approach to enhance their teaching skills. The study suggests that the synchronous and asynchronous 
instructions were the mixed educational tools recommended for distance learning and teaching of English.  

Resumen 

La educación a distancia ha crecido rápidamente en la educación superior durante la época de COVID-19; por lo tanto, 
el aprendizaje de idiomas asistido por computadora (CALL) se ha integrado cada vez más en la enseñanza del idioma 
inglés en todo el mundo. Este estudio pretende explorar las actitudes de los estudiantes universitarios tailandeses hacia 
el uso de Microsoft Teams para mejorar el desarrollo de sus habilidades en el idioma inglés. El estudio actual empleó 
un diseño de investigación de métodos mixtos y los datos cuantitativos se basaron en las respuestas de una encuesta 
de actitud de 208 estudiantes. Los datos cualitativos se obtuvieron de entrevistas semiestructuradas a veinticuatro 
estudiantes y ocho profesores de inglés sobre sus actitudes hacia el uso de Microsoft Teams para la enseñanza de inglés 
a distancia. Los hallazgos revelaron que los estudiantes tenían percepciones positivas sobre el uso de Microsoft Teams 
en la clase de inglés. Aunque los estudiantes e instructores se beneficiaron al utilizar esta plataforma, las habilidades 
de inglés de los estudiantes solo se adquirieron a partir del contenido y las actividades proporcionadas por sus 
instructores. Sin embargo, los instructores enfrentaron desafíos debido a su falta de experiencia en el uso de Microsoft 
Teams; por lo tanto, emplearon un enfoque de aprendizaje de autoestudio para mejorar sus habilidades docentes. El 
estudio sugiere que las instrucciones sincrónicas y asincrónicas fueron las herramientas educativas mixtas 
recomendadas para el aprendizaje y la enseñanza del inglés a distancia. 

Introduction 
Distance education has been one of the most popular and rapidly growing educational practices at the 
tertiary level due to the COVID-19 pandemic (Nikolaevna Poddubnaya et al., 2021; Nomnian, 2022; 
Thumvichit, 2021; Thumvichit et al., 2021). Because of the required social distancing, distance learning 
became a new educational procedure which is highly promising as it focuses on individualization (Nenko et 
al., 2020). Distance education is regarded as a formal method of learning, and it is a type of learning in 
which teachers and learners reside in different locations (Gunawardhana, 2020). This circumstance 
necessitates the need for educational institutes to address a number of issues, including ways for educational 
processes to interact in virtual environments, web technologies and services, information exchange, and 
digital transformation are the key requirements for the globalization of education in the new socio-cultural 
reality (Nikolaevna Poddubnaya et al., 2021).  
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During the pandemic, the use of electronic information and educational materials in the educational process 
was the only way to continue formal education (Koreneva et al., 2020). Various technological educational 
tools were progressively instrumental in shifting language educational platforms from classroom to virtual 
ones. English language instruction called for alternative pedagogical approaches by adopting computer-
assisted language learning (CALL) to meet remote online learning and teaching. However, CALL is considered 
to be one of the fundamental distance English learning tools, and it not only refers to the integration of 
computer applications in language teaching and learning, but also involves a broad area of information and 
communication technology (ICT), such as computer-mediated communication (CMC), language learning in 
virtual worlds, and mobile-assisted language learning (MALL) (Lodhi et al., 2019; Levy, 1997). According to 
CALL studies, software, learning tasks have been considered as one of the scopes of CALL instruction (Alian 
et al., 2018; Chapelle, 2003; Ghufron & Nurdianingsih, 2019; Habbash, 2020; Meihami, 2021; Nejati & 
Jahangiri, 2018; Shaikh et al., 2021; Shayakhmetova et al., 2020; Stewart, 2019; Zawiła, 2021).  
Microsoft Teams, among others, has become one of the key CALL platforms. This platform was launched in 
2017 by the Microsoft Company. It is a cloud app digital hub that integrates discussions, meetings, files, 
and applications together in a single learning management system (LMS) (Microsoft, 2018). Microsoft Teams 
apps are easy to download and applicable for both desktop and mobile devices. It has highly advanced 
capabilities, such as chat rooms, collaborative discussion, content sharing, video conferencing, and file 
storage (Buchal & Songsore, 2019; Henderson et al., 2020; Hubbard & Bailey, 2018; Ilag, 2020; McVey et 
al., 2019; Tsai, 2018). Because of its useful functions, employing Microsoft Teams for distance education 
can potentially benefit teachers and students who may not be able to meet physically.  
A number of studies explored the benefits and challenges of Microsoft Teams in language classes during the 
crisis (Alabay, 2021; Nguyen & Duong, 2021; Rojabi, 2020). For instance, Yen and Nhi (2021) found that 
undergraduate students expressed a positive view towards the use of Microsoft Teams for teaching foreign 
languages online. On the contrary, some constraints included a considerable risk of being distracted by 
technology and losing track of deadlines; other limitations incorporated an incapacity to make effective use 
of multimedia, a lack of social interaction and rapid feedback, inaccessibility to internet, and educational 
technology, time management, and self-motivation (Nenko et al., 2020). Since Microsoft Teams has been 
one of the latest tools in time of crisis, the context of its functional use according to users’ attitudes should 
be emphasized. An individual’s feelings, beliefs, and reaction to an event, phenomena, items, or person are 
referred to as attitudes which are the evaluation of positive or negative view (Olufemi, 2012). In the field 
of education, attitude has risen in popularity since it has been established as an important component of 
second language pedagogy (Şentürk, 2019).  
Users’ attitudes towards CALL have been explored at different academic levels in Thai higher education. 
Thumvichit (2021) states that teacher agency can create a convivial learning environment that substitutes 
the loss of interpersonal communication, enhances learner autonomy, and provides suitable assessment 
tools, for example, during emergency remote teaching and learning. Nevertheless, the integration of 
educational technologies, online platforms, and English language teaching during the COVID-19 pandemic 
crisis enhanced teacher-student interactions and sociocultural dimensions (Inpeng & Nomnian, 2020; 
Nomnian, 2022). Although digital tools cannot substitute face-to-face interpersonal instruction and 
interaction, self-access language learning (SALL) materials and advising in language learning (ALL) were 
recommended during the abrupt transition (Thumvichit et al., 2021). Various digital channels and platforms, 
including LINE (Nomnian, 2022) and Facebook (Inpeng & Nomnian, 2020; Nomnian, 2022) not only could 
narrow down communicative gaps between teachers and students, but also promote positive psychological 
impact on both parties. There are, however, limited studies regarding the effect of Microsoft Teams on 
distance English learning in a Thai university. To fulfill this gap of CALL research in Thai higher education 
context during the COVID-19 crisis, this study explored attitudes of teachers and undergraduate students 
in terms of their experience and satisfaction from using Microsoft Teams.  

Literature Review 

Open and Distance Learning (ODL) 

Open and Distance Learning (ODL) is relevant to CALL as it is an alternative pedagogical practice derived 
from computer-accelerated instruction (CAI), which is the pioneering tool for supporting teachers (Lodhi et 
al., 2019). Web-based distance learning system is considered a part of ODL and is suitable for undergraduate 
students whose interests and satisfaction are ensured (Bagci & Celik, 2018). ODL can also provide 
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scaffolding for undergraduate students who utilize online spaces to create supportive learning community 
with their peers (Foley & Marr, 2019).  
This teaching method can be conducted on various online platforms, and the selection of the method 
depends on the individual educational institutes and organizations. Previous studies have explored different 
aims of distance learning (Bouchefra & Baghoussi, 2017; Lodhi et al., 2019; Rakowski & Wojdynski, 2018; 
Alrazeq Saeed & Al-Zayed, 2018; Tafazoli et al., 2018, 2019). Time flexibility, financial consideration, and 
the direction of instructional technologies and applications were the main reasons for the participants to 
take part in distance learning (Dos Santos, 2020). For example, Turkish undergraduates found ODL system 
effective as it could bridge their socioeconomic gaps in their education (Kılınc et al., 2020).  
Through various CALL applications and software, ODL can play an important role in learners’ motivation that 
drives them to use self-study to reach language goals. CALL also supports the paradigm shift of technological 
language learning. For these reasons the attitudes of Thai students and teachers towards CALL were the 
main focuses of this present study. 

Multicomponent Model of Attitudes to CALL 

Attitude is a psychological phenomenon through which individuals manifest their thoughts towards some 
events (Eagly & Chaiken, 1998; Tafazoli et al., 2019). Scholars argue what constituents an attitude. 
Thurstone (1931) describes an attitude as a positive or negative emotional response to a psychological 
object, while Allport (1954) defines it as a tendency to think, feel, and behave towards a person (or object) 
in a specific way. Thus, attitudes not only encompass emotion, but also include cognition and behavior. 
Therefore, the three main components, namely cognitive, affective, and behavioral aspects are the keys to 
study attitudes (Fishbein & Ajzen, 1975; Kiesler et al., 1969; Mantle-Bromley, 1995; Mantle-Bromley & 
Miller, 1991; Wood & Wood, 1993). 
Each domain of attitudes is related to a particular aspect in the field of CALL research. The cognitive 
component is concerned with a person’s level of knowledge and computer literacy (Simonson & Maushak, 
2001). The behavioral component is a person’s overt conduct. This component is linked to a language 
teacher or a student’s experience at the time of using technology in language teaching and learning. In 
other words, according to Simonson and Maushak, the more computer competency one has, the more 
positive attitudes toward computers they have. Lastly, the affective component is concerned with an attitude 
object. The affective component is defined by individual’s feelings or emotions that are connected with the 
attitude object. The simple definition is that it deals with the emotive component of attitude when a teacher 
believes that a technology makes their teaching more effective (Tafazoli, 2019). 
The above mentioned three attitude components should be integrated into exploring CALL educational 
research and practices. There are a number of empirical studies that examine the attitudes towards CALL 
through different contexts. For example, while in Tafazoli et al. (2019), there was no difference between 
Spanish and Iranian students with regards to their attitudes towards CALL, Lodhi et al. (2019) claimed that 
male students had higher positive attitudes than their female counterparts because the former were satisfied 
with their English development through virtual reality-assisted language learning (VRALL). Virtual reality 
technology is a part of CALL as it promotes students’ engagement in their learning (Rakowski & Wojdynski, 
2018).  
In addition, Jordanian undergraduate students found CALL positive as it enhanced their writing ability, 
classroom participation, creativity, English usage, vocabulary, and communication (Alrazeq Saeed & Al-
Zayed, 2018). Additionally, in a cross-cultural study of Iranian and non-Iranian students’ attitudes towards 
CALL, it was revealed that there was no difference between groups (Tafazoli et al., 2018). Furthermore, 
Algerian EFL teachers’ attitudes were examined in terms of their affective, cognitive, and behavior domains, 
which affected their positive attitudes towards CALL (Bouchefra & Baghoussi, 2017). They observed that 
participants generally held a positive outlook toward CALL and showed several indicators suggesting they 
would likely adopt it in the future, provided that the conditions became favorable. 

Microsoft Teams for Education 

Microsoft Teams was launched on 14 March 2017 in New York was initially created for business 
communication by the Microsoft Cooperation. (Microsoft Teams, 2021). It has recently been utilized for 
various purposes using the six following functional features. 

1. Teams: Communities and groups are allowed to communicate through a particular URL provided by 
an administrator. This function is also the communicational area for teachers and students in class. 
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2. Channels: Users not only can set up specific channels for conversations and topics but also send 
private massages to other users. Both posts and direct massage channels are be interacted by texts, 
images, GIFs, and memes. Moreover, other platforms can share information, and they are MailChimp, 
Facebook Pages, Twitter, PowerBI, and Bing News. 

3. Calling: Instant messaging, voice over IP, and video conference are available on this software. 
4. Meeting: Users can create the meeting schedule in advance for specific channels and invite thousands 

of users. This software is also linked to Microsoft Outlook for meeting invitation.  
5. Team Live Events: There is a special function called Live on this software that can broadcast up to 

ten thousand users on Microsoft Teams. 
6. Education: Teachers can conduct students’ assignments on a tab bar. Office 365 is also available as 

sub-education areas, such as quizzes and online test.  
7. Protocols: There is a number of sub-protocols for specific purposes that can be connected by Microsoft 

Teams. (Microsoft Teams, 2021). 
Empirical studies of Microsoft Teams in education are under-explored since this platform is a new alternative 
adopted during COVID-19 crisis. For instance, Rojabi (2020) examined 28 undergraduate students’ 
perceptions of Microsoft Teams as an online learning tool in an Indonesian context and found that although 
it was truly new for students, they could utilize it easily, and had positive perceptions towards using it as 
an English online learning environment. Yen and Nhi (2021) conducted a survey among 50 Vietnamese 
students in order to gain feedback from teaching and learning activities on Microsoft Teams and found that 
the students had positive responses from this new online platform. However, Nguyen and Duong (2021) 
claimed that EFL Vietnamese students experienced difficulties of e-learning via Microsoft Teams. It is evident 
that there are mixed research results regarding the use of Microsoft Teams for online teaching and learning 
that requires more studies to enhance a better understanding and wider impact for other users in a Thai 
higher education context. 
On the basis of the above literature review and filling the research gap, the following research questions are 
formulated.  

1. What are the levels of learners’ attitudes towards English instruction using Microsoft Teams? 
2. What are the learners’ attitudes and perceptions towards English instruction using Microsoft Teams? 
3. What are the instructors’ attitudes and perceptions towards English instruction using Microsoft 

Teams? 

Methodology 

Research design 

This study employed a mixed-method approach to explore the attitudes of teachers and students towards 
their use of Microsoft Teams in their online English instructions. According to Creswell (2014), the mixed-
methods approach is suitable for researching educational contexts where the relationships between factors 
and stakeholders are interrelated. This present study investigated the attitudes of stakeholders who were 
teachers and students, employing both survey and interview regarding the use of Microsoft Teams. Following 
the survey, a qualitative approach was used to gain in-depth understanding of the stakeholders’ experiences 
and perceptions (Heigham & Croker, 2009).  

Research setting and participants  

This study was undertaken in one of the private universities in Nakhon Pathom, Thailand because this 
university employed Microsoft Teams for their emergency remote teaching and learning during the pandemic 
in 2021. Prior to the data collection, this study obtained ethics approval from IPSR-Institutional Review 
Board (IPSR-IRB) committee and the Committee for Research Ethics (Social Sciences) of Mahidol University 
under project IPSR-IRB-2021-067 and COA. No. 2021/04-067. 
The participants were undergraduate students and teachers. The first author was a teacher in this university 
and had to use Microsoft Teams in their English class. The participants were 208 undergraduate students 
were from different programs, such as Nursing Science, Physical Therapy, Biomedical Engineering, 
Innovation in Food Technology and Nutrition, Sport Science and Exercise, Accounting, Graphic and 
Multimedia Design, Health Service Management, Trading Innovation Management, and Christian Theology. 
These students voluntarily participated in responding to the questionnaire survey regarding their attitudes 
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towards Microsoft Teams since they had experienced learning English via this platform for at least one 
semester. 

Data collection and analysis 

There were two main research instrument tools: a survey questionnaire and focus-group interviews. First of 
all, the participants’ attitudes towards Microsoft Teams use were obtained by using the survey tool created 
for Alrazeq Saeed and Al-Zayed’s (2018) students’ attitudes towards CALL. There were 20 items that were 
related to main three types of attitudes (cognitive, affective, and behavioral components) based on 5-point 
Likert scale. The study followed Alrazeq Saeed and Al-Zayed’s internal reliability study for instruments. 
Then, the current study conducted a pilot to test the validity of the instruments, and the Cronbach’s Alpha 
values of the instruments were reported as 0.80 and 0.74. 
Following the adjustment of the questionnaire, the aims of the study were explained and the questionnaire 
survey was provided online to respondents. Then their responses were analyzed by descriptive statistics 
such as mean (𝑋") and standard deviation (S.D.). Finally, the five-Likert scale:1) strongly disagree, 2) 
disagree, 3) neutral, 4) agree, and 5) strongly agree was interpreted into the five categories of attitude 
levels: strongly negative attitudes 1.00- 1.80, negative attitudes 1.81 - 2.60, neutral 2.61 – 3.40, positive 
attitudes 3.41 - 4.20, and strongly positive attitudes 4.21 - 5.00 before conducting the interviews (Pimentel, 
2010). 
The focus-group interviews were conducted with both students and teachers. Grill et al. (2008) suggest that 
the focus-group interview should be conducted with six to eight members per group. Therefore, the sampling 
size was six participants per group from each of the four years of study. Each year group mixed students 
from different academic programs. These twenty-four participants were recruited by a purposive sampling 
technique. With regard to the teachers, eight of them volunteered to take part in the focus-group interviews. 
They were English teachers who had employed Microsoft Teams in their class for at least one semester. 
Both teachers and students shared their thoughts on the use of Microsoft Teams to help enhance the quality 
of teaching and learning of the university and their programs.  
In the interview process, the first researcher made an appointment with each group for the online interview, 
with their available time and place. On the interview day, the researcher informed interviewees about study 
aims and processes before sending them consent forms. After receiving the signed consent forms, the 
researcher began the interview questions in Thai, beginning with the easy questions first to create a relaxing 
atmosphere for the participants and then the interview session was completed with the in-depth questions. 
Each interview session lasted approximately 30 to 60 minutes and was recorded on Microsoft Teams which 
had a device for sound.  
Finally, the thematic analysis was employed in this study, and the research presented the suitable data 
themes flexibly. The informants’ audio recordings were transcribed and categorized, and the coding process 
was conducted to capture the underlying meanings within the interview data. 

Results and Discussion 

Research Question 1: What are the levels of learners’ attitude towards English instruction 
through Microsoft Teams? 

The findings from questionnaire responses concerning attitude towards English instruction using Microsoft 
Teams included three parts: cognitive information, behavioral information, and affective information. 
 

Item Statement Mean SD Interpretation 

1 Using the Microsoft Teams for learning English has easier 
functional use. 3.96 0.92 Positive 

2 Using the Microsoft Teams makes me learn and do my assignment 
easily and more conveniently. 3.87 0.88 Positive 

3 Using of the Microsoft Teams while doing activities or assignments 
saves time. 3.94 0.92 Positive 

4 Using of Microsoft Teams helps me search and get information 
related to English language around the world. 3.86 0.95 Positive 

5 Microsoft Teams’ functions are suitable for language learning. 3.62 0.94 Positive 

Total 3.85 0.92 Positive 

Table 1: Cognitive component related to the users’ knowledge of Microsoft Teams. 
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As shown in Table 1, cognitive findings were at the positive level (Mean=3.85). This means that the users 
had high beliefs, thoughts, knowledge, and expectation towards CALL in terms of Microsoft Teams. The top 
three items were the easier functional use, enhancement of time management, and the more convenient 
oriented assignment participation. Similarly, the two final items, the source of English language and 
language learning area were also at the positive level. 
Secondly, as shown in Table 2, emotional and feeling segments of attitude were presented as affective 
information towards learning English through Microsoft Teams.  

Item Statement Mean SD Interpretation 

6 Use of Microsoft Teams in learning English makes the learning 
process more enjoyable. 3.55 0.89 Positive 

7 Use of Microsoft Teams in learning English increases my creativity. 3.60 0.93 Positive 

8 Use of Microsoft Teams in learning English increases my 
productivity and improves my achievement. 3.82 0.92 Positive 

9 
Use of Microsoft Teams in learning English makes me more 
autonomous learner and promotes individually in the learning 
process. 

3.55 0.84 Positive 

10 Microsoft Teams is the best tool for English online learning. 3.62 0.97 Positive 

11 My attitudes towards using Microsoft Teams in the language 
learning process are positive. 3.78 0.94 Positive 

Total 3.65 0.92 Positive 

Table 2: Affective component related to the users’ knowledge of Microsoft Teams 

Table 2 reports a positive affection (Mean=3.65) concerning the affective component. This means that the 
respondents felt satisfied with the use of Microsoft Teams in language learning. The first two top items were 
productive achievement and positive use, both at positive levels. In addition, most respondents positively 
viewed Microsoft Teams as an effective language learning tool that increased creativity, enhanced enjoyable 
environment, and supported learning autonomy.  
Lastly, the behavioral component, the way students acted and conducted themselves towards Microsoft 
Teams in the English class, is presented in Table 3. 

Item Statement Mean SD Interpretation 

12 Use of Microsoft Teams in learning English improves my critical 
thinking. 3.81 0.91 Positive 

13 I have more opportunities to practice my writing skills at the time 
of using the Microsoft Teams. 3.84 1.01 Positive 

14 While using the Microsoft Teams, I can improve my reading skills. 3.48 0.93 Positive 

15 Use of Microsoft Teams in learning English helps me learn and use 
new vocabulary. 3.62 1.01 Positive 

16 Use of Microsoft Teams in learning English helps me practice my 
listening, speaking skills, and pronunciation easily. 3.44 1.02 Positive 

17 Use of Microsoft Teams in learning English helps me improves my 
grammatical knowledge. 3.36 0.93 Neutral 

18 Use of Microsoft Teams in learning English helps me communicate 
and interact with my teacher and classmates easily. 3.67 0.96 Positive 

19 Use of Microsoft Teams in language learning can increase my 
motivation. 3.82 1.03 Positive 

20 Use of Microsoft Teams in language learning can help me learn 
about the culture of the target language and other cultures. 3.99 0.97 Positive 

Total 3.67 0.97 Positive 

Table 3: Behavioral component related to the users’ knowledge of Microsoft Teams 

Table 3 shows the respondents’ positive attitudes (Mean=3.67) concerning behavioral component. 
Regarding to the top eight positive level items in order, Microsoft Teams first increased the culture of target 
language, provided writing practice, increased motivation, enhanced critical thinking, promoted interactions, 
supported vocabulary learning, improved reading skills, and finally offered speaking practices.  
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Item Statement Mean 
(S.D.) SD Interpretation 

1 Cognitive component 3.985 0.92 Positive 

2 Affective component 3.65 0.92 Positive 

3 Behavioral component 3.55 0.97 Positive 
Total 3.68 0.94 Positive 

Table 4: Learners’ attitudes towards English instruction through Microsoft Teams  

Overall, the mean score from three parts was interpreted at a positive level (Mean=3.68). This implies that 
users had positive attitude towards CALL regarding Microsoft Teams. This finding is consistent with the study 
of Rojabi (2020) who relates that EFL student in Indonesia had positive perception towards Microsoft Teams 
in an online learning environment because it allowed interaction between student-student and student-
teacher. Also, the result supports Bouchefra and Baghoussi’s (2017) study which mentions that EFL 
university teachers had positive attitudes (𝑋" =4.29) towards CALL in terms of cognitive, affective, and 
behavioral domains. Moreover, English language students showed positive attitude towards CALL and 
Iranian and non-Iranian had no difference in their attitude (Tafazoli et al., 2018). Moreover, the result also 
agrees with Alrazeq Saeed and Al-Zayed’s (2018) study result which reported that English language and 
literature students had positive attitude towards CALL with writing, and they also added that the computer 
increased their motivation in terms of joyful learning, creative improvement, successful learning 
achievement, enhanced critical thinking skills, as well as syntax and culture. Also, their finding supported 
the concept that computer use enhanced the participants’ interaction and communication with their teachers 
and others. Another study which shows results consistent with the present study is Rakowski and Wojdynski 
(2018) that concluded that Polish learners showed positive attitudes, and they had high engagement toward 
virtual reality assisted language learning through technology. 

Research Question 2: What are the learners’ attitudes and perceptions towards English 
instruction through Microsoft Teams? 

The attitude level towards CALL related to Microsoft Teams was shown to be positive as can be seen below.  
Concerning the general use of Microsoft Teams, it was considered positive that it can be connected to 
maximum three electronic devices in one account registration. Students worried less about distance learning 
tools because they could study anywhere with the most convenient tool.  

I think it is such a convenient tool for online instruction including English class. I can connect it with many electronic 
devices in one account namely laptop, iPad, and even mobile phone. So, I can join the class activity with all language 
skills without being worried about equipment. (Student L) 

Through a number of users, Microsoft Teams was seen as a stable platform for online class operation. It had 
less problem occurrence and was effective with the use of other applications in a time. 

I fully like Microsoft Teams on active and stable system during operating on more than hundred users. For example, 
in English 4, we took the listening test the sound is so obvious and I also can make response the test link provided 
in the same time. (Student H) 

In addition, not leaving the main meeting room was another feature for generating well-organized 
assignment and class. Moreover, members could join that class permanently and Microsoft Teams was 
revealed as the online class facilitator without mess and confusion.  

The small channel in a big room is my favorite ones since English instructor provided us some weekly assignments. 
We can go into that channel each week, for example, the writing assignment is in channel 1, vocabulary skill is in 
channel 2, and reading is in channel 3. It is such an outstanding classroom management. (Student B). 

Next, the meeting recording option was provided on Microsoft Teams. Students shared that their classmates 
might possibly have missed some class, but they could learn themselves afterwards. Also, all class members 
could access that video instruction in order to review the content before examination  

Once my friend missed the class because she did her business with her family. I can help her by recording what 
instructor taught in order to catch up the class including me for final examination review. Not only instructor can 
click recording, but also anyone in a group can also start recording. (Student C) 

Additionally, file management was easy to follow up assignments. A course code was assigned so that 
students could access each main room and reach the files uploaded by instructors.  
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Instructors can make course room where students can catch up the teaching files and other documents. I think this 
platform is well-organized and we can also comment something or send back English assignments easily. (Student 
F). 

As for the listening class activity, the listening skill could effectively be practiced because instructors shared 
their screen and opened audio files; moreover, students could also access the exam link during listening. 

For listening skill, I think audio sound is more obvious than in the normal class and I can choose or write the answer 
on links in the same time of concentrating on audio listening (Student B). 

Furthermore, the speaking test and even activities on Microsoft Teams provided special functions that 
showed how the students were invited to the room one by one to work with the instructor. They had enough 
time to prepare themselves before the speaking test. Moreover, in case of speaking practice activity, all 
students were highly encouraged to share ideas and opinions in the class. 

During speaking test, I have time to prepare myself to reduce anxiety and wait for the Microsoft Teams call from 
instructor. I think I like this function for speaking class because I have never met this function before. (Student A) 

The individual call function also created more speaking confidence. Speaking one by one with instructor 
helped decrease worry and nervousness. 

I can say that online speaking fully supports me more confident since I less face with others during speaking. If not, 
I would be very shy and I probably did not do my best. (Student B) 

With reading and writing skills, students could participate in class activities in real-time and/or take the 
class from the recorded video later, if he or she had missed the class. Additionally, English instructors 
assigned English reading and writing on a group board. After that, students could leave message in a 
comment box. 

I can watch the VDO teaching when I missed the class and I can also submit my reading and writing assignments 
afterwards through comment box as similar as Facebook, Instagram, and YouTube. This way I cannot copy from 
friends, everyone had to answer reading comprehension and sometimes wrote a small paragraph writing under the 
topic posted by instructor. I think it is less messy class. (Student J) 

Participants shared similar views regarding the activity-based tasks designed by the instructors. Their 
language knowledge, namely listening, speaking, reading, writing, vocabulary, grammar, and even culture 
of target language depended on the instructor led class activity. Furthermore, students realized that 
Microsoft Teams was not used exclusively for English classes, but that it served as an effective tool for 
learning through its various functions and the teachers’ instructional design. 

I think all of my English skills are from each instructor’s content and activity. What they share is what I receive. 
Fortunately, Microsoft Teams supports activity a lot through its various functions even it is only the online learning 
tool not special for language class. (Student C) 

Nevertheless, there were some challenges with Microsoft Teams. Although the platform provided a number 
of functions, students still expressed similar perspectives. In other words, they felt confused on Microsoft 
Teams at the beginning. They had to adjust themselves on how to utilize the online platform with its English 
content. Thus, students spent a lot of time to practicing alone and with friends. 

I think it was pretty difficult use at first since it provides many functions and I had to learn English content in the 
same time. It was my challenging and I was so confused at that time, fortunately, I learnt how to use it from myself 
and friends sometimes. It is a bit complicated, but now I become as a professional user. (Student N) 

There are multifunctional uses on this platform for education, besides learning English. The participants 
agreed on the benefits of this platform, and referring to convenient tools, the activation of a number of 
users, a stable system, file storage, and room organization. Moreover, in terms of distance learning, students 
claimed that this platform was more effective than the learning tools used by their friends from different 
universities. With a focus on English skills, it could be said that the students’ attitude towards Microsoft 
Teams use for distance learning was positive because of its organization and stability. These findings support 
the study of Yen and Nhi (2021) which shows that Vietnamese EFL students had positive perspective towards 
online learning with Microsoft Teams as it has various outstanding features, such as chatting and calling, 
sharing screens, recording conversations and meetings, and assigning and responding to the students. The 
number of directly relevant studies concerning Microsoft Teams for English instruction is scarce because it 
is a new online classroom platform. However, there were some related studies which confirmed the findings 
of the present study. Firstly, in the context in Pakistan, the study results of Hussain and Akhter (2016) 
showed that about 3338 students expressed their positive attitudes towards technology towards technology 
developed in the USA. Furthermore, this agrees with Akturk et al. (2015) which reported that 329 pre-
service teachers, especially the male group, showed positive attitudes. The study of Ngo and Eichelberger 
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(2019) found similar results as they revealed that 928 Vietnamese had positive attitude concerning 
information and communication technology (ICT) in English instruction, including receptive skills. Finally, 
Keshtiarast and Salehi (2020) had similar findings and their research pointed out that Iranian students had 
positive attitudes towards ICT in terms of learning English for Special Purposes (ESP) while their findings 
also revealed that ICT should be supported while implementing ESP curriculum and textbooks. 
Microsoft Teams was an effective platform for general online learning due to its functions. The learning 
process through online activity-based tasks was relied on instructors’ design on this platform. The amount 
of knowledge students would receive depended on classroom management in terms of English skills and 
available functions. These findings agree with the results of the work of Perveen (2021) about learning with 
CALL. They shared the opinions of 272 undergraduate Pakistan students who participated in task-based 
assessment through word clouds in the online second language classroom. The findings reported that 
students were positive towards the use of word clouds in an asynchronous mode in terms of reading 
comprehension and essay writing. Additionally, these results are also consistent with Hajimaghsoodi and 
Maftoon’s (2020) study. Their study found that 67 English translation students were in favor of CALL within 
the context of the activity theory framework which had a substantial impact on the students’ writing abilities. 
Furthermore, the data demonstrated that the students had a favorable opinion of the intervention’s efficacy 
in improving their writing skills. 
However, students felt anxiety at the beginning for the use of Microsoft Teams since none had experienced 
it before, and they had to join the English class activities within a short period of time. Fortunately, they 
aligned with the self-learning and peer-coaching approaches to follow the class activities as directed by the 
instructor. This point is similar to the results of Nguyen and Duong (2021) which revealed that EFL students 
faced the problems such as internet connections, a lack of technological skills, and a difficulty doing group 
work while studying online with Microsoft Teams. The findings of the current study also match the results 
of Haidari et al. (2019) which found that technology-enhanced EFL activities and students also had high 
self-directed language learning through technology. This self-directed language learning through technology 
did not hinder only language skill, and it provided personal growth of learning. This means that students 
learnt how to use CALL while using Microsoft Teams, besides improving their language knowledge, while 
self-learning at the time of distancing learning. 

Research Question 3: What are the instructors’ attitudes and perceptions towards English 
instruction through Microsoft Teams? 

Regarding the general use of Microsoft Teams for the English class, the instructors reported that there were 
various advantages to this platform for instruction, such as the main meeting room, small channel, breakout 
room, directed messaging, administrative files, class schedule notification, screen sharing, stable use, and 
permanent members added in a group. It was also frequently updated and connected to a number of other 
applications.  

I have used Ms Forms to generate the test link through all skills. I think it is so convenient and easy for students to 
select their answers. On Ms Forms use, I can make shuffle choices and questions it is nice for online test in terms of 
preventing corruptive exam among students. Furthermore, Ms Forms is calculated the score result autonomously 
and individually. I do suggest that not only Ms Forms on Microsoft Teams provided, but also there are a number of 
applications which we can select into our English class materials. Importantly, I have to learn how to use them. 
(English Instructor 3) 

However, most instructors shared that it was difficult for them to adapt to using Microsoft Teams in their 
class initially. Through the various applications available on Microsoft Teams, self-directed learning was the 
only way for students to familiarize themselves with the new functions of the integrated online tool. 

I found it difficult to use Microsoft Teams, but it is better than the first time now. Nevertheless, I have still learnt 
how to use other sites into my classes because there are a number of them. I think this platform is effective medium 
online teaching tool, even it is not a language package program. However, this means students only perceived what 
we teach them. So, I have to keep self-learning as always in order to set various language learning activities for my 
students. (English Instructor 5) 

In summary, the English instructors’ views towards Microsoft Teams were positive even though it is not a 
language package program, but it is connected to various sites and each of them provided different 
functions, and they could choose to use many in their activity classes. This finding conforms to the findings 
of the study of Yen and Nhi (2021) which revealed that Microsoft Teams allowed instructors to build an 
online learning environment, by receiving papers and immediately replying to the students, by working 
together with students on continuous basis, and by producing and sharing all resources on a single platform. 
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It also made it easier for the teachers to create suitable exams or quizzes, ask questions, provide feedback 
promptly, organize their classrooms, and keep track of their students’ grades. Serin and Bozdağ (2020) 
found that 440 teachers had positive attitudes towards technology use in teaching at education level and 
concerning teaching process autonomy, and professional communication autonomy. The results of the study 
by Islahi and Nasrin (2019) were also identical with the findings of the present study. Their study found that 
482 teachers had positive attitudes towards technology because of Microsoft Teams´ usefulness and 
productivity in their teaching. Furthermore, since Microsoft Teams was a new platform for distance learning 
and offered numerous applications, the English instructors needed to maintain a high level of self-efficacy 
in selecting the most relevant tools for their teaching. H Aleksić-Hajduković et al. (2019) showed findings that 
match the results of the current study. Their study found that ESP teachers used various sources for self-
directed professional development, such as websites, webinars, and social networks. Additionally, these 
teachers developed their teaching competencies through technology by (1) self-directedness, (2) self-
development, (3) information exchange, (4) classroom use of the technology, and (5) testing.  
According to research findings, Microsoft Teams’ use in an English class was reflected in the positive attitudes 
level among users. Learning Management System (LMS) potentiality is generated on this platform because 
Microsoft Teams supports several online environments. The function of some main relevant teaching 
resources from Microsoft Teams are discussed below. 
Firstly, since Microsoft Teams operates in virtual classroom, synchronous online teaching is emphasized on 
this platform; students and instructors can interact each other in real-time situations using directed 
messaging, chat interaction, and VDO conferencing. This method is useful for students when they would like 
to participate in class activities; moreover, in case of having questions, they can ask them immediately. 
Moser and Smith (2015) listed the best practices of synchronous online teaching conduct: (1) providing a 
welcome message about 15 minutes before class, (2) encouraging class equipment checks, (3) maintaining 
virtual office hours, (4) using electronic textbooks, (5) encouraging students to participate in the virtual 
study sessions, (6) integrating other software systems into the virtual classroom experience, and (7) 
recording class meetings.  
Furthermore, through off-line learning, that is, asynchronous online teaching, can also be used with 
Microsoft Teams. Teachers can create class activities without time limitations, and this idea is well-known 
as E-learning area. Additionally, in case of students’ missing class, recording VDO conferencing is possible 
because Microsoft Teams provides meeting recording and posts it autonomously at the end of class. In 
addition, downloading files and sending files back through Microsoft Teams are fully conducted during off-
line which supports students while working on assignments both individually and in cooperation with others. 
However, asynchronous online teaching can cause students to feel isolated. However, as with both 
synchronous and asynchronous online teaching, this problem can potentially arise not only online, but also 
in the traditional classroom. The success of a class depends on how and when instructors create classes in 
order to enhance a student’s knowledge as much as possible through teaching tool activities. It is important 
to note that although teachers might encounter challenges to meet their pedagogical goals, their adjustment 
to online teaching and learning environment can be an innovative educational alternative in the new normal 
era (Thumvichit, 2021).  

Conclusions and Recommendations 
This study has provided information about users’ attitudes and perceptions towards Microsoft Teams in EFL 
online classes. Based on the findings, the cognitive component was at a positive level and the affective and 
behavioral components were at neutral levels. This implies that students had positive attitudes towards the 
use of Microsoft Teams functions (cognitive component) rather than English learning skills (affective and 
behavioral components). However, the reported overall score concerning attitudes was positive at the time 
of Microsoft Teams use online for learning English during the pandemic. Additionally, students and 
instructors mentioned that they had the same positive attitudes towards the multifunctional features for 
education, such as group work, a stable system, file storage, a main meeting room, a breakout room, 
communication channels, VDO recording, and classroom organization. Other available applications were 
fitted into Microsoft Teams through different functions. Given that Microsoft Teams is a general online 
learning platform, classroom design was a key factor in helping students achieve the target language 
outcomes, which depended largely on the instructor’s guidance. 
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